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Numéro 1 2 3 4 5 6 7
Date 11-janv-13 13-janv-13 16-jany-13 16-janv-13 17-janv-13 21-janv-13 23-janv-13
Durée 35 mn 30 mn 60 mn 140 mn 60 mn 60 mn 60 mn
Langue Arabe Frangais Arabe Arabe Arabe Arabe Arabe
Lieu ' n g . : . Fobby djun el Burea‘u it SG/N,C v Restaurapt L Lobby de mon hétel Un café-restaurant de la tour al-Mamlaka
de mon hotel (salon d'accueil/section masculine) international (section masculine) international = i
a I’étage des femmes
Fonction Conseiller Cadre Conseiller SG et SGA Conseiller Vlce-df))fen, developpemem Enseignante en histoire ancienne
et qualité d'un collége
Institution |NCAAA Mlmlst‘crc o I‘cnsmgncm?nt supeneur NCAAA NCAAA NCAAA Alpha Uni Université publique
Direction de la planification et des statistiques
Universitaire |Oui Non Oui Oui Oui Oui Oui
Docteur Oui Oui Oui Oui Oui Oui Oui
Sexe M M M M M M F
Nationalité  |S S S S S S S
Discipline Odontologie Linguiste-Frangais Odontologie Ingénieurie Odontologie Archéologie Histoire
Autre entretien |3; 5; 36; 49 1; 5; 36; 49 8 1; 3; 36; 49 30
Pseudo Abbas Adnan Abbas Dalil et Fady Abbas Imad Dalal
Numéro 8 9 10 11 12 13 14
Date 28-janv-13 28-janv-13 30-janv-13 30-janv-13 31-janv-13 31-janv-13 03-févr-13
Durée 150 mn 90 mns 60 mns 50 mns 20 mns 30 mns 60 mns
Langue Arabe Anglais Arabe Arabe Arabe Arabe Arabe
Salle de réunion
Lieu dela ,NCAAA Salle de réunion de la NCAAA (section masculine) Salle’des ensetgn;lm'les . Bur'eau de l'mtef‘v_lew_ée Salle de réunion Salle de réunion (section mascu| Lobby d'un hotel international
(section du département d'histoire (département d'histoire)
masculine)
Professeure assistante d'histoire
Fonction SGA Coordinatrice de I'accréditation meessgure asiocice 1slﬂmu‘que (pérmde anda!o}xse) Doyenne du collége de littérature |[Conseiller Professeur associé
en histoire moderne Coordinatrice de la qualité pour
le département d'histoire
Institution NCAAA NCAAA Université publique Université publique Université publique KACST Université publique
Universitaire [Oui Non Oui Oui Oui Oui Oui
Docteur Oui Non (Master) Oui Oui Oui Oui Oui
Sexe M E F F E M M
Nationalité _ |S Australienne S S S Syrienne et saoudienne S
Discipline Ingénieurie Busi 1 / organization management Histoire Histoire Ingénierie Sociologie
Autre entretien (4 26
Pseudo Fady Margie Igbal Hayat Ilhem Jamil Karam




Numéro 15 16 17 18 19 20 21
Date 04-févr-13 04-févr-13 04-févr-13 09-févr-13 09-févr-13 09-févr-13 09-févr-13
Durée 60 mns 90 mns 90 mns 60 mns 30 mns 30 mns 30 mns
Langue Arabe Arabe Arabe/Anglais Arabe Anglais Arabe Arabe
i A i o Salle de réunion de la
. Bureau de l'interviewée  |Bureau de l'interviewée : - . - R . ey i s
Lieu 3 b e NCAAA Bureau de l'interviewée Bureau de l'interviewée Bureau de l'interviewée Bureau de l'interviewée
(section féminine) (section féminine) 5 ’
(section masculine)
Fonction Congeliitie Coiigaliibes Jeme SGA Vlcc~doyc':nr?c‘dc la qualité d'un C’hcfdc I. unité dcvla qL!al!lc‘ Chefde !umtc dcvla ql.,ah'tcr Ancien c‘hcfdc 1 L!nnc fic'lar qualité
campus féminin d'un college (section féminine) d'un collége (section féminine) [d'un collége (section féminine)
Institution NCAAA NCAAA NCAAA Alpha Uni Alpha Uni Alpha Uni Alpha Uni
Universitaire |Oui Oui Oui Oui Oui Oui Oui
Docteur Oui Oui QOui Oui Non (Master) Oui Oui
Sexe F 14 M F E F F
Nationalité S S S S S S 8
Discipline Envtrovnemcnt/ Admlnlslratlc‘:»n'dc services de santé/ Pigetiolgie NiagEmsnL Bdiicatii
Ecologie Recherche clinique
Autre entretien
Pseudo May Loubna Nassim Asma Chemsa Dounia Fawziya
Numéro 22 23 24 25 26 27 28
Date 09-févr-13 09-févr-13 10-févr-13 10-févr-13 11-févr-13 11-févr-13 14-févr-13
Durée 20 mns 30 mns 60 mns 60 mns 180 mns 60 mns 60 mns
Langue Arabe Arabe Arabe Arabe Arabe Arabe Arabe
Lieu Bureau de l'interviewée  |Bureau de l'interviewde Bureau de l'interviewée Bureau de l'interviewée Bureau de l'interviewée Bureau de l'interviewée Lobby d'un hétel international
Vice-doyenne du
Vice- 4 hef de l'unité de lc lité d" lle secti Gvel t des s g S e : 3
. IC? dpgentie'din C © c.lc uflfe déla.qualite duncollége (sectan d,c“.: oppernen desiCarpus Vice-doyente de la qualité de  |Professeure associée Directrice de la mesure .
Fonction collége féminine) féminins S R 3 : Professeur assistant
3 irig campus féminins en histoire moderne et de I'évaluation
(section féminine) et son adjointe Ancienne conseillére
NCAAA
Institution Alpha Uni Alpha Uni Alpha Uni Alpha Uni Universit¢ publique Université publique Université privée
Universitaire [Oui ks Oui Oui Oui Oui Oui
Docteur Oui Noa (M‘aslcr) Oui Oui Oui Oui Oui
Non (Diploma)
F
Sexe 1 F F F F F M
Nationalité  |S : S S S S S
Discipline Economie Education Agriculture Histoire Education Droit
Autre entretien 10
. Ghalia . .
Pseudo Awatif Ibtissam Ilham Igbal Kenza Kheyreddine

Ghizlan




Numéro 29 30 31 32 33 34 35
Date 17-févr-13 22-févr-13 23-févr-13 24-févr-13 25-févr-13 26-févr-13 02-mars-13
Durée 60 mns 60 mns 60 mns 120 mns 60 mns 90 mns 60 mns
Langue Arabe Arabe Arabe Arabe Arabe/Anglais Arabe
Lieu Bureau de l'interviewée Lobby de mon hétel résidence salle .de re,.mlnn HGARA Sallg 9‘ N ,NCAAA Salle.de reunlor! Bureau de l'interviewée Bureau de l'interviewé
(section fé (section 1 (section
: Vice-doyenne de collége Vice-doyen développement o B Conseiller et chef i 2 Consultante auprés de la directrice i
Keonction Ancienne conseillére NCAAA et qualité d'un collége Comeillers de lunité des formations Vicsminnbe de I qualité du collége de médecine et
Institution Alpha Uni Alpha Uni NCAAA NCAAA MoHE Alpha Uni National Center fu?r Assessment
of Higher Education
Universitaire  |Oui Oui Oui Oui Non Non Oui
Docteur Oui Oui Oui Oui Oui Oui Oui
Sexe F M F M M F M
Nationalité S S S S S Egyptienne S
Discipline Sciences sociales Arehéoiogie iques I Ingénierie
Autre entretien 6
Pseudo Marwa Imad Lina Marwan Hicham Nawal Ziyad
Numéro 36 37 38 39 40 41 42
Date 04-mars-13 06-mars-13 12-mars-13 13-mars-13 17-mars-13 18-mars-13 18-mars-13
60 mns (& 3)
Durée 120 60 mns 45 mns. 120 mns (a 2 avec le chef du 105 mns 20 mns 60 mns
centre d'évaluation)
Langue Arabe Arabe Arabe/Anglais Arabe Anglais Arabe Arabe
Lieu Lobby d'un hotel international Salle de réunion du département Salle‘ o dlased Bureau du vice-président hallc‘dc rf:umnn du collbes Mk’,n dappamt o Bureau de I'interview¢
du département de médecine de réception
Vice-président de la 3 & % G 2 = g
2 . 4 Consultant auprés du décanat Vice-recteur des échanges Doyen du décanat de la qualité
Fonction Conseiller Etudiante en langue planification 585 Y R . :
] de I qualité internationaux et de Iévaluation
Chef du centre d'évaluation et
Adjointe au chef d'un département de langue d'aceréditation i 11
MoHE/Secrétaire général des
Insti chaires de Alpha Uni Alpha Uni TVTC Alpha Uni Université publique Université publique
Enseignant & Alpha Uni
Universitaire _ [Oui Oui Non Non Oui (mais pas Alpha Uni) Oui Oui
Docteur Oui Oui Non Oui Oui Oui
Sexe M F F R: M M M
Nationalité s ] S ; Thailandaise S s
Discipline Oy logie Linguistique L i Management Lil Psychologie
Autre entretien |1:3 ;5: 49 57
Pseudo Abbas Wassila Yasmina ‘Wahib Anongwan Souhayr Samih

Talal




Numéro 43 44 45 46 47 48 49
Date 26-mars-13 31-mars-13 31-mars-13 01-avr-13 0l-avr-13 035-avr-13 09-nov-13
Durée 45 mns 20 mns 30 mns 90 mns 60 mns 60 mns 90 mns
Langue Arabe Arabe Arabe Anglais Arabe Arabe Arabe
Lieu Domicile de l'interviewée Bar d'un hétel Lobby de mon hétel Salle de réunion Lobby de mon hétel Café d'un hotel international Lobby d'un hétel international
Fonction Conseillére d'éducation Manager Journaliste COIESCI]]ET POLE Yomisauon Professeur Membre nommé Conseiller
et l'accréditation
Ministére de I'Ed Saudi Telecom Company Al-Hayat Université privée Alpha Uni Maijlis al-shura MuHEJ’Sccrvclmre Benéral des haires de
recherche d'excellence
Universitaire | Non Non Non Oui Oui Non Oui
Docteur Non Non Non QOui Oui Non Oui
Sexe F M M M M M M
Nationalité S S S Etats-unienne S S S
Discipline Science politi Management Médeci Odontologie
Autre entretien 1;3:5:36
Pseudo Warda Shadi Saad Michacl Nadim Ilyes Abbas
Numéro 50 51 52 53 54 55 56
Date 11-nov-13 12-nov-13 16-nov-13 17-nov-13 18-nov-13 21-nov-13 23-nov-13
Durée 120 mns 30 mns 50 mns 60 mns 120 mns 120 mns 120 mns.
Langue Frangais Arabe Arabe Atrabe Arabe Anglais Anglais
i it = % - : o it 2 " + En terrasse de café prés & - . AT i
Lieu Lobby d'un hotel international | Bureau de l'interviewé Lobby d'un hétel international | Bureau de l'interviewée Lo doeila Bureau de l'interviewée Lobby d'un hétel international
Enseignant Directrice de I'unité de
) — Coordinateur du comité Vice-doyen des graduate siudies du collége de médecine Doyen du collége dingénierie T'aceréditation ol Coordinatrice en assurance qualité Directeur du centre de planification
d'accréditation de son Ancien vice-doyen de la qualité de ce collége et de la qualité de son pour I'établissement et de I'évaluation académique
département colléege
Institution Alpha Uni Alpha Uni Alpha Uni Alpha Uni MoHE Collége privé Université privée
Universitaire _ |Oui Oui Oui Oui Non (au moment de I'enquéte)  |Non Non
Docteur Oui Oui Oui Oui Non (au moment de I'enquéte) Non Oui
Sexe M M M F M B M
Nationalité Marocaine S S Egyptienne et saoudienne__|S Philippine Philippine
Discipline Chimie Médecine Ingénierie Médeci Sociologie Education physiq
Autre entretien
Pseudo Jawad Iman Latif Nouha Hamid Jelena Honesto




Shadan

Numéro 57 58 59 60 61 62 63
Date 24-nov-13 02-déc-13 04-dée-13 05-dée-13 07-dée-13 09-déc-13 11-dée-13
Durée 60 mns 60 mns 30 mns 60 mns 240 mns 60 mns 90 mns
Langue Anglais Arabe Arabe Arabe Arabe Arabe Francais
Lieu Salle de réunion du collége Mon bureau au KFCRIS Bureau de l'interviewé Salle de réunion du campus |Chez l'interviewé Lobby d'un hétel international Lobby d'un hétel international
de médecine au KFCRIS féminin
Fonction Consultant auprés du décanat Enseignant de langue russe Enseignant de langue arabe Deux enseignantes, Conseiller Membre du Majlis al-Shura Enseignant en droit
de la qualité (mais pas au moment de I'enquéte) responsables administratives
Responsable des relations partenariales sur le campus féminin (vice-
avec les "anciennes républiques soviétiques” doyenne de la qualité et vice-|
doyenne du développement)
Institution Alpha Uni Alpha Uni Université publique Alpha Uni MoHE Alpha Uni
Université publique (anciennement enseignant dans
une université publique)
Universitaire Oui (mais pas Alpha Uni) Oui (mais pas au moment de I'enquéte) Oui Oui Oui Non Oui
Docteur Oui Oui Oui Oui Oui Non Oui
Sexe M M M F M F M
Nationalité Thailandaise Ouzbéque S S S S Franco-algérienne
Discipli M; : Linguistique Linguistique Education Histoire Droit
Autre entretien 40 69
Pseudo Anongwan Aziz Sinan Asma et Ibtissam Abd Al-Halim Alya Farid
Numéro 64 65 66 67 68 69 70
Date 12-déc-13 14 dec 2013 15-déc-13 15-déc-13 21-janv-14 26-mai-15 27-mai-15
Durée 180 mns 120 mns 90 mns 60 mns 60 mns 60 mns 60 mns
Langue Arabe ct anglais Arabe Arabe Arabe Frangais Anglais Frangais
Lieu Salle de réunion Salle de réunion collége de médecine Salle de cours Café dans Bistro Cafétéria du collége de médecine Lobby d'un hétel international
collége de médecine le quartier diplomatique
Fonction Vice-doyen pour l'assurance Vice-doyen pour I'assurance qualité du doyen de la qualité Enseignante Enseignant Enseignant Directeur des coopérations Enseignant en droit
qualité du doyen de la qualité Ancien vice-doyen de la qualité de son collége disciplinaire Expert pour des évaluations dans |internationales
Conseiller au sein du décanat de des pays du Golfe
la qualité
Institution Alpha Uni Alpha Uni Alpha Uni Alpha Uni Université publique Alpha Uni Alpha Uni
au Royaume-Uni
Universitaire Oui Oui Oui Qui Qui Oui Oui
Docteur Oui Oui Oui Oui Oui Oui Oui
Sexe M M F M M M M
Nationalité S S S s Britannique S Franco-algérienne
Pakistanaise
Discipline Pharmacologie Pharmacologie Sociologie Histoire Littérature Droit
Autre entretien 65 64 63
Pscudo Ghazi Ghazi Hafsa Ahmed Peter Qadir Farid
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INTRODUCTION

The National Commission for Academic Accreditation & Assessment has been established in the Kingdom of
Saudi Arabia with responsibility for determining standards and criteria for academic accreditation and
assessment and for accrediting postsecondary institutions and the programs they offer. The Commission is
committed to a strategy of encouraging, supporting, and evaluating the quality assurance processes of
postsecondary institutions to ensure that quality of learning and management of institutions are equivalent to the
highest international standards. These high standards and levels of achievement must be widely recognized
both within the Kingdom and elsewhere in the world.

This Handbook has been prepared to assist institutions in introducing and developing internal quality assurance
processes and in preparing for the external peer reviews that the Commission will conduct to verify the
achievement of high standards of performance.

Part 1 of the Handbook is intended to give a general overview of the system for quality assurance and
accreditation. It describes the principles that underlie the approach taken by the Commission, summarizes
standards that will be applied in quality assurance and accreditation judgments, and briefly outlines the stages
involved in the approval of institutions and accreditation of programs. This part of the Handbook also includes
an explanation of a number of terms used for the quality assurance and accreditation system in Saudi Arabia.

Part 2 of the handbook focuses on internal quality assurance processes. It provides advice on establishing an
institution’s quality center, processes of planning, evaluation and internal reporting on educational programs,
and self study and improvement of institutional activities. Templates for use in preparing reports are included
in appendices.

Part 3 of the Handbook provides details of what is required in preparation for and the conduct of external
reviews. These processes relate to applications for approval and accreditation of a new institution, the
accreditation and re-accreditation of programs, and institutions on a five year cycle.

Parts 1, 2 and 3 of the Handbook should be read in conjunction with two other key documents, a National
Qualifications Framework setting out the learning expectations and credit requirements for levels of academic
awards and two documents setting out standards for accreditation. The standards deal with eleven areas of
activity in higher education institutions. The primary standards documents are Standards for Quality Assurance
and Accreditation of Higher Education Institutions and Standards for Quality Assurance and Accreditation of
Higher Education Programs. Both of these are accompanied by companion documents providing self-
evaluation scales for assessment of performance in relation to the standards. Statements of standards for special
situations are being progressively developed. These include programs offered by distance education, and
standards for technical training for use with technical training programs in community colleges established by
universities. Supplementary documents dealing with other special issues relevant to distance education and to
programs in different special fields are in preparation. Separate statements of standards for technical training
will also be provided. These documents explain the standards expected by the Commission and are intended to

serve as important guides for continuing improvements in quality.

Ver. 2.0
July 2011
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CHAPTER 1

PRINCIPLES AND PROCESSES

Summary of Arrangements

The National Commission for Academic Accreditation & Assessment has responsibility under its By-law for
establishing standards and for accreditation of all postsecondary institutions and all postsecondary programs
other than military education. Its responsibility relates to both institutions as a whole and to the individual
programs they offer. Details of how these responsibilities will be carried out are provided in this Handbook.

The Commission is an independent authority reporting directly to the Higher Council of Education. Its role is
separate from that of the Ministries and other government agencies to which institutions are administratively
accountable and which may establish regulations and reporting requirements for the institutions for which they
are responsible.

The Commission’s responsibilities relate to quality issues, which include the resources available, processes
followed, the quality of services provided and the quality of students’ learning. The Commission has
established required standards in eleven broad areas of activity, and has developed a national qualifications
framework that specifies generic standards of learning outcomes for each level of qualifications. It expects
institutions to establish internal quality assurance systems that ensure high levels of quality in all of these eleven
areas.

These internal systems must include processes of strategic planning in relation to appropriately defined
institutional mission statements, and short term and long term planning and reporting procedures based on
evidence of quality of performance. Periodic comprehensive self-studies must be undertaken to assess
performance and plan for improvement. These self-studies are followed by independent external peer reviews
that verify the conclusions of the self-studies and consider performance in relation to international standards.
The Commission considers the reports from these independent external reviews in making its decisions on
accreditation.

Existing institutions are expected to introduce quality assurance systems as soon as possible during a transition
period lasting several years and will be assessed for accreditation progressively during that period. New
institutions are expected to develop plans for their quality assurance systems before they receive their license to
operate.

For new institutions, plans for establishing the institution and planning and delivering its programs should be
reviewed to check that if properly implemented they will meet the Commission’s quality requirements and any
additional requirements established by the Ministry to which the proposed institution will be responsible.

If the Commission believes the plans are satisfactory it will give provisional accreditation for the institution to
offer programs in certain fields up to specified levels, and will give provisional accreditation for programs for
which details have been provided: At a later stage the Commission will conduct a further review to determine
whether the plans have been properly implemented. If accreditation requirements are met at that later stage, the
“provisional” designation will be removed and the institution, or the programs concerned, will be fully
accredited.

Existing institutions and new institutions after they have achieved full approval and accreditation will be
reviewed once every five years. Programs will also be re-accredited on a five yearly basis.

Version 2.0 Page 4 of 41
July 2011
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1.1 Principles Underlying the System for Accreditation and Quality Assurance

1.1.1 Responsibility for quality rests with institutions delivering programs.

The institutions delivering programs in Saudi Arabia are responsible for the quality of those programs and for
the quality of all of their facilities and activities. An “institution” is the legal entity established in Saudi Arabia
with authority to grant academic awards.

The principle of institutional responsibility has a number of important implications.

First, while an external organization such as the Commission can have an important role in assisting institutions
in planning and introducing strategies for improvement and in evaluating and publicly reporting on what is
achieved, this does not remove responsibility from the institution. An external authority can help, but it cannot
deliver quality.

Second, although an institution may decentralize some of its responsibilities or delegate authority to an internal
unit such as a college or department, this does not remove responsibility from the institution as a whole.
Reviews of quality by the Commission for institutional accreditation will address the total institution and
reviews of programs for program accreditation will address everything that affects the quality of the program.

Third, if an institution in Saudi Arabia delivers a program that has been developed elsewhere, it is still the
institution in Saudi Arabia that must accept responsibility and will be accountable for the quality of the
programs it offers. This is the case even where an academic or technical qualification may be issued by a
partner institution in another country. An international institution wishing to operate in Saudi Arabia must
establish a legal entity within the country, must meet the quality requirements for an institution of its type in
Saudi Arabia regardless of any accreditation or quality requirements in its own country, and must provide
sufficient resources and facilities within Saudi Arabia to satisfy quality standards.

1.1.2 Quality relates to all of an institution’s functions and activities.

Quality assurance processes in institutions should involve not only the educational programs, but also other
matters such as the facilities and equipment, staffing, relationships with the communities served by the
institution and the administrative processes that link all these together. This means that a quality assurance
system should involve individuals and academic and organizational units throughout an institution, not only
those directly involved in the delivery of educational programs.

Within each of these internal units consideration should be given to their inputs, processes, and outcomes, with
an emphasis on the quality of the outcomes of the services they provide. In the past considerations of quality
were largely based on inputs such as the qualifications of faculty, provision of equipment and facilities and
adequacy of resources. However, while these are still important the emphasis has shifted. The most important
consideration is the quality of outcomes, although inputs and the processes used are still significant and
standards relating to them must be maintained.

1.1.3 Emphasis should be on support for continuing quality improvement rather than on satisfying
required standards.

The primary objective of the system for accreditation and quality assurance is continuing improvement and this
orientation will permeate all of the Commission’s activities. The system is based on a fundamental assumption
that institutions wish to operate with high and increasing levels of quality, comparable to, and wherever possible
exceeding international standards. The most important function of the Commission is to assist institutions in
achieving those improvements.

An important consideration in accreditation judgments will be the existence and effective use of quality

improvement mechanisms. Institutions will be encouraged to work towards continuing improvement beyond
minimum requirements in all of their activities.

Version 2.0 Page 5 of 41
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However the Commission does have a statutory obligation to ensure that necessary standards are achieved.
Provided this is done, accreditation will be granted, but if inadequate standards are found this must be
recognized and the need for improvement made known. Accreditation can only be granted when required
standards are met.

1.1.4 Supportive relationships are essential.

Relationships of trust and support are essential within institutions and between institutions and the Commission
and the reviewers with whom it works. No institution or program is perfect, and there is always scope for
improvement. Willingness to acknowledge weaknesses and mistakes and work to deal with them is considered
strength, not a weakness. It must be possible for individuals, for groups within institutions, and for institutions
as a whole, to frankly acknowledge difficulties and discuss plans for overcoming them without fear of damage
to reputation. On the other hand attempting to conceal problems is a serious weakness that will be open to
criticism.

This means that the style of interaction within an institution that is effectively working for quality improvement,
and between the Commission and the institution during external reviews should be characterized by
cooperation, openness and transparency, sensitivity to mission and objectives and constructive support in
identifying and resolving difficulties.

1.1.5 Assessments of quality must be evidence based and independently verified.

Conclusions about quality should be based as near as possible on directly observable evidence rather than
subjective judgements. Indicators of achievement should be identified in advance, related to valid benchmarks
to establish appropriate standards of performance, and systematically reviewed. Where interpretations are
required, for example where indicators provide indirect evidence of achievement of objectives, interpretations
should be independently verified.

1.1.6 Diversity should be encouraged.

Flexibility in organizational arrangements is necessary to meet the needs of different communities, to respond to
differing missions and to reflect the differing circumstances and resources of different institutions. Allowing
diversity is also essential if creativity and innovation are to be encouraged and improvements are to develop
over time. Specific requirements for meeting quality standards may vary for different types of institution. For
example, research may be an important element in the work of some institutions and not for others, and the way
an institution interacts with its community should differ for a large public university and a small college in a
remote community.

However, while there are important differences in expectations for some standards, the quality of learning
expected for academic awards does not vary. If community confidence in the system of postsecondary
education is to be maintained it must be possible to rely on consistent standards of student achievement no
matter what kind of institution students attend or how their programs are organized.

1.1.7 Stakeholders should have substantial involvement in planning and review processes with feedback
regularly obtained, analyzed, and responded to.

Stakeholders include students and graduates, staff, employers, providers of funds, members of the communities
served by the institution and any other groups with which the institution is involved. The stakeholders have a
right to be involved, but even more importantly, have perspectives that need to be considered if a system for
quality assurance is to be effective.

1.1.8 Total institutional commitment to quality improvement should be achieved through effective
leadership and widespread involvement.
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A good educational institution should be a learning organization, in which all faculty and staff are involved in
evaluating their performance and that of the units within which they work, and offer ideas and plan for
improvement following that evaluation. There must be effective leadership and coordination at the level of the
institution as a whole, but this leadership and coordination must be combined with wide participation in
evaluation, planning, and reporting. While effective leadership is essential at the most senior levels of the
institution, it is equally important in internal academic and administrative units.

1.2 Internal Quality Assurance Processes

All postsecondary institutions are expected to have comprehensive and effective quality assurance systems.

For a new institution a quality assurance system should be an integral part of the plans for its development. Plans
for the quality system should deal with monitoring and improving the quality and effectiveness of all programs to
be offered and also of the academic and administrative units and functions within it. The role and processes to be
followed by a quality unit or center should be described.

For an existing institution processes of quality assurance should be fully integrated in all parts of the organization.
More detailed descriptions of these expectations are set out in the Part 2 of this Handbook, which deals with
internal quality assurance processes and in the Standards for Quality Assurance and Accreditation of Higher
Education Institutions. In summary, the expectations include leadership and coordination of quality assessment
and improvement processes based on the mission and goals of the institution; preparation of detailed planning and
reporting procedures; and implementation of those procedures in a continuing cycle of annual planning,
monitoring and review. More comprehensive self-studies should be conducted periodically. These serve as a
vital review and planning mechanism for the institution itself and also as the basis for independent external
reviews by the Commission.

For an existing institution that does not yet have such a system, arrangements for internal quality assurance would
normally start with the establishment of a quality center, appointment of key staff to that center and appointment
of a quality committee drawn from all sections of the mstitution. This center would involve people across the
institution in an initial self evaluation, which would provide a starting point for plans for improvement where
necessary and the introduction of required quality assurance processes.

Part of the institution’s responsibility for its own quality assurance involves assessing itself against appropriate
standards using external benchmarks or reference points. These may be descriptions of standards provided by the
Commission, benchmarks relating to the performance of other comparable institutions within Saudi Arabia or
elsewhere, or the opinions of independent evaluators with relevant experience in postsecondary education. In
some cases institutions may use the judgments made by international accrediting bodies for this purpose.
Although these evaluations may be made by people external to the institution, from the Commission’s point of
view, they are part of the institution’s own arrangements for quality assurance, and for the purposes of the system
of accreditation and quality assurance in Saudi Arabia, are regarded as internal mechanisms.

1.3 External Quality Assurance Processes

The Commission has established a system for external quality assurance involving accreditation of institutions and
programs if they meet required quality standards. To carry out these evaluations the Commission will use trained
and experienced reviewers. They will study documentary information, visit institutions, and provide
recommendations to the Commission. A summary of the processes followed is given below, and the stages are
described in greater detail in Chapter 3 of this Handbook. Part 3 of the Handbook deals specifically with external
review processes and the preparations that are needed for those reviews.

For new institutions, assessments by the Commission will occur at two stages. First, when a proposal to establish a
new institution is being considered or when it has just started, the Commission will consider its current activities and
review the plans for further development. This review is designed to ensure that if the plans are properly
implemented the institution and its quality assurance systems will likely satisfy the required standards and that
programs will meet accreditation requirements. At that stage the institution and its programs will receive
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provisional accreditation. If the plans also meet the standards established by the relevant Ministry a license will be
given to allow it to begin operating. The second stage occurs after the institution is established and the first group of
students have completed their programs. The Commission will carry out a further assessment to ensure that plans
were properly and fully implemented and that standards are being met. Full institutional and program accreditation
may then be given.

After full accreditation, programs will need to be re-accredited every five years. External reviews of the institution
will also be conducted on a five-yearly basis. (While a five year cycle will be the norm, the Commission may at its
discretion require an external review at an earlier time).

The reviews of institutions and of programs are closely related. Institutional reviews will deal with all of an
institution’s activities, including an overview of the quality of its programs and the facilities and services to support
them. Reviews of programs will deal in greater detail with individual programs and the standards of teaching and
learning achieved.

To ensure that these different types of reviews are effectively coordinated and do not result in unnecessary
additional work for institutions, several steps will be taken. First, while the focus of program reviews will be on
individual programs, arrangements may be made for considering groups of closely related programs at the same
time. Second, wherever possible the timing of external program and institutional reviews will be coordinated. In
small institutions with only a small number of programs, the reviews may be combined so that work on preparation
of material need be done only once rather than duplicated. Alternatively, for a large institution with many different
programs, the reviews may be spaced apart to minimize the amount of work required at any particular time. These
arrangements will be discussed with institutions at the time when reviews are scheduled. The reports on reviews
that have been undertaken will be made available to the members of later review panels so that they are aware of
comments and recommendations that have been made.

1.4 Stages in Accreditation for New Institutions

These notes apply to an institution responsible to the Ministry of Higher Education. For any institution that
must be approved by, or is responsible to a different government agency, details of requirements must be
obtained from the ministry or agency concerned. The following notes are a summary of the stages involved.
Further details are provided in Chapter 1 of Part 3 of this Handbook.

1.4.1 Stages in Accreditation for New Private Higher Education Institutions (See Special Note Below)

*  The proposers of the institution apply to the Ministry of Higher Education for an Initial Licence.

*  The proposers of the institution provide details of their proposal to the Ministry of Higher Education
which assesses the plans in relation to the Ministry’s regulations, and to the NCAAA which assesses
the plans in relation to its quality assurance requirements. The plans include a Stage 1 plan showing
what will be done in preparations before the first students are admitted, and the proposal to the
NCAAA should include details of programs to be offered within the first three years. If the plans are
acceptable the Ministry will indicate its approval and the NCAAA will give provisional accreditation.
The proposers can then proceed with the Stage 1 preparations.

*  When the stage 1 preparations have been completed, this will be checked and a final licence will be
issued by the Minister enabling the institution to admit students and commence operations.

*  Annual reports will be required to the Ministry and the NCAAA indicating progress in implementing
the plans, and in the second year the NCAAA will conduct a site inspection before confirming the
provisional accreditation.

*  When the first group of students have completed their programs (normally in the fifth year) the
institution will be required to complete a self study and will be reviewed by the NCAAA for full
accreditation of the institution and of the initial programs.

*  When full accreditation has been granted, there will be further reviews for reaccreditation of the
institution and its programs every five years.
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A proposal to establish a new private university must include plans to meet the special requirements of a
university. The institution should start as a college, and if plans are approved, given the opportunity to move to
university status as the requirements for a university are met.

Special Note:

During the transition stage in the implementation of the system for quality assurance and accreditation special
arrangements have been made between the Ministry of Higher Education and the National Commission for
Academic Accreditation& Assessment for initial licensing and assessments for scholarship eligibility for
students in private universities and colleges.

Under these transitional arrangements the MHE will evaluate proposals to establish private institutions
considering both MHE requirements and NCAAA standards for accreditation. If approval is given the NCAAA
will evaluate the institution and its programs in relation to quality requirements during its first and later years
and recommend eligibility if its standards are met. The institution and its programs must be assessed for
accreditation after the first group of students has graduated. Further details of these arrangements are described
in Chapter 1 of Part 3 of this Handbook.

1.4.2  Approval and Accreditation of Higher Education Institutions Based in Other Countries Wishing to
Operate in Saudi Arabia.

An international higher education institution wishing to operate in Saudi Arabia should follow the same steps as
a private college described above. The institution would have to be established as a legal entity (e.g. a
company) in Saudi Arabia (which should be done as part of the Stage | preparations noted above). Services and
support systems provided by the “home” institution would be taken into account in judgments made by the
Ministry and the NCAAA, but all requirements for a private institution in Saudi Arabia must be met.

If an international institution wishes to offer a program through a franchising agreement (or comparable
process) with a Saudi Arabian institution, the Saudi Arabian institution must have a final licence whose scope of
activities includes that program. The program must meet Saudi Arabian requirements for accreditation, and it
must have been given provisional accreditation before it can be offered.

1.4.3  Accreditation of New Public Universities
(a) New universities established from the beginning

An initial license is not applicable because the Government has made a decision to establish the
university. However planning and establishment of the new university should follow a parallel process
to that for a new private college.

*  Plans should be prepared for the institution that meet the requirements of the Ministry of Higher
Education and the Higher Council of Education and these plans should be checked by the Ministry.
The plans for the quality assurance arrangements in the institution and the programs to be offered
within the first three years should be submitted to the NCAAA If the plans meet the NCAAA
requirements and the initial activities are considered satisfactory they will be approved by the Ministry
and the NCAAA will give provisional accreditation for the institution and the programs to be offered
in the first three years.

*  When the Stage 1 preparations have been completed the institution will be authorized by the Minister
to admit students and start operating.

* If plans are being implemented as proposed, the NCAAA will conduct a site visit in the second year
and confirm the provisional accreditation.

*  When the first group of students have graduated, the institution will conduct self studies and the
NCAAA will carry out an assessment for full accreditation of the institution and the initial programs.

*  When full accreditation has been granted, there will be further reviews for re-accreditation of the
institution and its programs every five years.
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(b) New university formed from existing public colleges or campuses

e The Committee responsible for planning for the establishment of the new university should prepare
plans that meet the requirements of the Ministry of Higher Education and the Higher Council of
Education and these plans should be checked by the Ministry. The Committee should conduct an
initial self evaluation of programs and activities on the existing campus (es) and prepare plans for
quality assurance for the new institution. These plans should meet the requirements of the NCAAA for
a quality assurance system, and should also deal with any deficiencies found in the initial self
evaluation. The NCAAA will assess those plans and if judged to be satisfactory will grant provisional
accreditation. This should be done before the new institution begins to operate as a university under its
own name.

* The NCAAA will conduct a site visit in the second year and if the plans are being implemented as
proposed confirm the provisional accreditation.

*  When the first group of students have graduated, the institution will conduct self studies and the
NCAAA will carry out an assessment for full accreditation of the institution and the initial programs.

*  When full accreditation has been granted, there will be further reviews for re-accreditation of the
institution and its programs every five years.

144  Accreditation of Existing Public Universities and Private Universities and Colleges

The NCAAA will consult with institutions and prepare a schedule for reviews for full accreditation. Reviews
will normally be carried out for institutional accreditation as a first step, and followed with reviews for
accreditation of programs at a later time, however in a small institution the two forms of accreditation may be
carried out concurrently.

Reviews for accreditation will not be carried out before the first group of students have graduated from the
institution or the program concerned.

When full accreditation has been granted, there will be further reviews for re-accreditation of the institution and
its programs every five years.

1.5 Consistent Use of Titles for Awards and Types of Institutions

Postsecondary education programs are provided by many different types of institutions, some designed for
different types of programs such as technical training or higher education, some involved in research and the
delivery of postgraduate professional and research programs and some concentrating on excellence in teaching
and support for students at the undergraduate level. In many countries there are also some specialized
professional institutes offering high quality postgraduate professional education in specific fields for
experienced practitioners in those professions, or in general areas of required expertise such as business
administration.

There is potential for confusion and undermining of public confidence if titles of programs or names for
categories of institutions are ambiguous or are used inconsistently. Consequently, the Commission will require
conformity with standard terminology in accrediting programs and institutions.

The titles and expectations for learning outcomes for programs are specified in the National Qualifications
Framework. Where the same or similar titles are used for programs in technical training and higher education,

as in the case of diplomas and, one of the terms “technology”, technological”, “of technology”, or “technical”
should be used in the title for the technical qualification.
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The levels of programs offered by institutions are as follows:
In Vocational and Technical Training

Vocational and Technical Institutes—Vocational and technical training including short courses and courses
of up to 3 years and up to level three in the National Qualifications Framework. Completion of these three year
studies is regarded as equivalent to the completion of secondary education.

Colleges or Institutes of Technology (for male students) and Higher Technical Institutes (for female
students) —Programs normally up to two years in length following completion of secondary education or
equivalent, leading to a technical diploma at level 5 of the Vocational and Technical Training strand in the
National Qualifications Framework. In one college of technology an additional program is offered for trainers
in the vocational and technical training system at level 6 of the National Qualifications Framework leading to
the degree of Bachelor of Technology Education.

Private Training Centers and Institutes

Technical training is also offered in a variety of short courses and other training programs by private training
centers and institutes up to level 4 of vocational and technical training strand in the National Qualifications
Framework.

Programs up to level 3 of the vocational education strand of the National Qualifications Framework are not
considered postsecondary, and those programs and the institutions that operate only at those levels will not be
approved or accredited by the Commission. However, programs at levels 4, 5 and 6 are regarded as
postsecondary, and they and the colleges of technology or private training institutes offering them will require
accreditation by the Technical and Vocational Training Corporation (TVTC).

In Higher Education

Community Colleges--Community Colleges are normally associated with public universities. Programs are
offered up to the level of two year diplomas or associate degrees. Programs may be either higher education or
technical in nature and must be clearly designated as such. Higher education programs are accredited by the
Commission on the basis of its higher education standards and program requirements. Technical programs may
be accredited by the Commission on the basis of its standards for technical programs. Preparatory or foundation
courses which they sometimes offer are not considered postsecondary and do not carry credit towards a higher
education award. However, the university is required to have effective systems for overseeing the quality of
the programs offered.

Higher Education Colleges--Programs are normally offered up to level 3 of the higher education strand of the
National Qualifications Framework, leading to a bachelor degree. Research activities by the colleges and staff
who teach in them are encouraged but not required. However, teaching staff are expected to be involved in
scholarly activities that ensure they remain up to date with emerging developments in their field of teaching and
with associated pedagogy. In certain cases professional programs may be offered up to the level of masters
degrees, subject to conditions relating to faculty expertise, resources and facilities.

University Colleges -- University colleges have a strong commitment to undergraduate teaching but also some
of the requirements for a university, particularly involvement in research and high quality postgraduate
programs at master’s level (level 7 in the higher education strand of the National Qualifications Framework).
The level of resources and research infrastructure must be adequate to support research by teaching staff and
students in all the fields in which programs are offered. Postgraduate programs at master’s degree level may
relate primarily to professional fields.

Professional Institutes--Professional Institutes are sometimes established by professional societies or other
international organizations and offer professional programs up to the level of a master’s degree such as an
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MBA, normally in a single field of study. Programs must meet all the accreditation requirements for the type of
program concerned. The programs may be designed primarily for experienced members of the profession
wishing to upgrade their qualifications through full time or part time study.

Universities--Programs may be offered up to the level of doctorates including research and professional degree
programs. There are minimum requirements for breadth of study, research activity and provision of resources in
support of postgraduate teaching and research that are set out in Chapter 2 of Part 1 in this Handbook and the
Standards for Quality Assurance and Accreditation of Higher Education Institutions.

1.6 Transition to the System for Accreditation and Quality Assurance

The Commission wishes to move as rapidly as possible to implement the new system for accreditation and
quality assurance. Information about standards and procedures will be made generally available and all
institutions will be encouraged to introduce internal quality assurance processes as soon as possible. To assist
them as they do so, opportunities will be provided for training and advice, and reference documents will be
made available.

1.7 Misrepresentations of the Status of an Institution or of Approvals or Accreditation

Community confidence in the system of postsecondary education and training requires accurate and honest
representation about institutions and programs and their accreditation status. Any misrepresentation by or on
behalf of an institution will be regarded as a serious offence.

Examples include advertising or referring to a program or an institution as fully accredited when it has been
provisionally accredited, using the term university in the title of an institution when it has been licensed as a
college or an institute, claiming or implying that a program is accredited by the Commission when this is not the
case, or wrongly claiming that a program offering is within the scope of an institution’s license.
Misrepresentations such as these will lead to cancellation by the Commission of accreditation of the program
concerned and of the institution, as well as incurring severe penalties from the responsible Ministry.

It is possible that an institution or a program may be accredited by an international organization outside Saudi
Arabia, but not by the Commission in Saudi Arabia. This could occur for a variety of reasons including that the
program (or institution) is of good quality but has not yet been considered by the Commission for accreditation,
or that different standards have been applied and the institution or program would not meet the Commission’s
standards. To protect the community from possible misrepresentation about the quality of an institution or
program, reference to that accreditation can only be made in descriptive information or promotional literature if
two conditions are met. (i) Any reference to accreditation by another agency must be clearly indicate the
organization from which accreditation has been obtained. It must not say simply that it is or has been accredited
which could imply that accreditation has been granted by the official accrediting agency in Saudi Arabia (the
NCAAA) and (ii) The accrediting agency is one that is officially recognized by the government in the country
where it is established and is endorsed by the Commission.
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CHAPTER 2

STANDARDS FOR ACCREDITATION AND QUALITY ASSURANCE

2.1 Standards for Institutions and Standards for Programs

The standards to be applied in judgments about accreditation are based on what are generally considered good
practices in postsecondary institutions. These “good practices” must be explained so that institutions can refer to them
in their internal quality processes and external reviewers can use them as criteria in their evaluations. The practices
are summarized in eleven broad statements of standards and described in two documents, Standards for Quality
Assurance and Accreditation in Higher Education Institutions, and Standards for Quality Assurance and Accreditation
of Higher Education Programs. The standards are also used with two companion documents prepared to help
institutions and those responsible for the delivery of programs to evaluate their performance in relation to the
standards. These are the Self Evaluation Scales for Higher Education Institutions, and the Self Evaluation Scales for
Higher Education Programs.

The eleven broad standards apply to both institutions and programs though there are differences in how they are
applied for these different kinds of evaluation. The standards are presented in five groups:

a) Institutional Context
1) Mission and Objectives
2) Governance and Administration
3) Management of Quality Assurance and Improvement

b) Quality of Learning and Teaching
4) Learning and Teaching

¢) Support for Student Learning
5) Student Administration and Support Services
6) Learning Resources

d) Supporting Infrastructure
7) Facilities and Equipment
8) Financial Planning and Management
9) Employment Processes

e) Community Contributions
10) Research
11) Institutional Relationships with the Community

In evaluations for institutional accreditation, performance in relation to all of these areas is considered for the
institution as a whole including an overview of programs across the institution. For a program evaluation each
standard is considered from the perspective of the particular program under review.

Some activities of an institution affect individual programs in only a very indirect way; for example, the quality of
processes followed by a university council. These are not included in a program evaluation. However some activities
administered centrally in an institution do have a major impact on programs: for example, the appointment of staff, or

the effectiveness of a central library. These are considered in a program evaluation as they affect the particular
program being evaluated, even though they are not controlled by the program’s managers.

The standards are applicable to all institutions, large and small, public and private. However, the way tasks are carried

out will vary widely, reflecting the size, complexity, and resources available to an institution, the environment in
which it is operating, and the priorities established in its mission.
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The Commission has not established weightings for the different areas of activity in making evaluations since the
relative importance can vary for different kinds of institutions and the circumstances in which they operate. For
example, a university with a major commitment to research would be expected to give significant emphasis to research
and strategies to develop research capacity. However, a college with undergraduate programs would be expected to
have limited involvement in research or perhaps none at all, though its teaching staff would be expected to engage in
scholarly activities that keep them up to date with developments in their field.

Despite these variations it is expected that the standard for learning and teaching, with particular emphasis on learning
outcomes, will always be regarded as of primary importance.

Programs must lead to standards of student achievement that are consistent with the requirements of the National
Qualifications Framework, a document that describes in general terms the increasing levels of knowledge and skills
required for higher qualifications.

The main elements in the Framework are:

Levels- Levels numbered and linked to qualification titles to describe the increasing intellectual demand and
complexity of learning expected as students progress to higher academic awards.

*  Credits - Points allocated to describe the amount of work or volume of learning expected for an academic
award or units or other components of a program.

e Domains of Learning-The broad categories of types of learning outcomes that a program is intended to
develop.

The qualification titles and levels are consistent with current practice in the Kingdom ranging from a
diploma/associate degree after a minimum of 60 credit hours (two years of postsecondary study) to a doctorate.
Normal full time load for a student is 15 credit hours in one semester but up to 18 may be acceptable.

The domains of learning describe broad categories of learning outcomes in four broad areas with a fifth, psychomotor
skills, added in particular fields of study where this kind of learning is important. The domains are:

* knowledge, the ability to recall, understand, and present information, including:
- knowledge of specific facts,
- knowledge of concepts, principles and theories, and
- knowledge of procedures.
*  cognitive skills, the ability to:
- apply conceptual understanding of concepts, principles, theories and
- apply procedures involved in critical thinking and creative problem solving, both when asked to do so, and
when faced with unanticipated new situations.
* interpersonal skills and responsibility, including the ability to:
- take responsibility for their own learning and continuing personal and professional development,
- work effectively in groups and exercise leadership when appropriate,
- act responsibly in personal and professional relationships,
- act ethically and consistently with high moral standards in personal and
public forums.
* communication, information technology and numerical skills, including the ability to:
- communicate effectively in oral and written form,
- use information and communications technology, and
- use basic mathematical and statistical techniques.

* Psychomotor skills involving manual dexterity that are extremely important in some fields of study. For
example, very high levels of psychomotor skills are required for a surgeon, an artist, or a musician.
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The National Qualifications Framework includes broad general descriptions of the level of mastery expected in each
of these domains for each qualifications level.

The standard for learning and teaching requires that students learn the knowledge and skills expected in academic
disciplines or required for professional practice in fields for which they are being prepared. To meet this requirement
institutions, should consider in their planning the requirements of any relevant professional body or specialist
accreditor in the field, as well as any special requirements relating to circumstances in Saudi Arabia.

Judgments about quality should involve comparisons with past performance (to assess improvement) or with other
institutions to make judgments about quality and relative levels of performance. The objective of the system in Saudi
Arabia is that quality will be at least equivalent to that found in good quality international institutions. This will
require international comparisons on at least some important matters. However, points of comparison to establish
benchmarks of performance must be appropriate for the institution concerned and its mission and circumstances.

Part 2 of this Handbook includes details of what should be included in a number of planning documents and reports. In
attachments to that Handbook, templates have been provided to assist those responsible for the preparation of these
documents. These templates are designed to provide descriptions of plans and reports on activities, with summaries of
evidence about performance in relation to the standards.

In the vocational and technical training strand of the National Qualifications Framework, six domains of learning have
been identified. These differ to some extent from the domains in higher education, reflecting the different orientation
of programs in that sector including the key requirement to develop a number of specific skills required for
employment. As for higher education, achieving the required standards of learning in these domains is extremely
important and this will require use of teaching strategies appropriate for the type of learning involved. Considerations
for program accreditation will include careful consideration of the teaching strategies used to achieve those outcomes,
the ways that learning is assessed, the processes for verifying the quality of learning outcomes and the extent to which
employment requirements are met.

The ultimate objective of any program is that what is learned will be used effectively after graduation. This cannot be
properly fully determined through student assessments while students are still enrolled. Because of this, the evaluation
of programs is expected to include at least some evidence that what is learned is applied appropriately in personal and
professional lives after graduation. This will call for evidence based on surveys or other mechanisms to assess whether
the required long term learning outcomes have been achieved.

2.2 Using Evidence for Evaluations of Quality

Judgments about quality should be based on evidence rather than relying on reputations or general impressions.
Evidence can be anything that informs a decision. In developing a system of quality assurance it is possible to plan in
advance for the kind of evidence that will be provided.

While a variety of forms of evidence can be used, it is necessary to decide on at least some specific performance
indicators. For example, a form of evidence about the quality of teaching might be the opinions of students. A
performance indicator based on student opinions would need to be quantified in some standard form such as the
average rating of quality of teaching on a standard scale by students in a class. Other indicators might be the
completion and passing rates of students in courses (after independent verification of the standards required), or ratings
of the value of a course or program in a survey of graduates.

Performance indicators will also be used by external reviewers in an external review. However, when making
judgments about quality other information may come to notice, and this should also be taken into account. Part of the
role of an external reviewer is to verify the conclusions made by an institution and this often involves consideration of
evidence that goes beyond the performance indicators that have been selected by the institution.

In addition to the indicators that an institution selects for its own evaluations and reports, which should reflect its own
mission, priorities and organizational arrangements, the Commission will from time to time identify a limited number

of key performance indicators (KPIs) that should be used in all institutions or in particular groups of institutions. Data
on those KPIs will be required in the self-study reports considered in external reviews....
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2.3 Summary of Standards, Forms of Evidence, and Possible Indicators

A summary of the eleven general standards, some comments on kinds of evidence that could be considered and
possible performance indicators based on this evidence is provided below. The comments on evidence and indicators
presented here are intended to be illustrative. Part of the quality planning for an institution or a program is to identify
evidence and indicators that will be used for that institution or program for quality assurance purposes.

It should also be noted that in these examples, the standards for an institution offering face-to-face or on-campus

instruction have been used. For an institution offering distance education programs some different forms of evidence
and indicators would be required.

A. Institutional Context

Standard 1: Mission Goals and Objectives Standard 1: Mission Goals and Objectives

Institutional Standard

Program Standard

The institution’s mission statement must clearly and
appropriately define its principal purposes and
priorities, and be influential in guiding planning and
action within the institution.

The mission of the program must be consistent with
that for the institution and apply that mission to the
particular goals and requirements of the program
concerned. It must clearly and appropriately define the
program’s principal purposes and priorities and be
influential in guiding planning and action.

Specific requirements for an institution relating to
Standard 1 are specified under the headings of:

1.1 Appropriateness of the Mission

1.2 Usefulness of the Mission Statement

1.3 Development and Review of the Mission

1.4 Use Made of the Mission

1.5 Relationship Between Mission, Goals and
Objectives

Specific requirements for a particular program relating
to Standard 1 are specified under the headings of:

1.1 Appropriateness of the Mission

1.2 Usefulness of the Mission Statement

1.3 Development and Review of the Mission

1.4 Use Made of the Mission

1.5 Relationship Between Mission, Goals and
Objectives

Evidence and Performance Indicators

Evidence about the quality of the mission could be obtained from examination of the mission statement itself, copies
of papers proposing the mission or modifications to it, interviews with staff and students to find out how well it is
known and supported, and consideration of other reports, proposals and statements to determine the extent to which
the mission is used as a basis for decisions. Indicators that could be used include responses to questions on surveys to
determine how well the mission is known and supported, or the proportion of policy decisions that refer to the mission
among criteria for decision-making.

Standard 2: Governance and Administration Standard 2 Program Administration

Institutional Standard

Program Standard

The governing body must provide effective
leadership in the interests of the institution as a whole
and its clients, through policy development and
processes for accountability. Senior administrators
must lead the activities of the institution effectively
within a clearly defined governance structure. Their
activities must be consistent with high standards of
integrity and ethical practice. If there are separate
sections for male and female student’s resources must
be comparable in both sections, there must be
effective communication between them, and full

Program administration must reflect an appropriate
balance between accountability to senior management
and the governing board of the institution, and
flexibility to meet the specific requirements of the
program concerned. Planning processes must involve
stakeholders (e.g. students, professional bodies,
industry representatives, teaching staff) in establishing
goals and objectives and reviewing and responding to
results achieved. If a program is offered in sections for
male and female students resources for the program
must be comparable in both sections and there must be
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involvement in planning and decision making
processes. Planning and management must occur
within a framework of sound policies and regulations
that ensure financial and administrative
accountability and provide an appropriate balance
between coordinated planning and local initiative.

effective communication between them and equitable
involvement in planning processes. The quality of
delivery of courses and the program as a whole must be
regularly monitored with adjustments made promptly
in response to feedback and developments in the
external environment affecting the program.

Specific requirements for an institution relating to
Standard 2 are specified under the headings of:

2.1 Governing Body

2.2 Leadership

2.3 Planning Processes;

2.4 Relationship Between Sections for Male and
Female Students

2.5 Integrity

2.6 Internal Policies and Regulations

2.7 Organizational Climate

2.8 Associated Companies and Controlled Entities.

Specific requirements for a particular program relating
to Standard 2 are specified under the headings of:

2.1 Leadership

2.2 Planning Processes

2.3 Relationship Between Sections for Male and
Female Students

2.4 Integrity

2.5 Internal Policies and Regulations

Evidence and Performance Indicators

Evidence about the quality of governance and administration can be obtained from the terms of reference for the
governing body and major committees, samples of documents recommending decisions by these bodies, and evidence
of their self-assessment. Evidence about the quality of policy and regulations, risk assessment analyses or oversight of
controlled entities can be obtained by examination of relevant documents and discussions with faculty and staff who
might be expected to be aware their contents. Organizational climate can be assessed by survey results or discussion
with staff and students.

Indicators could be at least partly based on responses to surveys by teaching and other staff and students, graduates,

employers, and professional bodies.

Standard 3: Management of Quality
Assurance and Improvement

Standard 3. Management of Program Quality
Assurance

Institutional Standard

Program Standard

Quality assurance processes must involve all sections of
the institution and be effectively integrated into normal
planning and administrative processes. Criteria for
assessment of quality must include inputs, processes,
and outcomes with a particular focus on outcomes.
Processes must be established to ensure that teaching
and other staff and students are committed to
improvement and regularly evaluate their own
performance. Quality must be assessed by reference to
evidence and include consideration of data that reports
on specific performance indicators and challenging
external benchmarks. Specific requirements in the
institution’s quality assurance system should be
periodically reviewed to ensure that unnecessary
requirements are not included and that data that is
provided is actually used in an effective way.

Teaching and other staff involved in the program must
be committed to improving both their own performance
and the quality of the program as a whole. Regular
evaluations of quality must be undertaken within each
course based on valid evidence and appropriate
benchmarks, and plans for improvement made and
implemented. Quality must be assessed by reference to
evidence and include consideration of data that reports
on specific performance indicators and challenging
external benchmarks. Central importance must be
attached to student learning outcomes with each course
contributing to the achievement of overall program
objectives.

Specific requirements for an institution relating to
Standard 3 are specified under the headings of:

3.1 Institutional Commitment to Quality Improvement
3.2 Scope of Quality Assurance Processes

Specific requirements for a particular program relating
to Standard 3 are specified under the headings of:

3.1 Commitment to Quality Improvement in the
Program
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3.3 Administration of Quality Assurance Processes
3.4 Use of Performance Indicators and Benchmarks
3.5 Independent Verification of Evaluations

3.2 Scope of Quality Assurance Processes

3.3 Administration of Quality Assurance Processes
3.4 Use of Performance Indicators and Benchmarks
3.5 Independent Verification of Evaluations

Evidence and Performance Indicators

Evidence about the quality of management of quality assurance processes can be obtained by looking at the outcomes
of those processes, which include progressive improvement in learning outcomes and aspects of the planning and
administration of the institution,

Evidence about the processes followed can be obtained from surveys or discussions with staff or students. Other
evidence can be gained from the quality of reports on performance by units within the institution, including whether
they are evidence-based and appropriately benchmarked in relation to external standards. Information about the
quality of services provided by a quality center can be obtained from rates of participation in, and reports on the
effectiveness of professional development programs aimed at teaching methodology, quality improvement,
consistency and appropriateness of quality-related documents, reports throughout the institution, and assessments of
the value and effectiveness of quality assurance processes by students, staff, and senior administrators. The regular
use of appropriate key performance indicators and benchmarks (including benchmarks relating to other institutions are
particularly important.

The key performance indicators identified by the Commission should be used, but additional indicators linked to the
particular mission of the institution and the program should also be used when appropriate. When goals and objectives
are established for the development and improvement of the program appropriate performance indicators should be

identified as part of that planning process
B. Quality of Learning and Teaching

Standard 4: Learning and Teaching

Institutional Standard

Program Standard

The institution must have an effective system for
ensuring that all programs meet high standards of
learning and teaching through initial approvals,
monitoring of performance, and provision of institution-
wide support services. In all programs student learning
outcomes must be clearly specified, consistent with the
National Qualifications Framework and (for professional
programs) requirements for employment or professional
practice. Standards of learning must be accessed through
appropriate  processes and benchmarked against
demanding and relevant external reference points.
Teaching staff must be appropriately qualified and
experienced for their particular teaching responsibilities,
use teaching strategies suitable for different kinds of
learning outcomes, and participate in activities to
improve their teaching effectiveness. Teaching quality
and the effectiveness of programs must be evaluated
through student assessments and graduate and employer
surveys, with feedback used as a basis for plans for
improvement. If programs are offered in different
sections for male and female students required standards
must be the same, equivalent resources must be provided,
and evaluations must include data for each section.

Student learning outcomes must be clearly specified,
consistent with the National Qualifications Framework
and requirements for employment or professional
practice. Standards of learning must be accessed
through appropriate processes and benchmarked
against demanding and relevant external reference
points. Teaching staff must be appropriately qualified
and experienced for their particular teaching
responsibilities, use teaching strategies suitable for
different kinds of learning outcomes, and participate in
activities to improve their teaching effectiveness.
Teaching quality and the effectiveness of programs
must be evaluated through student assessments and
graduate and employer surveys, with feedback used as
a basis for plans for improvement.

If the program is offered in different sections for male
and female students required standards must be the
same, equivalent resources provided, and evaluations
must include data for each section.
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Specific requirements for an institution relating to | Specific requirements for a particular program relating
Standard 4 are specified under the headings of: to Standard 4 are specified under the headings of:
4.1  Institutional Oversight of Quality of Learning and | 4.1 Student Learning Outcomes

Teaching 4.2 Program Development Processes
4.2 Student Learning Outcomes 4.3 Program Evaluvation and Review Processes
4.3 Program Development Processes 4.4 Student Assessment
4.4  Program Evaluation and Review Processes 4.5 Educational Assistance for Students
4.5  Student Assessment 4.6 Quality of Teaching
4.6  Educational Assistance for Students 4.7 Support for Improvements in Quality of Teaching
4.7  Quality of Teaching 4.8 Qualifications and Experience of Teaching Staff

4.8  Support for Improvements in Quality of Teaching 4.9 Field Experience Activities
4.9  Qualifications and Experience of Teaching Staff 4.10 Partnership Arrangements with Other Institutions
4.10 Field Experience Activities
4.11 Partnership Arrangements with Other Institutions

Evidence and Performance Indicators

Evidence about the quality of learning and teaching may be obtained from ratings by students, graduates, and
employers of the quality of programs, statistics on course and program completions and employment outcomes, ratios
of students to faculty, and statistics on faculty qualifications. Important sources of evidence might include
independent expert advice on the appropriateness of teaching strategies and assessments for the different domains of
learning in the National Qualifications Framework. Evidence should be available about the results of benchmarking
standards of learning outcomes in relation to appropriate external reference points. This could be done in several
different ways including check marking of samples of students’ work and independent assessments of the standards of
test questions and students’ responses.

The selection of performance indicators for quality of learning and teaching requires the use of data in a form that can

be quantified and used in comparisons across the institution, with other institutions, and with past performance.

C. Support for Student Learning

Standard 5: Student Administration and Support Services

Institutional Standard

Program Standard

Administration of admissions and student record
systems must be reliable and responsive, with
confidentiality of records maintained in keeping with
stated policies. Students’ rights and responsibilities
must be clearly defined and understood, with transparent
and fair procedures available for discipline and appeals.
Mechanisms for academic advice, counselling, and
support services must be accessible and responsive to
student needs. Support services for students must go
beyond formal academic requirements and include
extracurricular provisions for religious, cultural,
sporting, and other activities relevant to the needs of the
student body.

Admission processes must be efficient, fair, and
responsive to the needs of students entering the
program.  Clear information about  program
requirements and criteria for admission and program
completion must be readily available for prospective
students and when required at later stages during the
program. Mechanisms for student appeals and dispute
resolution must be clearly described, made known, and
fairly administered. Career advice must be provided in
relation to occupations related to the fields of study
dealt with in the program.

Specific requirements for an institution relating to
Standard 5 are specified under the headings of:

5.1 Student Admissions

5.2 Student Records

5.3 Student Management

5.4 Planning and Evaluation of Student Services

5.5 Medical and Counselling Services

5.6 Extra Curricular Activities for Students

Specific requirements for a particular program relating
to Standard 5 are specified under the headings of:

5.1 Student Admissions

5.2 Student Records

5.3 Student Management

5.4 Student Advising and Counselling Services
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Evidence and Performance Indicators

Evidence about the quality of student administration and support services can be obtained from surveys of students
about the quality and responsiveness of services provided, usage rates for particular services, response times for
communicating decisions on admissions, and the frequency and results of discipline procedures. Performance
indicators can be based directly on this information, but additional evidence in a review might include such things as
visits to facilities and discussions with students and staff.

Standard 6: Learning Resources

Institutional Standard Program Standard
Learning resources including libraries and provisions | Learning resource materials and associated services must
for access to electronic and other reference material be adequate for the requirements of the program and the

must be planned to meet the particular requirements of | courses offered within it and accessible when required for
the institution’s programs and provided at an adequate | students in the program. Information about requirements

level. Library and associated IT facilities must be must be made available by teaching staff in sufficient
accessible at times to support independent learning, time for necessary provisions to be made for resources
with assistance provided in finding material required. | required, and staff and students must be involved in
Facilities must be provided for individual and group evaluations of what is provided. Specific requirements
study in an environment conducive to effective for reference material and on-line data sources and for
investigations and research. The services must be computer terminals and assistance in using this
evaluated and should be improved in response to equipment will vary according to the nature of the

systematic feedback from teaching staff and students. | program and the approach to teaching.
Specific requirements for an institution relating to | Specific requirements for a particular program relating to

Standard 6 are specified under the headings of: Standard 6 are specified under the headings of:
6.1 Planning and Evaluation 6.1 Planning and Evaluation

6.2 Organization 6.2 Organization

6.3 Support for Users 6.3 Support for Users

6.4 Resources and Facilities 6.4 Resources and Facilities

Evidence and Performance Indicators

Evidence about the quality of the provision of learning resources and performance indicators derived from this
evidence can be obtained from user satisfaction surveys, success rates for students in accessing course reference
material, documents describing processes for identifying and responding to course requirements, and details of times
when facilities are available for use by students and faculty. Information should be available about the provision of
orientation programs for new students and responsiveness to requests from groups of stakeholders. The institution
should be able to provide information about comparisons of the level of provision through books, periodicals, and
web-based resources with comparable institutions offering similar programs. Ann appropriate performance indicator
would be whether that level of provision was equalled or exceeded.

D. Supporting Infrastructure

Standard 7: Facilities and Equipment

Institutional Standard Program Standard
Facilities must be designed or adapted to meet the Adequate facilities and equipment must be available
particular requirements for teaching and learning in the for the teaching and learning requirements of the
programs offered by the institution, and offer a safe and | program. Use of facilities and equipment should be
healthy environment for high quality education. Use of | monitored and regular assessments of adequacy made
facilities must be monitored and user surveys used to through consultations with teaching and other staff, and
assist in planning for improvement. Adequate provision | students.
must be made for classrooms and laboratories, use of
computer technology and research equipment by
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teaching staff and students and appropriate provision
made for services such as food services, extracurricular
activities, and where relevant, student accommodation.
Specific requirements for an institution relating to | Specific requirements for a particular program relating
Standard 7 are specified under the headings of: to Standard 7 are specified under the headings of:

7.1 Policy and Planning

7.2 Quality and Adequacy of Facilities and Equipment
7.3 Management and Administration of Facilities and
Equipment

7.4 Information Technology

7.1 Policy and Planning

7.2 Quality and Adequacy of Facilities and Equipment
7.3 Management and Administration of Facilities and
Equipment

7.4 Information Technology

7.5 Student Residences

Evidence and Performance Indicators

Evidence about the quality of provision of facilities and equipment can be obtained from planning documents, user
satisfaction surveys, reports on responses to those surveys, comparisons of provision with comparable institutions
offering similar programs, and direct observations by independent evaluators.

Assessment of the condition of facilities and equipment and maintenance schedules should provide information about
the quality and maintenance of facilities and major equipment. Regulations and codes of practice relating to the use of
facilities and high value equipment provide evidence of sound management practices and security arrangements.
Performance indicators could include such things as ratings on surveys of user satisfaction, statistics on equipment
breakdowns, repair and upgrade schedules, and comparisons of provision to comparable institutions.

Standard 8: Financial Pl

ing and M t

-}

Institutional Standard
Financial resources must be adequate for the programs
and services offered and efficiently managed in keeping
with program requirements and institutional priorities.
Budgetary processes should allow for long term planning
over at least a three year period. Effective systems must
be used for budgeting and for financial delegations and
accountability providing flexibility for managers at
different levels in the institution combined with
institutional oversight and effective risk management.

Program Standard
Financial resources must be sufficient for the effective
delivery of the program. Program requirements must
be made known sufficiently far in advance to be
considered in institutional budgeting. Budgetary
processes should allow for long term planning over at
least a three year period. Sufficient flexibility must be
provided for effective management and responses to
unexpected events and this flexibility must be
combined with appropriate accountability and reporting
mechanisms.

Specific requirements for an institution relating to | Specific requirements for a particular program relating
Standard 8 are specified under the headings of: to Standard 8 are specified under the headings of:

8.1 Financial Planning 8.1 Financial Planning and Budgeting

8.2 Financial Management 8.2 Financial Management

8.3 Auditing and Risk Management

Evidence

Evidence about the quality of financial planning and management can be obtained from budget statements and audit
reports together with relevant expenditure ratios; such as, staff and faculty salaries to total costs, and trends in
expenditure on items such as student services, learning resources, and equipment. Reports on risk assessment should
be available together with strategies for risk minimization. If the institution is involved in commercial activities, the
short and long term total financial impact should be identified and evaluated in relation to the institution’s mission and
priorities. Performance indicators in this area commonly rely, to a considerable extent, on ratios of categories of
expenditure in comparison to other institutions.
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Standard 9: Employment Processes

Institutional Standard

Program Standard

Teaching and other staff must have the qualifications
and experience for effective exercise of their
responsibilities. Professional development strategies
must be followed to ensure continuing improvement in
the expertise of teaching and other staff. Performance
of all teaching and other staff must be periodically
evaluated, with outstanding performance recognized
and support provided for improvement when required.
Effective, fair, and transparent processes must be
available for the resolution of conflicts and disputes
involving teaching or other staff. (Note: Teaching
staff refers to all staff with responsibility for teaching
classes including full and part time staff, faculty,
lecturers, and teaching assistants)

Teaching staff must have the knowledge and experience
needed for their particular teaching or other
responsibilities and their qualifications and experience
must be verified before appointment. New teaching staff
must be thoroughly briefed about the program and their
responsibilities before they begin. Performance of all
teaching and other staff must be periodically evaluated,
with outstanding performance recognized and support
provided for professional development and improvement
in teaching skills.

Specific requirements for an institution as a whole
relating to Standard 9 are specified under the headings
of:

9.1 Policy and Administration

9.2 Recruitment

9.3 Personal and Career Development

9.4 Discipline, Complaints and Dispute Resolution

Specific requirements for a particular program relating to
Standard 9 are specified under the headings of:

9.1 Recruitment

9.2 Personal and Career Development

Evidence and Performance Indicators

Evidence about quality of faculty and staff employment processes can be obtained from documents setting out
employment and promotion processes and criteria, descriptions of orientation programs for new faculty and staff, and
procedures for performance evaluation and support for improvement. Records of assessments of quality of teaching,
and faculty and staff participation in professional development activities relevant to their employment can provide
valuable evidence, particularly when they include ratios of participation and assessments of the value of those
activities by the participants. Data on faculty turnover in parts of the institution can be used to indicate stability or
instability in staffing. Regulations on dispute resolution combined with records of the incidence and outcomes of
disputes can provide evidence about the effectiveness of those processes.

Performance indicators almost always include student/faculty ratios and proportions of faculty with levels of
qualifications. However, a number of other performance indicators that can also be readily quantified are important
such as participation ratios in professional development and scholarly activities. Others include: rates of turnover of
faculty and staff, and incidence of disputes might be selected if there are problems in the institution that need to be
monitored.

Standard 10: Research

Institutional Standard Program Standard

The institution should develop a research strategy
consistent with its nature (e.g. as a university with
research obligations or as an undergraduate college)
and its mission.

All staff teaching higher education programs must be
involved in sufficient appropriate scholarly activities
to ensure they remain up to date with developments in
their field, and those developments should be reflected
in their teaching. Staff teaching in postgraduate

A research strategy that is consistent with the nature
and mission of the institution should be developed. All
staff teaching higher education programs must be
involved in sufficient appropriate scholarly activities to
ensure they remain up to date with developments in
their field. and those developments should be reflected
in their teaching. Staff teaching in postgraduate
programs or supervising higher degree research
students must be actively involved in research in their
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programs or supervising higher degree research
students must be actively involved in research in their
field. Adequate facilities and equipment must be
available to support the research activities of teaching
staff and post-graduate students to meet these
requirements. In universities and other institutions
with research responsibility, teaching staff must be
encouraged to pursue research interests and to publish
the results of that research. Their research
contributions must be recognized and reflected in
evaluation and promotion criteria. The research
output of the institution must be monitored and
reported, and benchmarked against that of other
similar institutions. Clear and equitable policies must
be established for ownership and commercialization of
intellectual property.

field. Adequate facilities and equipment must be
available to support the research activities of teaching
staff and post-graduate students to meet these
requirements in areas relevant to the program. Staff
research contributions must be recognized and
reflected in evaluation and promotion criteria.

Specific requirements for an institution as a whole
relating to Standard 10 are specified under the
headings of:

10.1 Institutional Research Policies

10.2 Teaching Staff and Student Involvement in
Research

10.3 Commercialization of Research

10.4 Research Facilities and Equipment.

Specific requirements for a particular program relating
to Standard 10 are specified under the headings of:

10.1 Teaching Staff and Student Involvement in
Research

10.2 Research Facilities and Equipment

Evidence and Performance Indicators

Evidence about the institution’s research strategies can be obtained from documents; such as, a research development
plan, faculty evaluation and promotion criteria, policies on commercialization of research, ownership of intellectual
property, and the extent of cooperation with industry and other institutions. Further evidence can be obtained by
consideration of agreements for cooperative research or shared use of major equipment items. Faculty and student
surveys can provide evidence about the adequacy of provisions for research facilities and equipment.

Performance indicators for research are commonly based on statistics on the volume of research publications per
faculty member, the proportions of research-active faculty, and numbers of research citations, compared to those of
other comparable institutions. Although it may be more difficult to quantify, institutions with a commitment to
community service or research contributions may wish to include indicators of the extent to which research and

scholarly activities are translated into applications within the academic or professional field concerned.

Standard 11: Relationships with the Community

Institutional Standard

Program Standard

Contributing to the community must be recognized as
an important institutional responsibility. Facilities and
services must be made available to assist with
community developments. Teaching and other staff
must be encouraged to be involved in the community
and information about the institution and its activities
made known to the community through public media
and other appropriate mechanisms. Community
perceptions of the institution must be monitored and
appropriate strategies adopted to improve
understanding and enhance its reputation.

Significant and appropriate contributions should be
made to the community in which the institution is
established drawing on the knowledge and
experience of staff and the needs of the community
for that expertise. Community contributions should
include both activities initiated and carried out by
individuals and more formal programs of assistance
arranged by the institution or by program
administrators. Activities should be documented and
made known in the institution and the community,
and staff contributions appropriately recognized
within the institution.

Specific_requirements for an institution relating to

Specific_requirements for a program relating to
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Standard 4 are specified under the headings of: Standard 11 are specified under the headings of:

11.1 Institutional Policies on Community 11.1 Policies on Community Relationships
Relationships 11.2 Interactions With the Community
11.2 Interactions With the Community
11.3 Institutional Reputation

Evidence and Performance Indicators

Evidence about quality of community relationships can be obtained from documents describing policies on service to
the community, criteria for faculty evaluation that include community contributions, and guidelines and processes for
community media releases, and other public comments on behalf of the institution. Reports on community
relationships that include such matters as community use of institutional facilities, participation of staff on community
committees or development projects, and interactions with schools and other agencies can provide relevant
information. Community views about the quality of the institution and its standing as a respected member of the
community can be obtained from surveys.

A number of these forms of evidence include ratings that can be used directly as performance indicators. However, in
this particular area, the mission of the institution and the community within which it operates are important in deciding
what aspects of performance should be closely monitored.

2.4 Requirements for a University

The Ministry of Higher Education has established minimum requirements for a private institution to be designated as a
university. These Ministry requirements must be met for such an institution to be considered by the Commission for
accreditation.

However, there are additional requirements for the accreditation of a university. For example, the Ministry
requirements include a minimum of three colleges. For accreditation there must be programs in at least three fields of
study.

The Commission requirements relate to the breadth of program offerings, the levels of programs offered, the extent of
involvement in research, the existence of sustained scholarly activity by teaching staff, and the size of an institution
considered necessary to sustain these activities at a viable level.

The requirements stated here are appropriate for a university with a mission that focuses on teaching rather than
research and should be considered as a minimum desirable. It is expected that an established university with
commitment in its mission to be a research university and to achieve international ranking would have substantially
higher levels of research activity and postgraduate research than are stated here and would benchmark its performance
in research and postgraduate studies against highly regarded international universities.

Minimum specific requirements are:
Breadth of Programs

Programs offered in at least three broad fields of learning' with a minimum of 5% of the institution’s students enrolled
in programs in each of the three fields.

'For the purposes of this requirement the following are considered broad fields of learning, 1. Fine and
Performing Arts, 2. Humanities and Religious Studies, 3. Education, 4. Social Sciences, 5. Business and
Management, 6. Law, 7. Science, 8.Computer Science, 9. Engineering Manufacturing and Construction, 10.
Agriculture and Related Studies, 11. Health Sciences, 12. Personal and Community Services (This
classification is subject to periodic review)
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Level of Programs Offered

Undergraduate programs should be provided in at least three fields of study. At postgraduate levels, programs should
be offered up to the level of doctorates in at least one of those fields and at least master’s degrees in a second. At least
5 % of students must be enrolled in higher degree programs. At least 2.5% should be enrolled in research degrees.

Involvement in Research

At least 2.5% of the annual operating budget of the institution (excluding student stipends) should be spent on research
or the support of research. This amount can include special research grants, the institution’s share of joint research and
development projects, and the provision of support for specialized research equipment for staff and postgraduate
student research. However, it does not include funding for the teaching of postgraduate research other programs, or
general program administration.

Sustained Scholarly Activity

Teaching faculty at all levels in the institution should be involved in scholarly activities that ensure familiarity with the
latest developments in their field and include exposure to those developments in their teaching— Staff who are teaching
at postgraduate level are expected to be qualified at the doctoral level and to be active scholars and researchers, as
evidenced by recent refereed publications. Where professional programs are offered at postgraduate level, an
alternative to doctoral qualifications for an appropriate proportion of teaching faculty may be extensive, successful,
and recent experience in the relevant field of study.

Size of Institution

The minimum size normally required for a university actively involved in research and postgraduate study to be
economically viable expressed in terms of student enrollments is 2000 full time equivalent students in higher
education award programs. This number does not include students enrolled in foundation or preparatory programs, or
in other non-award courses. Depending on the level of funding available in a private university, a smaller number
could be demonstrated to be sufficient.

Evidence and Performance Indicators

Evidence about the quality of a university can be obtained from a range of sources relating to the special requirements
for such an institution. General information should include matters relevant to all higher education institutions; such
as, statistical data on enrollments, progression rates, graduation rates, responses to surveys of graduates and employers
compared to other institutions. For a university, performance indicators should include information on the extent and
impact of scholarship and research through numbers of publications and citations in refereed research journals, rates of
publication of postgraduate student research, funds provided for research, and numbers of patents. For an established
university, a useful source of evidence would be inclusion and position in international rankings of universities.

2.5 Interim Arrangements for Accreditation of Universities

The Commission recognizes that there are a number of new public and private universities that have been
established in Saudi Arabia. Their undergraduate programs may be very good but it may take some time for
the requirements for research and postgraduate studies to be met. Accordingly the Commission has indicated
that will not deny accreditation to these institutions provided certain initial requirements are met. These initial
requirements, which will be in place for the first cycle of accreditation reviews (2010 to 2015), the following
minimum requirements, will apply.

Planning for the Development of Research and Postgraduate Studies

The institution must have a strategic plan that meets the minimum requirements described in the previous
section and Standard 10 Research, within a period of five years.
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Breadth of Studies

Programs offered at least at the bachelor’s degree level in at least three broad fields of study

Level of Programs

Approval from the Ministry of Higher Education and introduction of at least one postgraduate program.
Involvement in Research

A minimum of 2.5 percent of the annual operating budget spent on support for research. (This amount could be
from a combination of internal and external sources) This expenditure could include special research grants, the
institution’s share of joint research and development projects, and the provision of support for specialized
research equipment for staff and postgraduate student research. However, it should not include funding for the
teaching of postgraduate research or other programs, or general program administration.

Sustained Scholarly Activity

Active encouragement of teaching staff to participate in conferences in their field of study, and arrangements
for seminars or workshops on current issues and research in every college or department. Annual publication
of listings of all faculty refereed publications during the past year.

Indicators

At least 10% of all teaching staff and 75% of staff teaching postgraduate programs are expected to have
published articles in refereed journals in their field within the past three years (allowing some consideration for
teaching by experienced senior practitioners in the professional field concerned).

Annual collection and analysis of research indicators for each college or department and the total institution

including total research expenditure, research grants received, numbers of academic publications in refereed
journals each year, proportions of teaching staff with refereed publications in the last three years.
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ATTACHMENT

Concepts and Terminology for Use in Accreditation and Quality Assurance in Saudi
Arabia

To assist in achieving common understanding of important concepts and terms used in the system of
accreditation and quality assurance, the NCAAA has determined that for its purposes the terms identified below
will have the meanings described. The definitions are shown in italics, followed by explanatory notes.

Accountability

The responsibility of an individual, an institution, or an organization to another authority for his or her, or
its activities.

In postsecondary education an institution is usually “accountable” and must provide reports to a government or
government agency that provides it with funds or approves its establishment. Within an institution, faculty and
staff are “accountable” to senior management and senior management in turn is responsible to a Board or
Council.

In systems of accreditation and quality assurance there is usually a separation of the organizations responsible
for institutional accountability and those responsible for independent quality assessment.

Accreditation

Formal certification by a recognized authority that a program or an institution meets required standards.

To be accredited, institutions or programs must comply with generally accepted standards of good practice. The
Commission has defined the standards it will apply in two documents, Standards for Quality Assurance and
Accreditation in Higher Education Institutions and Standards for Quality Assurance and Accreditation in Higher
Education Programs. Reference is also made to several other documents including the National Qualifications
Framework that describes expected general standards of learning outcomes in four domains of learning and a
statement showing the application of these standards to distance education programs. These statements are
expressed in general terms applicable to all fields of study. It is also necessary for programs to meet
requirements for professional practice in many professional fields. Details of these requirements are not yet
available from the Commission. Until they are available institutions are expected to give consideration to the
requirements of specialized international accreditors in the field of study concerned. Accreditation may be
given initially on a provisional basis, and this will normally be done when plans for a new program or
institution are considered. After a program has been in operation for sufficient time for the first group of
students to complete their program, a review will be conducted, the provisional designation may be removed
and the program given full accreditation. Accreditation will normally be valid for a period of five years after
which programs will need to be reviewed for reaccreditation on a five yearly basis.

In the quality assurance systems of different countries there are several different forms of accreditation See

descriptions of institutional accreditation, program accreditation, professional accreditation, provisional
accreditation, and international accreditation.

Assessment

A process of measuring performance in relation to established standards or criteria.

Assessment is commonly applied in two different contexts: the assessment of student’s performance on tests or
examinations or other assigned tasks in order to measure their achievement of intended learning outcomes; and
the process of measuring the quality of performance of elements within an educational institution.
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In the second of these instances the term is used for assessment of quality of teaching, the effectiveness of a
program or a course in achieving its objectives, or the effectiveness of many other elements of an institution’s
operations. Standards of performance for the purposes of these assessments can be derived from different
sources, but from the perspective of the Commission in carrying out its accreditation and approval
responsibilities the standards are defined in the documents it has approved for these purposes, particularly the
National Qualifications Framework and the Standards for Quality Assurance and Accreditation of Higher
Education Institutions.

Audit

An independent review to verify that reports represent a true and correct record of activity, and that
recognized standards have been met.

The term “audit” is widely used for financial audits conducted by an independent authority to certify the
accuracy of financial reports and compliance with accounting standards.

In postsecondary quality systems the term is used for external independent reviews of an institution’s quality
and the processes of quality assurance it has established. These reviews are principally based on reports of self-
studies carried out by an institution, and, like financial audits, verify the conclusions of those self studies.
Although standards of good practice are considered in this process, in a quality audit it is customary to give
particular attention to the objectives established by an institution and to report on whether the processes used in
an institution are effective in achieving those objectives.

Benchmarks

Points of comparison or levels of performance used for establishing objectives and evaluating performance.

Benchmarks may be current levels of performance at an institution (for example, the current completion rate for
students in business studies), standards established by an external agency, or standards of performance at
another institution or group of institutions selected for comparison. (For example, the number of research
publications per full time of an academic staff member at the University of xxxxx). An institution may select
another institution similar to itself as a benchmark against which it can compare the quality of its work, or
particular parts of an institution against which equivalent groups within their own institution can be compared.
It is usually considered desirable in making these comparisons to use indicators (such as those noted above) that
can be stated in specific terms.

Blended Learning

A program in which students are taught through a combination of regular on campus instruction and
distance education or packaged materials.

Arrangements can be made for blended modes of instruction in a variety of ways including a regular on campus
course in which sections of the course are taught using packaged self contained materials, or a program in
which some courses are taught using distance education methodology and some through on campus lectures,
tutorials or other face-to-face methodology. In situations where blended approaches are used appropriate forms
of student assistance and support must be provided to support students learning in both forms of instruction.

Credits

Points or hours allocated by an institution to specify the work requirements, or the volume or amount of
learning expected for a unit, subject or program of study.
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It is common practice to assign a number of credits to units or courses within a program and to specify a
number of credits for a total program. Credits may be associated with program inputs such as hours of
instruction, laboratory work, or expectations for time spent in self-directed study. The term “credit hours™ is
used in these systems based on formulae that give differing levels of recognition for formal instruction,
laboratory or tutorial participation, and practical work. In some other systems the term “credit points” is used
for the notional amount of learning achieved by an average learner over a period of time. The number of credits
allocated for a particular amount of work or learning varies among countries. For example, some countries use
the-American based Carnegie credit hour system which allocates 30 credit hours for the amount of academic
work normally expected in a full time academic year of study at undergraduate level. Some other countries use
120 points for an equivalent volume of learning. Common practice in the Kingdom of Saudi Arabia is to use 30
credit hours (or slightly more depending on the number of contact hours and mode of instruction) for the work
expected in an academic year.

Distance Education

A mode of teaching and learning in which students undertake a major proportion of their studies on an
individual basis at a location or locations away from the campus of an insti

Student learning may be supported by print or electronic materials, and a variety of mechanisms are sometimes
used for interaction between students, through the internet, video or radio linkages, or periodic study group
activities in appropriate locations. Similarly interaction with faculty may take a variety of forms.

A distance education institution is one that offers all its programs by distance education (whether through print-
based materials or through electronic learning or a combination of both) to students who do not attend classes
on campus, but instead study in their own locations, often at a time of their own choosing. Where combinations
of distance education processes or packaged self-contained materials are used within courses, or for different
courses within a program, the terms blended learning or dual mode instruction are frequently used to describe
these modes. Dual mode institutions are ones that offer a combination of distance education and campus based
programs.

Domains of Learning

Broad categories of types of learning expected in a program of study.

Descriptions of the knowledge and skill students are expected to gain in a program are grouped into broad
categories called domains. Although the number and titles for these groupings vary, domains commonly
include five to seven broad categories that involve different types of learning and strategies for teaching and
assessment of learning in those categories. The domains used in the higher education component of the
National Qualifications Framework for Saudi Arabia are Knowledge, (the ability to recall and present
information), Cognitive Skills (the ability to apply concepts and principles in thinking and problem solving),
Interpersonal Skills and Responsibility, (the ability to work effectively in groups, exercise leadership, and take
responsibility for their own independent learning, and the ethical and moral development that is associated with
these abilities), and Communication, Information Technology and Numerical Skills (including basic
mathematical and communication skills and the ability to use communications technology). Psychomotor skills
are very important in some fields of study and are considered as an additional domain where relevant to the
program concerned.

Dual Mode Institution

Dual mode institutions are institutions that offer some programs to students through distance education and
some through traditional campus based instruction.

It is increasingly common for institutions to use electronic materials and learning packages as supplements to
the methods of instruction in campus based studies and these may take a variety of forms. Where this is done
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the approach may have many similarities to distance education methodology. However the terms “dual mode”
is normally used for institutions that offer both off campus distance education programs and campus based
instruction.

Evaluation

The process of assessing and assigning value to a facility or activity.

The term evaluation is sometimes used interchangeably with assessment but it has a slightly different meaning
associated with judgments about the quality or value of the matter being considered. The “valuing” component
of consideration may be more open-ended and interpretive than an assessment which in normally associated
with measurement of performance in relation to fixed and predetermined standards.

External Quality Assurance

Processes of review and evaluation of institutions and their programs and activities by an independent
external agency.

External quality assurance normally involves periodic, independent peer reviews based on reports of internal
self-studies and designed for the dual purposes of assessing quality and validating the conclusions of internal
studies.

External quality assessments are usually more selective than internal reviews, and may pay particular attention
to student learning outcomes and other matters identified as policy priorities by the institution, or by the
government or governing body to which the institution is accountable. External quality assurance may involve
consideration of selected key performance indicators to be used in reviews on a national basis.

Further Education

Education and training provided for members of the community other than through formal award programs.

Further education programs do not lead to academic awards or technical qualifications such as a degree or
diploma. However, a certificate may be given on completion of a further education program. Further education
programs may be offered through formal classes or a variety of informal means to provide skills and
information of value to members of the community.

Goals or Aims

General statements of desired developments, which apply a mission to broad areas of activity and provide a
guide for establishing objectives and detailed planning.

Goals or aims fall between mission, which defines a broad overall purpose, and specific objectives established
as specific targets for achievement. Goals and aims may be broadly stated to give direction to the development
of a program or implementation of planning initiatives and they may relate to any aspect of an institution’s
activities. Effective use of aims or goals in planning normally requires statements of objectives that describe
specific measurable outcomes by a specified time.

Higher Education

Formal programs of education provided for students at posts. dary level, normally leading to an academic
degree or diploma.
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The term higher education is used for postsecondary education programs designed to provide generalized
knowledge and skill in a field of study and to develop the ability to apply that learning to professional practice
and the advancement of knowledge through research. Although requirements for professional practice and
employment are important in development of programs, major consideration is also given to emerging research
in their own and related fields of study.

Higher education may be provided through a university or a higher education college. The term University
Education simply means higher education provided through a university. It may have a greater emphasis on
research than a similar program offered in a college because of the greater expectation for research in
universities. However, the nature of education provided in both kinds of institution should be the same.

Inputs

The resources available to and used by an institution to provide its programs.

Inputs include financial resources, facilities and equipment, faculty, and students. Indicators of quality of
faculty as an input could include the number of faculty and their levels of qualifications and staff/student ratios.
Indicators of equipment as an input could include indicators; such, as the ratio of computer terminals to
students, or proportions of down-time due to equipment malfunction.

Until recently quality assurance systems have relied heavily on input indicators as measures of quality, using
things such as financial resources, qualifications of faculty, extent of library collections and availability of
computer equipment. However although these are still important as enabling provisions, emphasis has shifted
towards outcome measures relating to the quality of research and student learning outcomes.

Institutional Approval

The approval of an institution based on recognition that its resources, processes and learning outcomes meet
required standards for an institution of its type and the level of its programs.

Approval of an institution will normally specify the fields of study the institution is able to offer and the levels
at which this can be done. The final license issued to permit the institution to operate will specify the levels and
range of programs it is permitted to offer. For example, a college may be accredited to offer programs in
business studies and engineering up to the level of bachelor, and in applied science up to the level of diploma.
A university focusing on those particular fields may be approved to offer programs up to doctoral level in
science, engineering, and business and up to master’s level in social sciences.

Institutional approval indicates that an institution is considered to have the capacity to offer programs in
designated fields of study up to the level specified. The final license will formally specify what is authorized.
Each program offered within these limits must be accredited, to ensure that the program meets required
standards.

Internal Quality Assurance

Processes of quality assurance carried out within and by or for a higher education institution.

Internal quality assurance includes not only the processes of monitoring and review that an institution manages
itself, but also its use of external reviewers from other institutions, from industry, the professions, or from other
accreditation or quality assurance agencies to review and provide advice on its programs and activities. Internal
quality assurance is normally comprehensive, addressing inputs, processes, and outcomes, with all areas of an
institution’s activities, including faculty, staff, and students in all parts of the institution.
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International Accreditation

Accreditation of an institution or of its programs by an accreditation agency established in another country.

A number of institutions have arranged for evaluation and accreditation of their colleges or programs by
international accrediting agencies as part of their quality assurance arrangements. This has proved valuable in
stimulating rigorous internal reviews and enhancing quality, and in establishing their reputation. These
activities are not required as part of the accreditation and quality assurance system in Saudi Arabia, but when
they are carried out they are considered part of the institution’s internal quality assurance and review processes,
and the work done and conclusions reached will be considered and taken into account during the reviews
conducted by the Commission.

Key Performance Indicators (KPIs)

Selected performance indicators regarded as particularly important for the purpose of assessing
performance.

An institution may identify a short list of KPIs that it regards as particularly important in assessing performance,
and may require evidence on those KPIs from a number of sections of the institution in addition to any others
that different groups may choose for their own purposes. Similarly, a national quality agency, such as the
Commission, may identify a small list of KPIs reflecting national issues or policy objectives for use by all
institutions.

Learning Outcomes

The learning that results from participation in a course or program.

The term learning outcomes is commonly used to refer to the learning that results from a course or program
undertaken by students. Learning outcomes are the result of the teaching process. Reference is often made to
Intended Learning Outcomes to mean the learning objectives a course or program is designed to develop.

The NCAAA has identified broad categories or types of learning outcomes in five groups or domains:
knowledge, cognitive skills, interpersonal skills and responsibility, communication, IT and numerical skills, and
psychomotor skills. It has described in general terms the level of knowledge and skill expected for different
qualifications. There are differences in how these learning outcomes are developed by students and an
important aspect of program and course planning is to plan for teaching processes and forms of assessment that
will be appropriate for these different types of intended learning outcomes.

Level

The intellectual standard and complexity of learning expected as students progress through a program of
study.

The degree of difficulty or complexity of learning increases as students advance through a program and these
increases are defined by descriptions of the learning outcomes that are expected. Levels may be defined for

years of study—first year, second year, third year, and so on, or for academic awards such as a diploma,
bachelor’s, master’s, and doctorate.

License

Formal approval, normally by a government or a government agency, to operate or carry out certain
activities.
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A license may be given to an institution formally authorizing it to commence operation and offer programs in
fields and at levels specified in the license. If the license is revoked the institution must cease to operate. A
different type of license may also be given to individuals permitting them to engage in certain activities. A
license may be granted to individuals who have completed professional programs and who wish to practice in
that profession.

Licensing and accreditation are closely linked. The granting of a license for an institution to operate normally
follows or is conditional on assessment of its quality through an approval and accreditation process. The
granting of a license for a person to practice in a profession normally follows accreditation of the program that
such a person has completed.

Major Change in a Program

A major change in a program is one that affects the basis for its accreditation.

It is expected that adjustments will be required in programs and courses from time to time in response to
changing circumstances and results of course and program evaluations. Such changes are highly desirable to
ensure that programs are to be kept up to date. However if there is a major change to an accredited program it
could affect the program’s accreditation status and any such change should be approved by an institutions senior
academic committee and notification to the Commission at least one full semester before it is introduced. The
Commission can then assess the impact of the change on accreditation. Examples of major changes would be
the addition or deletion of a major track within a program, (e.g. accounting or international finance majors
within a commerce or business degree), the addition or deletion of a core course (e.g. mathematics in an
engineering degree), a change in title that implied a new or different field of study or qualification in a different
profession, re-orientation or development of a program to prepare students for a different occupation or
profession, a change in the length of a program, or a new exit point within a longer program (e.g. the granting of
a diploma within a bachelors degree program) The Commission should also be notified if a succession of minor
programs has a cumulative effect that is equivalent to a major change as described above.

Mission
A brief general statement setting out the principal policy objectives for development of an institution.

While stated in general terms a mission statement should be sufficiently precise to serve as a guide to planning
and decision making at all levels of the organization, and should be used as a basis for decision making. (e.g.,
“To develop an international reputation for the quality of applied research and technology transfer, and for the
creativity and entrepreneurial skill of graduates.”)

Mode of Instruction

The form of instruction such as lecture, tutorial, laboratory, individual assignment, etc.

Organization for instruction is normally based on planned modes of instruction with credit hour allocations
based on the amount of contact time in each of these modes. Examples are lectures, tutorials, or laboratories.
The term should not be confused with teaching strategies which are the techniques used by an instructor
operating within one or more of those modes to present information, develop problem solving skills or habits of
responsibility. Different strategies can be incorporated into various modes of instruction as part of educational
planning to develop desired learning outcomes.

Objectives

Specific statements that apply the mission and goals to particular areas of activity and indicate intended
results.
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Desirably objectives should be stated in specific measurable terms setting out intended levels of performance
that are to be achieved within stated time periods. Objectives may relate to intended learning outcomes and
may be referred to as learning, course or program objectives. Objectives may also be set for program or
institutional developments not necessarily related to learning outcomes. Objectives may be expressed as
specific performance levels on indicators. (For example, “That by 2008, 80% of final year undergraduate
students will have achieved a score of at least xxxx on xxxx English language test.) Objectives may be criterion
referenced (based on defined levels of performance) or norm referenced (based on comparisons of performance
with other groups or institutions).

Outcomes

The results of teaching, learning and research processes of an institution.

This term is usually used for qualitative descriptions of what is produced by an institution or in a program as a
result of its processes. For example, reference to student learning outcomes normally means the quality of their
learning and what they are able to do as a result of completing the programs in which they were enrolled.
Similarly, research outcomes usually relate to the quality and impact of research rather than simply a count of
the numbers of publications or research projects completed.

Outputs

7

The pri ts of an institutions activities, normally expressed in quantitative terms.

Outputs usually refer to quantitative measures of what is produced by an institution, such as the number of
graduates or the number of faculty research publications.

Partner Institution

An institution with which a higher education institution has established a formal, contractual relationship
for provision of services.

The exact nature of partnership arrangements can vary. In some cases a partnership may simply involve
provision of a number of support services to a local institution. In others arrangements are made for the
academic awards of the partner institution to be granted for studies undertaken in a local institution under
supervision. However, regardless of whether the awards are granted by a local institution or by an overseas
provider, the requirements for operating an institution or teaching a program in Saudi Arabia must be fully met.

Peer Review

Evaluation and report on a program, institution or part of an institution by expert evaluators from similar
institutions or professions who are specialists in the field concerned or with the organization and
management of higher education institutions.

An important element in this concept is that the evaluators are peers, with experience in similar programs or
institutions, who understand the nature, purposes, and challenges faced by an institution. It is important that
their understanding is recognized by the institution under review. It is also essential that those involved be
completely independent of the institution being reviewed so there is no real or perceived conflict of interest,
carefully trained for their task and committed to assisting in improvement. They should sensitive to the mission
and objectives of the institution and programs involved and familiar with international standards for the type of
program or institution under review.
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Performance Indicators

Specific (and normally pre-selected) forms of evidence used by an institution or other agency to provide
evidence about quality of performance.

Performance indicators should be specific and directly related to the aims and objectives to which they relate.
However, direct measures of some of the most important objectives such as quality of students’ learning are
sometimes difficult to find. Consequently, indirect evidence such as student evaluations of programs,
employment outcomes, and employer surveys must sometimes be used. Since indirect indicators can be subject
to other influences, it is usual to use several different but related indicators for important objectives, and to
interpret these using some independent system to verify the interpretations. The term triangulation is sometimes
used where several indicators are used to provide evidence about an objective from different points of view.
For example, evidence about quality of faculty could be obtained from several indicators such as levels of
qualifications, research output, and student ratings of teaching effectiveness.

Postsecondary Education

Education provided at levels and standards beyond completion of secondary school or equivalent.

The term tertiary education is sometimes used to describe this stage as a third stage in education systems
beyond primary (first stage) and secondary (second stage) education.

Postsecondary programs fall into two broad categories, higher education and technical or vocational training.
Note that vocational training is sometimes offered also at levels equivalent to senior secondary education.

Postgraduate Education

Education provided at advanced levels of complexity and intell ld d for students who have
leted requir ts for a first degree and wish to proceed to more advanced studies.

Postgraduate studies normally lead to an academic award of postgraduate diploma, master’s degree or doctorate.
A second bachelor’s degree or other award in a related or different field of study is not regarded as
postgraduate.

Processes

The administrative arrangements, policies, and organizational procedures carried out by an institution in
planning, reviewing, and delivering its programs.

Processes are what is done in an institution to use the inputs available to it to produce its outputs and outcomes.
The term includes teaching processes, assessment procedures, and processes for managing research and
community activities as well as a wide range of other activities that have direct or indirect impact on
educational programs.

Professional Accreditation

The accreditation of a program to prepare students for a profession, certifying that it develops the knowledge
and skills needed to practice in the profession concerned at the standard of proficiency required.

Professional accreditation is designed to ensure that in addition to meeting general academic standards,
programs develop the specific knowledge and skills to practice the profession concerned in the community. In

most countries this applies in professional fields such as medicine and other health-related fields, engineering,
accounting, psychology, law, and many others. In some countries this form of specialized professional
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accreditation may be given by professional associations recognized by the government for this purpose, or by
government agencies.

This form of accreditation differs from academic accreditation, which certifies that a program meets academic
standards and conforms to requirements of a qualifications framework. In practice, both academic and
professional accreditation is normally required for professional fields although the two may be combined in a
single accreditation process.

Program

A coherent course of study followed by students in an academic or professional field or leading to a
professional qualification, the successful completion of which qualifies them for an academic award.

A program is regarded as an integrated package of courses and activities leading to a qualification, but the
distinction between what is regarded as a single program or a cluster of related programs is difficult to define
and may be best explained through examples.

A bachelor’s degree program to prepare a student as a civil engineer would be regarded as a different program
from one to prepare a mechanical engineer, even though there may be some courses that are common to both.
Similarly, if a student had completed the bachelors degree program and wished to take a postgraduate program
leading to a master’s degree or a doctorate in the same general field that would be regarded as a separate
program. The test in these examples relates to there being a qualification that is regarded as being complete in
itself, and in the case of a professional program, qualifying the person who has taken the program for
professional practice in the field. The distinction does not necessarily relate to organization of an institution or
college into departments. In the particular example given it is likely that a civil engineering department would
offer both the undergraduate and the postgraduate programs. It would also be possible if an institution wished
to organize itself in that way for a single department to offer programs in both civil and mechanical engineering.

The title of an academic award is not necessarily a useful guide to what should be regarded as a program. For
example, general titles such as Bachelor of Arts, or Business, or Science, could include many different
programs. In an Arts degree there could be programs in history and or social sciences, in psychology, in social
work, or many others. A Business degree could include separate programs for accountants, for economists, or
for management and administration, and these would be different programs leading to quite different
occupational skills.

‘While the programs that have been used in these examples should be regarded as separate entities, and should
be accredited as such, groups of related programs can be considered together in the accreditation process
provided it is possible for external review panels to include the necessary expertise.

Program Accreditation

Accreditation of a program of study certifying that it meets standards required for the delivery of a program
in that field at the level concerned.

Accreditation of a programs involves a judgment that the quality and standards are appropriate for the award to
which it leads. The assessment of standards takes into account both the nature of teaching and learning in
different fields of study, and the level, complexity, and quantity of learning required for the award. The general
standards of learning outcomes for programs that lead to awards such as bachelor’s, master’s or doctorate are
defined in the National Qualifications Framework and must be met in all programs leading to these awards,
regardless of the type of institution offering the program. In addition to meeting the requirements of the
Framework a program must meet the standards set out in the NCAAA, “Standards for Quality Assurance and
Accreditation of Higher Education Programs”, and in a professional program, must provide the particular
knowledge and skill required for practice in the field concerned.
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Provisional Accreditation

Accreditation granted on a temporary basis for a new institution or program after assessment of plans for
development.

For a new institution or program provisional accreditation may be given on the basis of detailed plans. This
allows the institution to start operating, or to teach the program, with reasonable confidence that if the plans are
implemented as proposed accreditation is likely to be granted. This process means that students can rely on the
quality of the institution and of the provisionally accredited program when it is first introduced. The actions of
the institution during this preliminary stage are monitored and reports on progress must be provided. Full
accreditation must be applied for when the first group of students have completed their programs. If the plans
are not implemented at an acceptable level of quality within the time specified, the provisional accreditation
will lapse and the license to operate or offer the program will be revoked.

Qualifications Framework

A document setting out the nature, amount, and levels or standards of learning required for academic or
technical awards.

Qualifications frameworks specify increasing levels of mastery of knowledge and skills that are required for
academic, vocational, or technical awards.

Learning expectations are described in broad areas or domains, such as knowledge and the ability to recall
information, cognitive skills such as the mastery of concepts, principles and theories and ability to apply them
in problem solving and critical thinking, skills in communication and information technology, capacity for self
directed learning, and ability to work effectively and constructively in group situations. Qualifications
frameworks may also incorporate student attributes relating to values and cultural awareness that reflect
national culture and educational policy.

In many cases, the broadly defined frameworks are associated with more detailed specification of the particular
knowledge and skill required for specific professional fields or disciplines of knowledge. These may be used as
basic reference points for programs leading to professional accreditation and for the registration or licensing of

graduates to practice in professional fields such as medicine, engineering, accounting, law, or education.

Quality

The value, worth, or standard of an institution or program in relation to generally accepted standards for an
institution or program of its type.

Assessments of quality are generally based on performance in relation to generally accepted standards of good
practice, but also “fitness for purpose”, which recognizes that there are differing requirements for different
types of institutions or programs, and important differences in mission that are relevant to consideration of an
institution’s quality. Consideration is also given to “fitness of purpose” taking into account the appropriateness
of the mission of an institution for the environment within which it operates.

The term “quality” is a relative one comparable to “value™, worth” or “standard” in other contexts. To be of
use in planning and evaluation in postsecondary education the term should be related to some defined
characteristics, and to some levels or benchmarks of performance.

When used as a general term without specification of any particular characteristics of the system (for example
as in “the quality of higher education” or “the quality of an institution”) it will be taken to refer to a range of

elements including but not limited to the level of student achievement, the ability and qualifications of faculty,
the standard of facilities and equipment, the effectiveness of teaching, planning and administrative processes,
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and the relevance of programs. In the system of quality assurance and accreditation in Saudi Arabia, reference
in assessing quality should be made to the standards identified by the NCAAA in eleven areas of activity.

In any specific situation some aspects of performance may be of relatively high quality and others of relatively
low quality and the balance may depend on the mission and priorities of an institution. Consequently an overall
assessment must take into account value judgements about the selection and relative importance of
characteristics for consideration, and an understanding of what should be regarded as good practice in relation
to each of them.

“Quality” is sometimes defined by quality agencies as meaning the single dimension of “fitness for purpose”, an
approach that gives particular prominence to the importance of diversity between institutions in mission and
objectives. Under this definition the standard of performance is meant to be subsumed within the concept of
fitness for the purposes (or mission and objectives) defined by institutions.

Because of potential confusion arising from differing interpretations and a need for clear guidance for
institutions about criteria for evaluations of quality, most quality agencies make specific reference to “general

criteria of good practice” in defining criteria for evaluation, and provide guidelines or reference documents that
spell out matters for consideration and descriptions of what is regarded as good practice.

Quality Assurance

Processes of assessment, evaluation, and follow-up relating to quality of performance, which serve two
distinct purposes:

*  To ensure that desired levels of quality are maintained and improved; and

e To assure stakeholders that quality is being maintained at levels comparable to good practice in
highly regarded institutions elsewhere in the world.

®  Stakeholders in this context include students, the government, and the wider community, including
parents, professional associations, and industry.

Quality assurance normally involves both internal and external processes. Mechanisms for quality assurance
are expected within each institution on a continuing basis as part of normal program provision and usually
involve some external input. However, the public credibility of claims of quality requires periodic external
validation by an independent authority and the independent external advice is also an important element in
strategies for improvement.

Quality Improvement

Changes in inputs, processes, and outcomes that improve the quality of performance, usually across the
whole range of an institution’s activities. The term may be used to describe the strategies used by an
institution or other organization to bring about these changes and verify their results.

While principal responsibility for quality improvement necessarily rests with an institution delivering programs,
actions taken by an outside authority through support services, incentives, or regulations may assist in a number
of ways, and may also be described as quality improvement strategies. The term “quality enhancement” used in
some quality assurance systems is considered to have the same meaning as “quality improvement”.

Responsible Ministry

tahlich ¢

The Ministry responsible for the regulation, or supervision of a higher education institution.
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A number of different Ministries have responsibility for postsecondary institutions in their field of activity, and
have established regulations for their activities. They may provide funding support, assist with quality
improvement, and normally have systems for accountability including annual reporting arrangements. In its
assessments of quality for purposes of accreditation and quality assurance, the Commission considers both the
activities of the institutions and the results of their interactions with the responsible Ministry with which they
are involved.

Substantial Equivalence

A judgement that a unit, subject or other component of a program is equal in quality and equivalent in scope
to one offered elsewhere.

This concept is particularly important when consideration is being given to allocation of credit for studies done
at another institution, either within the country or elsewhere. The details of what is taught and the approach
taken in teaching vary according to the needs and background of different groups of students and the
environment in which they live. Adaptations to meet these needs should not become a barrier to recognition for
credit provided essential skills and understandings are developed and standards maintained.

Student Attributes

Special characteristics of students developed as a result of the particular policies and teaching sirategies of
an institution.

The development of particular student attributes is often an important part of the mission of an institution. For
example an institution may adopt procedures to ensure students are particularly self-reliant, more creative and
entrepreneurial, or more effective than would normally be the case in group situations. The term is normally
reserved for attitudes, skills, and habits of behaviour or personality characteristics that are exhibited in students’
behaviour in outside situations rather than for purely academic learning outcomes which may refer to abilities
rather than actual behaviour.

Teaching Strategies

The strategies used by an instructor to develop student learning.

Teaching strategies are the specific techniques used to develop student learning in various domains. Strategies
may include; for example, question sequences to develop or apply concepts to new situations, value
clarification, use of advance organizers to assist with memorization and recall of information, case studies, and
group problem solving tasks, simulations, role playing and so on. The term should not be confused with
“modes of instruction”, a term used to describe the form of organization for teaching or the delivery of training,
such as lecture, tutorial, or laboratory.

Technical Training
(See Vocational and Technical Training below)
Tertiary Education

Education programs offered beyond the level of secondary school.
Tertiary education is education at the third level that is beyond the first level (primary school), and second level,

(secondary school). Tertiary education is offered in two broad categories, higher education which normally
leads to academic degrees in a university or higher education college, and technical or vocational education and
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training designed to provide the knowledge and skills required for employment in specified trades and
industries.

Value-Added

The process of adding value (normally applied to the value of students knowledge and skill) as a result of the
teaching and learning activities of an institution or program.

The general level of knowledge and skills of students entering programs can vary widely between institutions.
Consequently the concept of “value-adding” is important in considering the contribution an institution makes to
students learning. While an important concept in considering the quality of an institution’s activities, it is
difficult to apply objectively since documenting the extent of “value-added” depends on accurate measures of
incoming knowledge and skills and valid attribution of causes of growth.

Vocational and Technical Training

Training programs designed in cooperation with industry to provide the knowledge and skills needed for
employment.

The terms vocational training and technical training are used for training or educational programs designed to
provide the specific knowledge and skills for employment in specified trades and occupations. Programs are
usually competency-based with competencies defined in consultation with employers.

In many systems the terms vocational and technical training are interchangeable. However practice in the
Kingdom of Saudi Arabia has been to use the term “vocational” for the type of program offered at levels

equivalent to senior secondary school, and to use the term “technical training” for programs at postsecondary
levels.
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INTRODUCTION

The National Commission for Academic Accreditation & Assessment has been established in the
Kingdom of Saudi Arabia with responsibility for determining standards and criteria for academic
accreditation and assessment and for accrediting postsecondary institutions and the programs they
offer. The Commission is committed to a strategy of encouraging, supporting, and evaluating the
quality assurance processes of postsecondary institutions to ensure that quality of learning and
management of institutions are equivalent to the highest international standards. These high
standards and levels of achievement must be widely recognized both within the Kingdom and
elsewhere in the world.

This Handbook has been prepared to assist institations in intreducing and developing intemal quality
assurance processes and in preparing for the external peer reviews that the Commission will conduct
to verify the achievement of high standards of performance.

Part 1 of the Handbook is intended to give a general overview of the system for quality assurance and
accreditation. It describes the principles that underlie the approach taken by the Commission,
summarizes standards that will be applied in quality assurance and accreditation judgments, and
briefly outlines the stages involved in the approval of institutions and accreditation of programs. This
part of the Handbook also includes an explanation of a number of terms used for the quality assurance
and accreditation system in Saudi Arabia.

Part 2 of the Handbook focuses on internal quality assurance processes. It provides advice on
establishing an institution’s quality center, processes of planning, evaluation and internal reporting on
educational programs, and self study and improvement of institutional activities. Templates for use in
preparing reports are included in appendices.

Part 3 of the Handbook provides details of what is required in preparation for and the conduct of
external reviews. These processes relate to applications for approval and accreditation of a new
institution, the accreditation and re-accreditation of programs, and institutions on a five year cycle.

Parts 1, 2 and 3 of the Handbook should be read in conjunction with two other key documents, a
National Qualifications Framework setting out the learning expectations and credit requirements
for levels of academic awards and two documents setting out standards for accreditation. The
standards deal with eleven areas of activity in higher education institutions. The primary
standards documents are Standards for Quality Assurance and Accreditation of Higher Education
Institutions and Standards for Quality Assurance and Accreditation of Higher Education
Programs. Both of these are accompanied by companion documents providing self-evaluation
scales for assessment of performance in relation to the standards. Statements of standards for
special situations are being progressively developed. These include programs offered by distance
education, and standards for technical training for use with technical training programs in
community colleges established by universities. Supplementary documents dealing with other
special issues relevant to distance education and to programs in different special fields are in
preparation. Separate statements of standards for technical training will also be provided. These
documents explain the standards expected by the Conunission and are intended to serve as
important guides for continuing improvements in quality.
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CHAPTER 1

Administration of Quality Assurance Processes

The organizational arrangements procedures outlined in this chapter have been found to
be effective in higher education institutions in many parts of the world. They should be
implemented in flexible ways that take account of the differing size and complexity of
institutions and the nature of programs offered. New and different strategies are
encouraged, and the quality system itself should be reviewed and improved as part of an
institution’s quality assurance process. Innovative ideas consistent with what is generally
considered good practice and planned with the goal of improving quality in all aspects of
an institution’s activities are encouraged.

Committed support and encouragement from the most senior levels of an institution are
essential pre-requisites for an effective quality assurance system. This should include a
commitment of support from the senior policy making body (a Council, board of trustees,
or a board of governors or equivalent body), leadership from the head of the institution
(the Rector or Dean), and adequate support for the costs and services required for an
effective quality assurance system. However, high quality cannot be achieved by the
actions of leaders alone. A commitment to quality must be shared throughout the
institution, with individual members of teaching and other staff, and organizational units
throughout the institution, evaluating their own performance, doing their best to improve,
and contributing cooperatively with others to institutional improvement as valued
members of the institutional team.

1.1 Quality Assurance, Provisional and Full Accreditation

Quality assurance is primarily an internal responsibility and depends very heavily on the
commitment and support of all of those involved in administration, management, and
teaching in an institution. The procedures and standards outlined by the National
Commission for Academic Accreditation and Assessment are based on an expectation
that institutions will accept that responsibility and take appropriate action to ensure high
quality is achieved. The information provided in this Handbook is intended to guide and
support those processes.

However the importance of the higher education system for students, their families, and
the wider community is such that quality cannot simply be assumed. It must be verified
by independent processes that can give confidence to everyone concerned that high levels
of quality are being achieved. The accreditation processes for higher education
institutions and the programs they offer provide this verification.

Accreditation can be granted at two stages.

First when an institution or a new program is planned provisional accreditation can be
granted. Provisional accreditation is based on the plans for the institution or for the
delivery of the program concerned. It is only provisional because the quality of what is
done will depend on the implementation of those plans. However if an institution or a
program has been provisionally accredited those responsible for providing resources, the
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students who enroll and their families, and employers who may have to rely on the skills
of the graduates they employ can proceed with confidence,

For an institution to be provisionally accredited the plans for its establishment must be
presented in sufficient detail for the NCAAA to have confidence that all the requirements
for quality assurance that are described in the following sections will be met, and that
sufficient resources, including staffing, facilities and equipment will be available as the
institution progresses through it early stages of development. The implementation of the
quality assurance processes and the provision of these resources will be monitored and
plans must be implemented if the provisional accreditation is to be retained.

For a program to be provisionally accredited the details of the program must be provide.
These plans must provide much more than a simple description of the program course
structure and content. The plans must include how the courses will be taught and
students’ learning evaluated. They must include the learning resources to be provided
including library and IT provisions, staffing, facilities and equipment and other
requirements and a schedule of when these resources will be available for staff and
students. The plans must include the introduction of the processes that will be expected
when the program will be considered for full accreditation as described later in his
Handbook.

Second, when the first group of students has completed the program and the plans have
been fully implemented the institution and its programs can be granted full accreditation.
This is official certification by the NCAAA that its standards have been achieved. After
that there is a further independent evaluation by the NCAAA once every five years to
certify that the institution and its programs are keeping up to date with developments and
quality is being maintained, The processes followed by the institution itself and the
review procedures for accreditation are described in detail below and in Part 3 of this
Handbook

The processes described in this Handbook for a five yearly periodic self study apply to
both periodic evaluations by the institution or a program for its own improvement and as
preparations for an external review for full accreditation or re-accreditation,

1.2 Criteria for Quality Evaluations

Evaluations of quality involve judgments about two main elements, the extent to which
goals and objectives are achieved, and consistency with generally accepted standards of
performance in higher education.

The goals and objectives should be based on a clearly defined mission that is appropriate
for an institution of its kind and circumstances. The mission, and the goals and objectives
derived from it are for an institution to determine. However some criteria for an
evaluation of the mission are included in the standards specified by the Commission.

The generally accepted standards defined by the Commission in eleven broad areas of
activity relate to inputs (the level and quality of resources available) processes followed,
and outcomes or results achieved. In each case the judgments about quality are not just
about whether a resource is available, a process followed or an outcome achieved, but
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also about how good these are compared with standards of performance at other good
quality institutions of similar kind. Consequently it is necessary to identify institutions
with which comparisons on important matters can be made and make arrangements for
collecting (or sharing) information so this can be done. The levels of performance
identified in this way are benchmarks to be used in setting performance objectives.

The Commission has identified a number of important items as Key Performance
Indicators and will be collecting information from institutions relating to these indicators.
See ATTACHMENT 2 to this Handbook. When this is done the Commission intends to
aggregate the data so that national figures on these items are available and can serve as
benchmarks. Other benchmarks should also be established by institutions, dealing with
matters that are important to them in their own quality improvement strategies. These
benchmarks can be based on institutions within Saudi Arabia or in other countries.
However because an important objective for Saudi Arabia is to demonstrate standards
equal to good international standards, at least some of the important benchmarks should
be based on performance at good international institutions.

1.3 Quality Planning and Review Cycle

The process of improving quality involves assessing current levels of performance and
the environment in which the institution is operating, identifying strategic priorities for
improvement and setting objectives, developing plans, implementing those plans,
monitoring what happens and making adjustments if necessary, and finally assessing the
results achieved. These steps involve a repeating cycle of planning and review. Major
plans may involve a sequence of activities over a number of years, with a number of steps
to be taken and results of each step assessed at stages within that longer term plan,

While the monitoring should be continuing, there are normally two time periods when
more formal assessments take place, one annual as performance is monitored and
adjustments made as required, and one on a longer term cycle in which major reviews are
undertaken on a periodic basis. For issues relating to quality assurance and accreditation
periodic assessments should be planned to coincide with the five-yearly external reviews
for accreditation and re-accreditation conducted by the Commission.

Although this planning and review cycle is presented as a set of steps in a linear sequence
with set timelines, in practice steps may be repeated or changed in a flexible way in
response to feedback and changing circumstances. For example, a review of performance
may lead to a conclusion that objectives need to be redefined and a new plan for
development prepared.

In considering these phases it should be recognized that they relate to a number of
different levels of activity within an institution—to the institution as a whole, to academic
and administrative units within it, and to individual programs or groups of programs
managed by a department or college.
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When applied to planning for quality improvement some of the steps in this planning
cycle have special meaning. For example, the scan of the internal and external
environment at the initial stage should include a thorough assessment of current quality
of performance and an analysis of constraints and opportunities for development. A
SWOT analysis (Strengths, Weaknesses, Opportunities and Threats) can be a useful
planning tool at this stage.

A major development strategy will normally be phased in over a period of years with
implementation, monitoring and adjustments through action plans on an annual basis.

It is important to periodically step back and carry out a thorough review of the relevance
and effectiveness of an institution’s and to periodically review the appropriateness and
effectiveness of a program,

A periodic self study of an institution should be comprehensive, and include a re-
examination of the environment in which the institution is operating and any implications
of changes or expected developments for the institution’s activities. A periodic self study
of a program should consider all aspects of the program delivery and supporting
infrastructure, and the quality of learning by students. In any periodic self study a report
should be prepared that includes an analysis of variations in original plans that may have
occurred over the period, evaluations of the degree of success in achieving objectives,
assessments of strengths and weaknesses that need to be addressed in future planning,
and plans for responses to those assessments.

The primary purpose of a periodic self study is to support the institution’s own efforts at
improvement, but reports developed are also used as a basis for the external reviews by
the Commission for re-accreditation. For this purpose there are some specific
requirements and these are set out in Part 3 of this Handbook which deals with the
external review processes.
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1.4 Organizational Arrangements
1.4.1 Appointment of a Quality Director

A senior person responsible to the Rector or Dean or a senior Vice Rector should be
appointed to lead the institution’s quality assurance arrangements. The level of the
appointment and the title used for the position will depend on the size and complexity of
the institution but the person appointed should have sufficient seniority to provide
effective leadership within the total institution and ensure compliance with institutional
quality assurance arrangements.

1.4.2 Establishment of a Quality Center

An organizational unit, commonly called a quality center, should be established within
the institution’s central administration. The unit or center should be directly responsible
to the quality director referred to above and assist in coordinating institution-wide quality
assurance activities.

1.4.3 Responsibilities of a Quality Center
Particular tasks should include matters such as:

advising on institution-wide priorities and strategies for quality improvement;
assisting internal academic and administrative units in the development of quality
improvement strategies within their own areas;

* establishing and monitoring self-assessment processes and reporting
requirements;

* providing training for faculty and staff in the institution together with advice and
support as required;

* developing a procedures manual describing the institution’s structure and
processes for quality assurance; specifying criteria for selection and formats for
indicators, benchmarks, and objectives; preparing standard forms for matters such
as student and graduate surveys; and advising on operational procedures for the
planning and implementation of quality processes;

* maintaining systematic collections of reports on performance including data on
indicators and benchmarks that will be required for analysis and reporting on
trends in performance and changes in the environment within which the
institution is operating;

* coordinating and leading the preparation of periodic self studies for consideration
within the institution and for use in external reviews,

A separate document suggesting the roles and responsibilities of a center of this kind has
been prepared by the Commission.

1.4.4 Formation of a Quality Committee

A quality committee should be established with membership from all major academic and
administrative units including both colleges and other functional areas, to work with the
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quality center in planning and carrying out responsibilities for quality assurance. A
senior administrator such as an academic Vice Rector would normally chair the
committee and work closely with the director of the quality center in leading and
supporting the institutions quality assurance activities. The members of the committee
should be informed about and committed to quality assurance and have capacity to
provide leadership within their own areas of activity in the implementation of quality
assurance processes.

1.4.5 Cross-Institutional Involvement in Quality Assurance

All organizational and administrative units should be involved in quality assurance, with
performance monitored and plans for improvement made and implemented. Summary
reports need to be prepared regularly so the institution’s senior management and
governing body are aware of what is occurring. These regular reports do not need to be
large or complicated, but should include key performance indicators relating to the most
important objectives, and an indication of whether the short term results on operational
plans conform to what is required if the longer term strategic plans and objectives are to
be achieved.

In many cases it has proved valuable to appoint quality assurance officers, establish a
small quality unit and form sub-committees within colleges or large departments, or other
organizational unite (e.g. libraries, and major administrative departments) to consider the
programs and services they offer and provide assistance with quality improvement. It is
extremely important that any units or committees of this kind cooperate closely with an
institutional quality center and support any institution-wide quality improvement
initiatives. The existence of units of this sort within colleges and other organizational
units can give credibility to quality initiatives for faculty and staff who identify closely
with their special academic field or area of activity and help to provide specialized
assistance and resources or arrange training programs that deal with particular issues
found in that area.

1.4.6 Monitoring Performance

There should be an assessment of performance by academic and administrative units at
least once per year. This need not be a major task, for example it could be simply a brief
analysis of performance in relation to selected items from the self evaluation scales, a
check on progress made in implementation of plans for development, and consideration
of data on certain selected performance indicators. The choice of indicators will depend
on the area of activity and the nature of the plan, but they should be things that allow
progress to be monitored annually even though a plan may take several years to complete
the analysis should include details of any adjustments that should be made in planning or
corrective action required.

Templates have been developed by the Commission for this annual reporting on courses
and programs. However this has not been done for other administrative and
organizational units because what is needed in this analysis will vary widely for different
functions. Whatever format is used for this analysis and reporting there should be some
formality in requirements for analysis and reports to prevent the assessment being
overlooked. The reports should be prepared by those responsible for particular functions.
If administration of a function is distributed to different parts of an institution, selected
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items of information should be provided from each distributed section so the overall
quality of performance for that function can be monitored.

The Rector or Dean, and other senior administrators should be aware of the goals and
objectives of organizational units, the outcomes of their self evaluations and of the
priorities for improvement on the part of those delivering services. Consequently brief
reports should be prepared for them and for any institutional committees with
responsibility for overseeing the function concerned.

Comprehensive self-studies followed by external reviews by the Commission will occur
every five years. This time period is too long to go without some general review of
performance. Consequently there should be an internal review comparable to the
preliminary self-evaluation during this period. A two or three year period would be the
norm, but the time could be longer or shorter depending on the circumstances of the
institution, and it may vary for different activities within the institution. Like the initial
step, the rating scales from the Self Evaluation Scales for Higher Education Institutions
should be used, together with relevant surveys and other sources of information.
Indicators should be selected, results reported on, and plans for improvement
reconsidered as for the initial self-assessment.

1.5 Initial Quality Planning and Evaluation
1.5.1 Initial Quality Planning for a New Institution

(A new institution built on the foundation of an existing institution or formed by the
merger of two or more existing institutions should follow the steps outlined below for
existing institutions)

In a totally new institution the plans for a quality assurance system should be prepared as
an integral part of the general planning for the institution. These plans should be
included with documentation submitted to the Commission for provisional accreditation
at the time the planners of the institution submit their plans to establish the institution to
the Ministry of Higher Education for its approval

Details of requirements for provisional accreditation and documents that must be
provided to the Commission for this purpose are included in Chapter 1 and
ATTACHMENTS 2, 3, and 4 of Part 3 of this Handbook.

1.5.2 Initial Quality Planning for an Existing Institution

As noted above, these processes should be followed for any existing campus or campuses
as part of initial quality planning for a new institution that includes them.

There are two major tasks involved in initial quality planning for an existing institution.
One of these is to establish a quality center and introduce systems to meet the quality
assurance and accreditation requirements of the Commission. The second is to conduct
an initial self evaluation, identify strengths and weaknesses in quality provision, and
develop strategies for improvement.
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The recommended first step is to establish a quality center and a quality committee as
described above, and to use that center and committee in arranging the self evaluation
and developing a strategy for progressively implementing quality assurance requirements.

For an existing campus or campuses that are being incorporated into a new institution a
committee should be established and staff appointed to lead a self evaluation of activities
at the existing campus. Any improvements required should be incorporated into the
planning arrangements for the new institution.

As noted above the Commission has developed a set of Key Performance Indicators for
use in evaluating quality (see ATTACHMENT 2) and data on these KPIs should be
consistently obtained and used as evidence for quality assurance. However each
institution should add additional KPIs that are appropriate for its own mission and
objectives, specify clearly the data requirements for them, and include these in its own
evaluations as well.

1.5.3 Carrying Out an Initial Self Evaluation

The first stage in the process for each unit should be a frank assessment of existing
performance.

The scope of the initial evaluation should be comprehensive. It should deal with
programs in all areas, and with facilities, equipment, services and administrative
processes.

The rating scales in the Self Evaluation Scales for Higher Education Institutions should
be used. These scales are likely to indicate that some are done very well, some things are
not done, and some are done poorly. The information about current levels of
performance will provide a benchmark against which future improvements can be
assessed.

Preparations

All members of faculty and other staff should be informed about the initial self-
evaluation and their cooperation sought for the processes to be followed.

The announcement should explain the main reasons why the evaluation is taking place as
a basis for developing plans for quality improvement and accreditation and why that is
important. Reasons would normally include benefits for students and faculty and other
staff at the institution, for the wider community, and for national development.
Information should be given about the processes to be used and opportunities for
individuals to have input. This communication should emphasize that the objective is not
to find fault or to criticize, but rather to provide a realistic basis for plans for
improvement.

A senior member of staff of the institution should be appointed to lead the process
working with the assistance of a quality center. A planning or steering committee should
be established chaired by the person appointed to lead the process. This steering
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commitiee could be an existing quality committee, or a special committee could be
appointed for this particular task.

The committee should prepare a strategy for carrying out the evaluation. This will
normally involve appointment of sub-committees to carry out particular tasks related to
the 11 standards identified by the Commission. Different procedures may be appropriate
for different functions or organizational units within the institution.

1.5.4 Managing the Self Evaluation

Sub-committees should investigate and provide information and reports on one or more
standards using the Self Evaluation Scales for Higher Education Institutions. The sub-
committees should include representation from units responsible for functions considered
users of the service provided, and wherever possible someone independent of that
function to ensure some independence and objectivity in the judgments made. Students
should be included in sub-committees where appropriate.

The sub-committees should consult with those responsible for the function they are
considering and with users of those services, and consider any evidence of quality that is
available including documents, surveys, and statistical data such as information from the
student record system. They should complete the self evaluation scales using the starring
system described, and indicate priorities for improvement where relevant.

Although some of the groupings of statements of good practice may coincide with the
administrative responsibility of academic or organizational units, others will not, and this
will vary for different institutions. This means that in completing scales from the Self
Evaluation Scales for Higher Education Institutions for these functions it may be
necessary to gather information from both the central units and other parts of the
institution providing similar services.

This requirement to obtain information from different parts of an institution has particular
relevance to programs, which are offered by colleges and departments throughout the
institution. The quality of programs is a major issue in any educational institution,
However there may be many programs and this could be a very large task. Itis
recommended that evaluations be done within each department with results consolidated
at the level of colleges before being brought together for a summary evaluation in the
total institution report. The summary evaluation should not be an “average” response for
all programs, but one that identifies both common elements and significant variations.
This approach should also be used in considering possible differences between sections
for male and female students.

The self evaluation scales are intended to draw attention to processes and evaluative data
that are needed, and to help identify priorities for improvement. It is not expected at this
initial stage that an institution would satisfy all of these standards or follow all the
processes that are included in the self evaluation scales. It is also likely that for a number
of items valid evidence will not be available and benchmarks will not have been
established. Because of this reliance will have to be placed on opinions and limited data.
If relevant evidence is not available, that in itself is a quality matter that should be stated
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clearly in reports prepared. Providing for the gathering of such evidence should be
considered in suggesting priorities for improvement.

Opportunities should be provided for stakeholders or members of the university
community, including users of various services, who are not directly involved in the
process to provide comments and advice. Submissions or presentations of this sort
should be acknowledged, and should be considered carefully by those preparing reports.

Report on an Initial Self Evaluation

A report should be prepared on the outcomes of the evaluation, indicating the processes
followed in conducting the evaluation, the conclusions reached, identifying areas of
particular strength or requiring attention, and summarizing the evidence on which those
conclusions were based. Reports by sub committees or working parties should be
attached and summaries of their procedures and conclusions incorporated into a single
document.

The report should include recommendations about matters that are considered of highest
priority in a plan for quality improvement.

Suggested Structure for an Initial Self-Study Report
Executive summary of the self-study processes used and the major conclusions reached.

Process followed in conducting the self evaluation including the plan for conducting the
self study, membership and major responsibilities of committee and any sub-committees,
processes for consultation, and major sources of evidence of quality used.

Report on each of the eleven standards indicating for each standard the process followed
by the sub-committee, sources of evidence and major conclusions including priorities for
improvement.

Concluding statement summarize major conclusions and priorities for action that may be
required for improving quality. This should take account of both the reports on quality in
relation to each of the standards and the mission and strategic goals for development of
the institution.

1.6 Developing a Strategic Plan for Quality Improvement

As noted above a plan for quality improvement should include two major elements,
planning to progressively implement arrangements to meet accreditation requirements for
quality assurance if these are not already in place, and planning to deal with any problems
identified in an initial self evaluation.

In an institution implementing quality assurance processes for the first time involvement
in quality assurance processes by different organizational and administrative units may
need to be phased in as experience is gained and faculty and staff become more confident
about the processes involved. (See suggestions in ATTACHMENT 1)
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1.6.1 Quality Assurance Requirements for Accreditation

The timing for introduction of these requirements will vary in response to the experience
and circumstances of different institutions and the extent to which these arrangements are
already in place. Subject to these variations, the following requirements should be met.

* Establishment of a quality center, appointment of a director for the center and
appointment of a quality committee chaired by a senior member of the
institution’s administration. (This has already been done in most institutions)

¢ Establishment of arrangements for quality assurance in each major organizational
unit within the institution (for example, colleges or departments, deanship of
research, organizations responsible for financial affairs, facilities and equipment
etc). What is needed will vary according to the size and functions of
organizational units. However the arrangements will usually involve appointing
an individual as a quality officer and establishing a committee to provide
coordination, leadership and advice on what should be done within the unit.

* Preparation of program specifications and course specifications for each program.
In most cases this is likely to be a staged process with action taken initially in
selected departments and progressively extended to others.

The development of these program specifications will need to include checking for
consistency with the National Qualifications Framework developed by the Commission,
and for meeting accreditation standards in professional fields. (As an interim
arrangement, consideration should be given to standards defined by international
specialist accreditors pending development of standards for professional fields in Saudi
Arabia).

Introduction of student evaluations of courses and programs

Introduction of course and program reports using the templates developed by the
Commission. As for the program and course specifications, this will usually be done
progressively for different departments.

Specification of performance indicators to provide evidence of quality in various
areas of activity

Appropriate indicators should be specified for each major organizational unit, and
selected key performance indicators specified for functions (such as educational
programs) that are carried out in different parts of the institution. (See note below on
Key Performance Indicators identified by the Commission).

Identification of performance benchmarks for assessment of quality relating to the
main quality indicators specified

Benchmarks could involve either past performance or comparisons with other
institutions, but should include at least some appropriate external comparisons.
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Identification of relevant statistical information to provide evidence of quality of
performance and establishment of arrangements for that information to be
routinely provided to those who need it for their evaluation and planning activities

Provision of training programs for faculty and staff in matters relevant to the
improvement of quality

1.6.2 Other Priorities for Improvement following an Initial self evaluation.

It is likely that a number of issues identified in an initial self-evaluation will be addressed
through the introduction of the quality processes described above. Others will require
special attention through appropriate strategies for improvement.

In some cases, action will be needed on “the institution as a whole” basis to deal with
any general problems or concerns affecting the institution as a whole. In other cases
action may be needed within individual organizational units or sections of the institution
to deal with issues and concerns that have been identified there. The institutional
strategic plan for quality improvement will give attention to issues affecting all or most
parts of the institution but should also provide support for local internal initiatives where
required. Internal organizational units would be expected to develop plans that
complement the institutional plan and also deal with specific issues relating to their
particular area of activity.

1.6.3 Dealing with Uncertainties About Future Funding

Plans for improvement, whether supported from existing resources or extra funding,
should have specific objectives, with timelines set and indicators of progress towards
those objectives decided upon. These would normally be developed at two levels,
strategic plans for development over a medium time period such as five years, and annual
operational plans with specific objectives that contribute to the staged development of the
strategic goals and objectives over time.

The longer term plans may need to involve assumptions about the resources that will be
available since funding will normally be allocated to institutions over shorter periods.
Plans should include risk assessments dealing with this funding issue as well as other
possible concerns applicable to different development strategies, and adjustments may
need to be made in the light of later developments. Uncertainty about future funding is
common to educational institutions and cannot be allowed to prevent effective long term
planning.

1.6.4 Relationship of a Strategic Plan for Quality Improvement to General Strategic
Planning

At the initial stage of preparing for the introduction of a quality assurance system,
assessing current levels of quality and planning for quality improvement, a strategic plan
for quality improvement might be prepared as a separate activity. However, it really
represents one important element in a broader strategic plan for the institution that might
include such things as financial matters, development of facilities, introduction of new
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fields of study and so on, each of which would be represented in broad goals for
development and with objectives and appropriate strategies for achievement.
Consequently the plan for quality improvement should be seen as one important
component of a broader strategic plan, with goals defined and objectives established, and
strategies for implementation described in a way that is comparable to other strategic
planning priorities.

1.7 Other Issues

Additional comments are made on some issues that have been raised by institutions or
that have been identified as matters of concern in institutional and program reviews.

1.7.1 Relationships Between Sections for Male and Female Students

Organizational difficulties can arise because of difficulties in communication between
sections for male and female students. Arrangements must conform to cultural norms in
the Kingdom. However these do not prevent full participation on committees and sub
committees by female members of faculty and staff using appropriate means of
communication.

Variations in quality can occur for a number of understandable reasons including
difficulties in recruiting appropriately qualified staff, recent development of a section of a
campus, or extension of a program with resources still to be fully provided. Variations
such as these must be expected and will cause no difficulty in a review for accreditation
provided they are recognized and acknowledged and appropriate strategies are in place to
overcome the problems. The objective must be to provide services and resources of
equal quality, and to achieve equal standards of learning outcomes of for all students and,
if this is not the case for particular reasons on a short term basis, action must have been
initiated to overcome the problems as quickly as possible.

With respect to standards required for accreditation:

An institution with sections for male and female students is one institution and the
standards apply to the institution as a whole.

A program offered in different sections for male and female students is one program and
the standards apply to the program as a whole.

This does not mean that any assessment for either the institution or a program is
“averaged” across the two sections. Information about quality must be collected in
common form for each section in any quality report (annual report or periodic self study),
then combined into a single report that identifies any common strengths or weaknesses
and any significant variations. If there are any significant variations in quality between
the sections the report should acknowledge this and include plans for responding
constructively to the problems found.

The requirement to combine information from different sections means that information
must be collected in similar form using comparable standards of judgment. To help
ensure that this can occur, both sections should participate on steering committees and
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subcommittees, and be involved in planning surveys and data collection including the
selection of quantifiable performance indicators.

1.7.2 Reporting on Programs in an Institutional Evaluation.

Institutional evaluations and reports must include educational programs. They are the
core function of the institution. However, the way this is done is a little different from
other functions because there are other thorough processes for the evaluation of each
program and each of the courses included in them.

What is needed in relation to programs in an institutional evaluation and report is an
overview of all of the programs, something that is not provided for in the individual
program reviews. The process is essentially one of combining certain selected
information about all the programs and reporting on the overall result and significant
variations from it. In situations where a number of programs are managed by
departments or colleges this should be a two-stage process with combinations at college
level initially, and then further consolidation for the institution as a whole.

At the initial stage as described above for institutional self assessments, the rating scales
for Learning and Teaching should be completed for all programs (though how and when
this is done must be carefully considered as part of an implementation strategy). These
scales might be supplemented by other information available for all programs such as
program completion rates, or by student ratings of the quality of their programs. The
scales can then be aggregated, (for a college, or for the institution depending on the size
of the institution) and significant variations in the ratings noted. Some suggestions for
combining ratings in this way are included in the section on combining assessments
below.

The planning process should allow for an appropriate balance of local flexibility and
overall coordination, The requirements for effective learning and the environment
affecting programs, varies for different fields of study. It is entirely appropriate for
colleges (and programs) to have different priorities and there should be scope in planning
for these priorities to be addressed.

However, because of the importance of learning and teaching as the central task of an
educational institution, it is likely that one of the major goals and strategic plans for the
institution will focus on the development and improvement of programs across the
institution. Annual operational plans would also normally be prepared for the
institution’s programs generally.

This means that, as well as providing for developments that departments and colleges
require for their particular sphere of activity, there must also be scope for total
institutional priorities and for policies established for programs throughout the institution.
This should be done if general institutional policies are established for programs, or if
any general weaknesses are found in all or most programs.

It is generally regarded as good practice for an institution to decide on certain
characteristics (or attributes) of graduates that it wants to develop, and for action to be
taken in all programs to develop those characteristics. For example, an institution may
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decide as an overall institutional policy that its graduates should be particularly skilled in
information and communications technology or that they should be particularly good at
applying their learning in creative problem solving. If this is done, attention should be
given to these outcomes in all programs in addition to the outcomes sought in particular
courses of study. Indicators of achievement relating to these special institutional student
attributes should be developed and used throughout the institution.

While a lot of detail is needed for the annual reporting and planning within individual
programs, this is not needed at the institutional level and would be unmanageable for an
institution as a whole. Consequently a small number of key performance indicators
should be selected for reporting within the institutional monitoring process. The
indicators may vary according to institutional mission and priorities, but should always
include progress towards total institutional policy initiatives for programs and some
general measures of quality of outcomes and processes that are directly related to them.

Some possible examples are:
¢ Current statistics and trends in student progression and completion rates;

¢ Current statistics and trends in student assessments of teaching or quality of
programs;

¢ Data on graduate employment outcomes;

¢ Extent of staff involvement in professional development activities relating to
teaching quality;

® Number and proportion of program reports that comply with requirements that are
completed by a specified date.

The indicators selected should include the Key Performance Indicators required by the
NCAAA, and also others needed for the institution’s own policy objectives and quality
improvement strategies.

1.7.3 Developing an Institutional Overview for Functions that are Decentralized

Quality assurance processes should be followed within all academic and administrative
units in an institution. Where a unit provides services for the total institution, as is often
the case for central administrative functions, the evaluation and reporting of unit and
institutional performance are relatively straight forward, though it is important to include
the perspectives of the recipients of the services as well as those of the providers.

When functions are decentralized and managed by different academic and administrative
units, the evaluation and reporting processes should be followed in each unit and also
consolidated to provide an overall picture of the quality of that function for the institution
as a whole. For example, if some library facilities are managed within colleges it would
be appropriate to consider the effectiveness of the library function within each college as
part of the college’s quality evaluation, and also to develop an overview of the quality of

library provision for the institution as a whole, including both the central library and
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provisions within the colleges. The rating scales in the Self Evaluation Scales for Higher
Education Institutions are intended to help with this process.

The planning and delivery of educational programs is an obvious example of the same
relationship. Quality assurance processes must of course be carried out at the level of
courses and programs, and considered at the level of the academic departments or
colleges within which they are managed. Provision at the level of programs will be the
primary focus for program accreditation judgments. However, there also needs to be
overall institutional consideration of the quality of its programs as a whole, and capacity
to identify areas within the institution where improvements may be required.

In some cases educational support functions will be carried out within departments or
colleges, and reports should be provided to those departments of colleges in the first
instance. In other cases functions may be managed centrally for the total institution and
the reports on those activities would be provided to the institution’s central
administration. There are also other functions where there is a combination of central
administration and decentralization, with services provided locally within colleges or
departments as well as centrally. Library services are sometimes managed in this way
with a central library and branch libraries in at least some colleges. However these
functions are organized, it should be possible for the overall quality of the function within
the institution to be monitored by those with ultimate responsibility—the institution’s
senior management and governing board.

If a particular function is managed centrally as a service to the total institution
evaluations need only be done once. However it is essential that the evaluations provide
for input from the full range of stakeholders across the institution. (The management of
buildings and grounds might be an example of such an activity)

If a particular function is fully or partly decentralized and managed by a number of
different sections within the institution, the quality of provision of that function should be
evaluated by those involved within each of those sections, but it must be also be possible
for information to be consolidated to provide an overall picture for that function for the
whole institution, in a way that identifies areas within the institution where there are
particular strengths, or weaknesses that may require special attention.

The Self Evaluation Scales for Higher Education Institutions describes standards and
rating scales in eleven areas of activity. The use of these scales should make it possible
to aggregate assessments for the institution as a whole, and at the same time to identify
organizational units within the institution where there are significant variations from the
overall level of performance. For example:

(a) Where a function is managed once for the institution as a whole (possible example:
Governance);

[t should be possible to use the rating scales for this function once in a single assessment
for the total institution,

(b) Where a function is decentralized and managed in different organizational units
throughout the institution (possible example: Learning and Teaching);
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Ratings on Learning and | College or | College or | College or | Etc. Total
Teaching Scales Program 1 | Program 2 | Program 3 Institution
4.1 Student Learning XXX XXXX XX XXX
Outcomes

4.2 Educational XXXX XXXX XXX XXXX
Assistance for Students

4.3 Quality of Teaching | xxx XXXX XX XXX
4.4 Support for XX XXX XX XX
Improvements in

Teaching

4.5 Etc.

Overall Assessment XXX XXXX XX XXX

In this example there is considerable variation between the evaluations for different parts
of the institution. The overall assessment is much less important than the variations and
it is those that should receive most attention. College or Program 2 seems to be
functioning fairly well, though there is room for improvement. However College or
Program 3 appears to be having difficulties. The ratings for Student Learning Outcomes,
Quality of Teaching and Support for Improvements in Quality of Teaching are all low
and the information suggests that some action is needed in this College or Program to
improve this set of related items. There may also be a case for developing a general
institution wide strategy to improve what is done to support improvements in teaching
which seems to be a general weakness for the institution as a whole.

C. Where a function is partly managed centrally and partly decentralized to different
organizational units (possible example: Learning Resources).

Ratings on Learning Central College or | College or | Etc. Total
Resources Library Program 1 | Program 2 Institution
6.1 Planning and XXX XXX XX XXX
Evaluation )

6.2 Organization XXXX XXXX XXXX XXXX

6.3 Support for Users XXXX XXX XX XXX

6.4 Resources XXXX XXX XX XXX
Overall Assessment XXXX XXX XX XXX

In this example also the details seem more significant for planning for quality
improvement than the overall result. The overall assessments and the total institutional
ratings seem satisfactory, but there are problems in College or Program 2 that seem to
require action.

1.7.4 Relationships with Community Colleges
A number of universities have established community colleges that offer programs of one

or two year’s duration leading to the award of a diploma or associate degree. These
awards can be accepted as legitimate qualifications for employment in various areas of
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activity, or in many cases, can be recognized for credit towards a bachelor’s degree
programm at the parent institution.

The accreditation and quality assurance arrangements for these colleges must be
considered from several different perspectives.

The perspective of the university which must accept ultimate responsibility
for all of its activities

It must have appropriate oversight of the College’s activities while allowing the
degree of independence and flexibility necessary for its effective operations.

The perspective of the college itself which must meet appropriate guality
standards in its administrative and service provision

The perspective of the programs offered by the college which must meet
relevant quality standards for the type and level of program concerned

The accreditation requirements for a university require that it establishes arrangements to
ensure the activities of its community colleges are of high quality. This means that
appropriate quality assurance arrangements must be in place, and the effectiveness of
these arrangements will be evaluated in the university’s external review for accreditation.
The relationship is roughly comparable to that with particular programs in the institution.
While an individual program may be considered for accreditation, accreditation of the
institution will consider adequacy of the institution’s oversight of its programs and their
overall quality.

Programs offered by a community college may be technical training programs designed
to provide the specific skills required for employment in particular industries, or may be
higher education in nature designed to provide more general preparation for employment
or further study in a higher education environment. The standards expected for these
types of programs are significantly different and the distinctions are extremely important.
A community college could offer both types of program, but each program must be
clearly identified as falling into one category or the other. Standards for both types of
programs are available from the NCAAA and the appropriate group of standards must be
used in the community college’s quality assurance system.

1.7.5 Preparatory or Foundation Year Programs

A number of higher education institutions have introduced preparatory or foundation
programs to ensure that students are adequately prepared for higher education studies.

In some cases courses that had previously been offered as part of a degree programs have
been relocated to the foundation or preparatory year, making it possible to replace them
with more advanced studies to keep up to date with new developments in their field. In
other cases the higher education degree program has been reduced in length as a result of
the relocation of the general introductory courses to the foundation or preparatory year.
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In addition to these program changes some institutions have arranged for the delivery of
the preparatory or foundation studies to be outsourced to another provider with particular
expertise in the studies provided.

If these arrangements are properly managed they offer the possibility of significantly
improving the efficiency and effectiveness of higher education programs. However,
there are also dangers that have to be considered and some conditions that need to be
satisfied.

Foundation or preparatory studies precede and are not part of a higher education program.
They provide the knowledge and skills expected of students before they begin their
higher education program. Examples include—general studies to overcome deficiencies
in a secondary education program, English language studies in preparation for courses
that will be taught in English, completion of studies in subjects specified as prerequisites
for certain fields of study such as mathematics, training in independent study skills or use
of IT for students before they begin university studies that require those skills.

A consequence of this is that a bachelor degree program must still meet MHE
requirements for a minimum number of credit hours and number of semesters in higher
education studies for the kind of program concerned after completion of a foundation or
preparatory program. A program must also meet NCAAA accreditation requirements - a
bachelor degree program must include at least 120 credit hours with not more than 18
credit hours recognized in any one semester.

If an institution out-sources provision of a foundation or preparatory program to another
provider, the institution must provide effective oversight and quality assurance of what is
done. The institution will be held accountable for all aspects of the program, including
safety and security for students and the quality of education provided. Failure to
maintain the quality of an outsourced program will affect the accreditation of the
institution.

1.7.6 External or Remote Campuses

A number of universities have established campuses in other locations or in some cases
have acquired such campuses as a result of restructuring by the Ministry of Higher
Education.

The quality of these campuses and the programs they offer are the responsibility of the
university to which they belong and their quality and the university’s systems for
ensuring it is maintained will be considered in that university’s assessment for
accreditation.

Self evaluation processes including the completion of self evaluation scales should be
carried out for all campuses with information retained for each campus as well as
combined in a general institutional report that identifies any significant differences
between campuses. Quality improvement plans should include action to deal with any
problems found.
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Programs offered on external, or remote campuses are assumed to be the same programs
as those carrying the same title offered elsewhere in the institution. This means that the
standards of student achievement must be comparable and there must be some
appropriate mechanisms for ensuring that this is the case. While some specific course
requirements may differ with elective courses or tracks appropriate for the students
enrolled in different locations, these should be treated as equivalent to the alternatives
normally available within a normal on-campus program. It is expected that there may be
some variations in facilities, equipment and staffing provisions in the different locations;
however, the quality standards specified by the NCAAA must be met in every location.

There are some special considerations that should be kept in mind.

During a period of restructuring in the higher education system some time must be
allowed for administrative and quality assurance arrangements to be put in place. If a
campus has been acquired by a university through a merger within the previous two years
the university will not be held to account for the quality assurance arrangements in that
campus in a review for accreditation. However, it will be expected to have reviewed the
quality of all elements of the quality of that campus including programs offered there as
part of its self evaluation and to have developed strategies for dealing with any
weaknesses or problems that were identified.

If a campus is established in another country, it will be required to comply with any
regulations established in the country where it is located. This may lead to some
variations in specific processes followed. However, the standards specified by the
NCAAA must still be met at that campus except where specifically in conflict with local
regulations. Where such conflicts exist alternative mechanisms must be in place to
ensure equivalent standards are maintained.

In all cases the academic awards carry the title of the university and their quality directly
affects the university’s reputation. Consequently the standard of learning outcomes for
students must be equivalent to the standards of learning expected for similar programs at
the parent university and there must be appropriate mechanisms in place to ensure that
this is the case.

1.7.7 Distance Education Programs

Distance education programs offer an alternative mode of flexible delivery that makes
them accessible to students who might not otherwise be able to undertake programs. In
addition, many institutions offer students the opportunity to take part of a program in this
mode in combination with conventional face-to-face delivery while attending an
institution’s major campus.

However, while these arrangements provide valuable flexibility for students and an
important service to the community, there are dangers if effective quality assurance
processes are not in place.

A program offered under the same title through distance education processes and through
face-to-face delivery is assumed to be the same program and program accreditation
processes will require that the learning outcomes and standards of student achievement
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are the same. Programs offered through distance education must be approved by the
senior academic commitiees within the institution in the same way as those offered face-
to-face, and the approval and subsequent monitoring and quality assurance processes
must ensure that this is the case.

Of course there are very important differences in the way programs are delivered, in
facilities provided, and in arrangements for student advice and support. The particular
requirements for distance education are set out in a modified set of program standards
prepared by the NCAAA, These standards must be met for a program delivered by
distance education, and in a program delivered by a combination of face-to-face and
distance education modes. They must be met for the components of the program
delivered through distance education.

An institution seeking accreditation must have in place quality assurance processes that
ensure that if distance education programs are offered they meel the standards required
for distance education programs with learning outcomes equivalent to what are developed
in comparable on campus programs. In the conduct of a self study the distance education
arrangements must be evaluated against the appropriate standards with comparable data
provided for both modes of instruction in the same way as is done for programs offered in
different sections (male and female, or on different campuses)

The Ministry of Higher Education has published regulations for the conduct of distance
education programs. Institutions that have offered distance education programs in the
past were required to comply with these regulations for any new students admitted after
the Fall Semester 2010, and to ensure that the new requirements are fully met in all
distance education programs within five years. (i.e. by Fall Semester 2015) This allows
time for adjustments to be made in arrangements for existing students who had been
admitted prior to the new regulations coming into effect.

For the accreditation of an institution by the NCAAA, a comparable phasing in period
has been allowed.

In addition to meeting the Ministry of Higher Education regulations for current student
admissions and full implementation of its regulations by Fall 2015, the institution must
have completed the self evaluation scales for distance education programs and have a
strategic plan for meeting the NCAAA standards for those programs by Fall 2015. If
these conditions are met, the distance education activities will be excluded from
consideration in the accreditation judgments. If accreditation is granted, it will be for the
institution excluding its distance education activities.

During this transition period:

A program offered entirely by distance education will not be considered for accreditation
unless all the Ministry and NCAAA requirements are met,

If a program is offered through face-to-face delivery and also separately through distance
education, the on campus component of the program may be considered for accreditation,
but if accreditation is granted it will apply to the on campus component only.

If a program is offered in a way that allows some courses or other portions of the
program to be taken by distance education, the NCAAA may agree to consider it for
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accreditation provided its distance education standards are fully met for the elements of
the program that can be taken by distance education.

1.8 Periodic Institutional Self Study

An institutional self-study is a comprehensive review of the quality of all aspects of an
institution’s activities. It is a central component of the internal quality assurance system,
but also serves as the primary focus of external reviews by the Commission.

For a new institution, a periodic self-study should be carried out immediately after the
graduation of the first group of students, and prior to the Commission’s external review
for full accreditation.

For an existing institution, a self-study should be carried out as soon as possible after its
quality assurance system has been put in place and the Commission’s external review for
full accreditation will be conducted after that,

After these initial institutional external reviews have been carried out by the Commission,
further external reviews will be conducted every five years and an institutional self-study
should be undertaken in preparation for each of those reviews.

While an institutional self-study should be comprehensive and should consider the eleven
specified standards as criteria for evaluation, it should have a focus relating to the
institution’s mission and priorities. Particular attention should be given to what had been
identified as priorities for planning and development at the beginning of the review
period and progress made in dealing with those priorities, and to any current priorities
and activities that the governing body or the senior administration believes should be
given special attention.

1.8.1 Managing the Institutional Self-Study Process

The following organizational arrangements are suggested. They assume the existence of
an institutional quality unit or center with responsibility for leading, assisting, and
coordinating quality assurance processes; a central quality committee chaired by a senior
member of the central administration and including senior and experienced staff from
major administrative units and service functions; and the identification of individuals
within the major colleges or departments to assist with quality assurance processes.

A plan for an institutional self-study should be prepared by the quality center, discussed
and approved by the quality committee, and adopted by the appropriate decision making
mechanism within the institution. This plan should include a description in broad terms of
how the self-study should be carried out, staff requirements and proposed committees and
working parties, and a budget covering any additional costs. This plan should be prepared
well before the proposed timing of external reviews by the Commission. The
Commission will allow a minimum of 9 months for an institution to prepare for a review,
but an institution may wish to initiate the process earlier than this and preparation time of
at least 12 months is recommended.
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Arrangements should be made with the Commission for the external institutional review.
(Note that the Commission’s capacity to respond to requests for particular dates will
depend on the volume of activity at the time. Since the external reviews should be
undertaken as soon as possible after completion of self studies, there will need to be some
flexibility in the timing of the whole process.)

An announcement should be made within the institution, normally by the Rector or Dean,
informing faculty and other stakeholders about the self-study and anticipated external
review, and including information about opportunities to provide input. A number of
sub-committees or working parties should be established to carry out the detailed analysis
and planning required. Each should be chaired by a senior person knowledgeable about
the area for consideration and about quality assurance processes. This could be the
person responsible for the function that is being evaluated. However to provide some
independence in evaluations it is generally considered preferable that for a major periodic
self- study the chair of the subcommittee not be the person with administrative
responsibility for the function concerned. The number and range of responsibilities of the
subcommittees and working parties may vary according to requirements and priorities of
the institution, but they would normally include a small steering committee drawn from
among the members of the quality committee, and working parties to consider one or
more of the sections in the Standards for Quality Assurance and Accreditation of Higher
Education Institutions and the Self Evaluation Scales for Higher Education Institutions.
The steering committee, with the assistance of the quality center, should prepare
specifications or terms of reference for the work to be done by the sub-committees and
working parties, including timelines, formats and templates for the provision of
information and reports, guidance on procedures to be followed, and timelines for
completion of major tasks.

A full briefing should be provided for the people involved on the various committees and
working parties and a series of meetings scheduled for the chairs of the committees and
working parties to review progress and discuss and resolve issues that may arise.

The process of review should include consideration of performance in relation to major
policy objectives and completion of the rating scales in the Self Evaluation Scales for
Higher Education Institutions. Information from surveys, focus group consultations, and
examination of indicators and benchmarks should be considered. For a major self-study
it is particularly important to use independent advice on aspects of the matters
considered, to draw comparisons with other comparable institutions and to verify
conclusions about this evidence through independent opinions. The processes of doing
this should be documented.

As the committees and working parties undertake their tasks, assistance should be
provided as required by the quality center. The center may help in finding appropriate
persons external to the institution to provide independent comment on interpretations of
evidence and conclusions drawn from it.

The reports from the various working parties and subcommittees should be brought
together and reviewed by the coordinating committee with the assistance of the quality
center, The information provided should be incorporated into an overall report that
includes a description of the processes followed, a summary of independent external

Ver. 2.0 Page 29 of 248
Tuly 2011

586

Elsa Bedos — « L’enjeu de la qualité dans [’enseignement supérieur saoudien. L’instrumentation de I’action publique » -

These IEP de Paris — 2019



advice received and the institutions response to that advice, and recommendations for
change and improvement. The quality committee should review the draft report for
consistency and appropriateness in responding to information obtained and provide
comments on priorities for improvement from a strategic institution-wide perspective. Its
conclusions should be incorporated into the report.

1.8.2 Matters for Inclusion in an Institutional Self-Study Report
(See template for institutional Self-Study Report in ATTACHMENT 2 (o))

Please note that it is extremely important to provide statistical data and hard evidence to
support conclusions wherever possible. Opinion statements and judgments about quality
based on the starring system in the self evaluation scales are useful of course, but of
relatively little value in an accreditation assessment unless backed up by solid evidence
wherever possible.

Institutional Profile

* A brief summary of the institution’s history, scale and range of activities

® A bricf description of the community (ies) where the institution is located with
comments on implications for the development and programs of the institution

¢ Description and charts showing the management and administrative structure of

the institution

Campus locations (with maps) showing major buildings and facilities

Faculty, staff and student numbers by department and college

Information about previous of planned accreditations

Summary of quality assurance arrangements

Summary of strategic plan

Context

¢ Institutional Context--Brief summary description of the history and development
of the institution.

¢ Environmental Context—Main features of the environment in which the
institution is operating noting any significant changes that have occurred during
the last planning period or that are expected to occur in the next.

Mission, Goals and Objectives

The mission goals and strategic quality improvement objectives established by the
institution and performance on indicators and benchmarks selected to evaluate
performance.

Special Focus in the Review

A statement of any particular aspects of the institution’s operations to which the

institution wishes to give particular attention during the self-study. These may reflect
changes in the institutional or environmental context, development priorities at the
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institution, responses to internal quality assessments, government policies, or other
matters.

Self-Study Process

Summary description (using charts and diagrams as appropriate) of the structure and
organization of the self-study process

Institutional Performance Evaluation

Discussion of performance in relation to the institutions major strategic quality
objectives, considering results as shown by indicators and benchmarks, and implications
of those results for future planning.

Reports should be prepared on performance in relation to each of the eleven specified
standards, i.e.

Mission and Objectives,

Governance and Administration

Management of Quality Assurance and Improvement
Learning and Teaching

Student Administration and Support Services
Learning Resources

Facilities and Equipment

Financial Planning and Management

. Employment Processes

10. Research

11. Institutional Relationships with the Community

MO ON S S B e

Information on institutional performance and performance in relation to the standards
should be supported by specific information including KPIs wherever possible.

For a number of the standards the administrative arrangements and processes for the
activity concerned will be described in other documents and need not be repeated.
However the introductory section of the report on each standard should include any
background information the steering committee believes should be drawn to the attention
of an external review team. This should include a brief description of processes followed
in relation to that standard and how the quality of performance was assessed, including
evidence considered. It might also include recent changes in arrangements or new
strategies being introduced.

The reports on the standards should be considered as research reports on the quality of
the institution and presented in a way that is comparable to other research reports. For
cach standard there should be a brief statement on the processes followed for
investigation and preparation of the report.

The completed rating scales from the Self Evaluation Scales for Higher Education
Institutions will be made available to the external review team and that level of detail
need not be repeated in this descriptive report though ratings on particular items may be

Ver. 2.0 Page 31 of 248
July 2011

588

Elsa Bedos — « L’enjeu de la qualité dans [’enseignement supérieur saoudien. L’instrumentation de I’action publique » -

These IEP de Paris — 2019



shown. However, particular strengths and weaknesses should be noted with evidence
cited in tables or other appropriate forms of presentation. As noted above, key
performance indicators and benchmarks should be referred to wherever appropriate and
reference should be made to other documents where more detailed information could be
obtained.

For functions that are fully or partly decentralized and administered by units in different
parts of the institution consideration should be given to the overall level of performance,
and also to variations in quality of performance in different parts of the institution. Very
high levels of performance (verified by evidence) should be acknowledged, and problem
areas identified. Where weaknesses are found these should be considered as opportunities
for improvement and the reports should indicate what is planned to deal with them.
Trends in quality of performance should be noted and improvements in response to
remedial action acknowledged.

Independent Evaluation

Summary of views of independent external evaluator(s)

This might be an overview of the views presented by evaluators to the sections of the
evaluation above, a comment by an external evaluator on the report as a whole, or a
combination of these approaches.

Conclusion and Action Plan

* Anoverall summary of the results of the self-study noting areas of high
achievement and areas of concern that require attention

* A list and brief description of actions that are recommended at the level of the
institution as a whole, in parts of the institution where weaknesses have been
identified, or where strategic priorities have been established for improvements
Matters that are regarded as the highest strategic priorities should be identified.
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CHAPTER 2

Program Planning and Reporting

The recommendations made in this chapter are for use by institutions in their own
internal quality assurance processes for educational programs. However they also
support the preparation for external reviews for the purposes of program accreditation
and re-accreditation. Processes for quality assurance for administrative units and for
whole of institutional evaluations are described in Chapter 3.

Criteria for Evaluation of Programs

The most important criterion for program evaluation is the learning achieved by students
and evaluations focus particularly on the quality and appropriateness of that learning,
processes to verify standards of achievement, and the infrastructure and services provided
to support and improve its quality. The most direct measure of students learning is the
tests and assignments that they undertake. However, results on these have little meaning
unless there are processes to verify:
* that the intended learning outcomes include what is necessary for a program in
that field of study,
* that standards achieved are appropriate for the level of qualification to be granted,
and
* that standards for assessments by instructors are consistently and rigorously
applied and comparable to those at other good quality institutions.

There are several sources of guidance on what should be included in programs in various
fields of study, These include a National Qualifications Framework that identifies broad
domains of learning that should be developed in all programs, the requirements for
program accreditation by specialist accrediting organizations in most professional fields,
consideration of what is included in similar programs elsewhere, and an analysis of any
particular requirements for professional practice in the environment for which students
are being prepared. In addition, recent research and developments in the field concerned
should be monitored on a continuing basis, and appropriate modifications made in
programs to reflect these developments.

To assist institutions in specifying learning outcomes for programs, the NCAAA has,
with the assistance of leading international experts and substantial consultation within
KSA, prepared illustrative learning outcomes for undergraduate programs in seven
fields—DBusiness Studies, Engineering, Teacher Education, Dentistry, Medicine,
Pharmacy, and Nursing.

There are also a number of sources of guidance (and evidence) about the standards that
are expected of students and it is very important that these be used. The National
Quallfications Framework gives descriptions of standards expected for different levels of
qualifications. These are necessarily expressed in general terms and other mechanisms
are needed in applying those general descriptions and checking standards in relation to
appropriate external benchmarks. Mechanisms to verify standards can include standard
tests in some areas of learning, but for many learning outcomes informed judgments must
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be made and it is necessary to take action to ensure those judgments are appropriate and
consistent. Commonly used practices include clear specification of criteria for
assessment, workshop activities for teaching staff in which examples of students work are
evaluated and judgments compared and standardized, blind second marking of at least a
sample of student tests and assignments, and most importantly, comparisons of samples
of student work and assessments given for similar tasks by students at other comparable
institutions.

It is sometimes suggested that as an aspect of academic freedom individual instructors
should have the flexibility to vary the detailed content of courses and make their own
judgments about standards for assessment. This is not correct. While some flexibility is
desirable to meet varying needs of different groups of students, to consider and learn
from external events that occur while a course is in progress, and to benefit from the
special professional or research expertise of different instructors the course belongs to the
institution, not the individual instructor, and the institution (through department or
college administration) must have effective mechanisms for ensuring that course
expectations are met and that standards of student achievement are consistent and
appropriate. Common signs of difficulty are significantly varying pass rates or grade
distributions in different courses within a program. These should be investigated.

The standard for learning and teaching specified by the Commission includes several sub
standards and a number of specific practices relating to student learning outcomes,
program planning and review, and student assessments. Satisfaction of these
requirements is necessary for program accreditation. There are also a number of other
expectations relating to processes for improving the quality of learning and teaching,
supporting services and facilities, and administrative and planning arrangements that are
set out in the Standards for Quality Assurance and Accreditation of Higher Education
Programs, and the Self Evaluation Scales for Higher Education Programs, Judgments
for accreditation will pay particular attention to the appropriateness and standards of
students learning outcomes, but all of the specified standards must be met

Integrated Planning for Educational Programs

An educational program should be considered as a coordinated package of learning
experiences within which all the components contribute to the learning expected of
students. It is not simply a collection of separate courses taught in relative isolation from
each other. Each course should complement and reinforce what is taught in others, and
this applies not only to the substantive content of the courses, but also to development
and refinement of communication skills, interpersonal skills, capacity for leadership and
s0 on. This means that each course must be planned as part of the total program package
and delivered as proposed.

Of course the planning must also provide for flexibility to take advantage of special skills
of particular instructors, the experience and needs of different students and to respond to
changing circumstances. Consequently there must be mechanisms to monitor what
happens when courses are taught, and if necessary, to make adjustments to ensure that the
overall objectives of the program as a whole are met. The documents described in this
chapter are designed to support these comprehensive planning arrangements, to note what
happened when plans were implemented, and to assist in planning response that may be
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needed. The periodic self studies are designed as a more comprehensive re-examination
of the approach taken in the light of quality evaluations and changing circumstances.

2.1 Program Planning and Review Cycle

Details of what should be included in various specifications and reports are set out in
Section 2.2 below. They are based on the following arrangements for quality planning
and review applied to educational programs:

For each program a specification is prepared setting out the plans for development of the
program—its mission and objectives, the courses that will be included, the main learning
objectives in the form of intended learning outcomes, what teaching strategies should be
used to develop that learning, how learning will be assessed and how the quality of the
course should be evalvated. This specification, once prepared, is followed on a
continuing basis, though it may be adjusted from time to time as a result of experience or
changing circumstances.

Similar plans are developed for each course, so those who are to teach the course are
clear about what is to be learned, what its contributions are to the overall program, and
how its effectiveness should be assessed. The course specification also applies on a
continuing basis subject to changes required as a result of experience. In programs with
field experience components (such as an internship or cooperative program), a field
experience specification is prepared setting out intended learning outcomes, planning and
organizational arrangements and processes for evaluation,

At the end of each year (or each time the course is taught) brief reports are prepared by
the instructor for each course indicating what happened as it was taught and providing a
summary of students’ results. These reports should be given to the program coordinator.

When the course reports are received the program coordinator prepares a program report
recording key information about the delivery of the program in the year concerned and
noting any adjustments in the specifications that are needed.

If for any reason important components of the course could not be completed or there
were any other unanticipated developments, details should be made known to the
program coordinator so any necessary adjustments can be made in later courses to
compensate. It is also possible that modifications may need to be made in the course for
other reasons, and the program coordinator should be in a position to consider any
suggestions of this sort taking account of their impact on the overall program.

Any modifications in the program or the courses taught within it should be noted in the
program and course specifications, with the reasons for the changes recorded.
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The following diagram illustrates this planning and review sequence

Continuing Plans Semester/Annual
Reports
Program Specification Program Report
5
Course Course
Specifications Reports
A
A4
Teach Courses

These documents, together with any other relevant material such as course or program
evaluations, or information about other matters affecting the program should be retained
in course portfolios and a program portfolio, so reference can be made to them as
required at a later time.

In addition to this annual cycle periodic self studies of a program should be undertaken
on a five yearly cycle to coincide with requirements for re-accreditation by the
Commission. These periodic self studies involve stepping back from ongoing operations
and reviewing all aspects of the program in the light of developments over a period of
time and possible changes in the environment for which students are being prepared.
Details of requirements for these periodic self- studies are included in Section 2,12
below.

2.2 Program and Course Specifications and Reports
2.2.1 Program Specifications

The primary purpose of the program specification is to support the planning, monitoring
and improvement of the program by those responsible for its delivery. It should include
sufficient information to demonstrate that the program will meet the requirements of the
Standards for Quality Assurance and Accreditation of Higher Education Programs, the
National Qualifications Framework, and any specific requirements relating to
professional accreditation in the field of study concerned. In addition to guiding those
teaching in the program, the program specification is a key reference for processes of
accreditation by the Commission.

Matters to be included in a program specification are set out in detail in a template for
program specifications in ATTACHMENT 3 (a) together with brief guidelines for
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completing the template. The specification should include general descriptive
information about the program, the external environment affecting it, the learning
outcomes expected of students and the approach to teaching and student assessment
strategies to develop those learning outcomes in different domains of learning. The
emphasis in the approach taken is on the program being an integrated package of learning
experiences provided through the courses taught. The program specification must
include plans for ongoing evaluation of its effectiveness and planning processes for
improvement.

2.2.2 Course Specifications

Individual course specifications should be prepared for each course in a program, and
kept on file with the program specification. The purpose is to make clear the details of
planning for the course as part of the package of arrangements to achieve the intended
learning outcomes of the program as a whole. Consequently course specifications should
include the knowledge and skills to be developed in keeping with the National
Qualifications Framework and the overall learning outcomes of the program, the
strategies for teaching and assessment in sufficient detail to guide individual instructors,
as well as the learning resources, facilities requirements and any other special needs.
Course specifications should be prepared for both core and elective courses.

As for the program specifications a template for course specifications is included in
ATTACHMENT 2 (e) together with guidelines for completing the template.

The structure of a course specification is similar to that for a program as a whole. Tt
includes the intended learning outcomes and the strategies for developing those learning
outcomes for the different types of learning described in the National Qualifications
Framework, processes for course evaluation based on evidence with verification of
interpretations of that evidence, and planning for improvement.

2.2.3 Field Experience Specifications

In many professional programs a field experience activity (which may be called a
practicum, a cooperative program, an internship or another title) is one of the most
valuable components of a program. Although normally offered off campus in an industry
or professional seting and supervised at least in part by persons outside the institution, it
should be considered as the equivalent of a course and planned and evaluated with
considerable care.

A separate specification should be provided to indicate as clearly as possible what is
intended for students to learn and what should be done to ensure that learning takes place.
This should involve careful preparation of the students and planning in cooperation with
the agencies where the field experience will occur. It must also involve some follow up
activities with students to consolidate what has been learned and generalize that to other
situations they are likely to face in the future.

The arrangements for these preparatory and follow up activities, and the processes that
will take place during the field experience should be included in a field experience
specification. A template for the specifications and guidelines for completing it are
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included in ATTACHMENT 2 (i). Like the other templates there are a number of items
that are applicable to most field experience activities. However additional matters can be
added if needed to meet any particular requirements for a program or institution.

2.2.4 Course Reports

At the conclusion of each semester or year in which a course is taught the instructor
should prepare a summary report for the program coordinator. This should be attached to
a copy of the course specification, included in a subject file or portfolio, and used for
consideration in the review of the program.

As for the other specifications and reports, a template for course reports and guidelines
for completing the reports are included in ATTACHMENT 2 (g).

2.2.5 Field Experience Reports

Field experience reports should be prepared each year to document what happened, how
effective the program has been, and to review the results and make plans for any future
adjustments to improve it. The main elements of the report are similar to those for
regular courses though necessarily different in some respects because of the nature of the
activity. A template for a field experience activity is included in ATTACHMENT 2 (k)
with a further set of guidelines for completing it.

2,2.6 Annual Program Reports

A program report should be prepared at the end of each year after consideration of course
reports and other information about the delivery of the program. The report should be
based on the program specification and describe how what happened in the program
compared with what was intended to happen, report on its quality, and indicate any
changes that should be made for future delivery as a result of experience in the year
concerned. The program report would normally be prepared by a program
coordinator/director, reviewed by a program committee, and kept on file with the
program specification as an ongoing record of the development of the program over time.

A template for annual program reports is presented in ATTACHMENT 2 (c) together
with guidelines for completing it. The matters identified for inclusion in a program
report focus on specific matters likely to be significant in most programs. However
additional matters may be included if considered relevant to a particular program.

The action plan developed following the initial ratings on relevant sections of the Self
Evaluation Scales for Higher Education Programs should identify particular priorities for
development, and matters of concern that should be closely monitored on a continuing
basis. Ratings on the matters selected for continuing monitoring should be included with
the annual report.

The report on quality in the program should be based on evidence provided from a range
of sources, including students and others, and interpretations of that evidence should be
verified by someone who is not directly involved in it. An important element in this
process must be an appropriate mechanism for checking standards of student

Ver. 2.0 Page 38 of 248
Tuly 2011

595

Elsa Bedos — « L’enjeu de la qualité dans [’enseignement supérieur saoudien. L’instrumentation de I’action publique » -

These IEP de Paris — 2019



achievement against standards in similar programs elsewhere. The reports should include
arelatively small number of key performance indicators that can be used for within-
institution comparisons as well as monitoring aspects of the quality of the program over
time,

The annual report should include an action plan that indicates action to be taken in
response to the evaluations undertaken and subsequent reports should consider the results
of that action as well as any new information emerging at that later time.

Procedures should be in place to ensure that course and program reports are completed as
soon as possible so that any necessary responses can be implemented without undue
delay.

Copies of the program report should be provided to the head of the college or department
responsible for the program and to the institution’s central quality center.

To enable senior administrators responsible for academic affairs in the institution, the
senior curriculum committee, and the quality committee to monitor quality of programs
in the institution on a continuing basis, information should be provided each year on key
performance indicators applicable to all programs. These KPIs should include those
required by the Commission, together with any others identified by the institution to
monitor performance or the progress on any new policy initiatives.

22.7 Initial Development of Program and Course Specifications

The logical sequence in developing a program and course specification and a set of
courses and field experience activities is to begin with a program mission and broad
objectives, consider examples of programs and courses offered elsewhere and any special
requirements and priorities for this particular program, and start with a program
specification. The program specification should include the knowledge and skills to be
developed, the strategies to be used in developing those abilities for the program as a
whole. A second task is to distribute responsibility for parts of that overall task to
individual courses. This second task involves specifying the knowledge and skills to be
included in different courses and also assigning responsibility for developing the more
generic abilities such as communication skills and use of IT, independent study skills,
and capacity to work effectively in groups and exercise leadership and so on, Certain
courses may be given the responsibility for initial development of these abilities, but they
must be reinforced and progressively strengthened in other courses throughout a program.

While it is logical to start planning by developing a program specification in this way and
then proceed to the development of individual courses to implement that program plan, in
practice most programs will already be in existence. Members of faculty may be
committed to “their course”, one they have been teaching for many years, and the
planning process must be one of modifying an existing program structure rather than
developing a completely new one.

In a situation of this sort the logical sequence described above may be modified provided
certain precautions are taken. The alternative approach involves preparing initial drafts
of the program and course specifications concurrently, then bringing them together with
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appropriate modifications in courses to ensure coherence for the total package. This
provides for wider participation, but carries a danger that the result will simply perpetuate
the current set of courses without reviewing them thoroughly in the light of what the total
program requires.

If this second approach is used the following steps are recommended:

Specify very carefully the mission and learning outcomes of the program and the range of
problem solving abilities and generic skills that should be developed in the program as a
whole. In doing this consideration should be given to the learning outcomes specified in
the National Qualifications Framework for the qualification level concerned, to the
knowledge and skill required for any profession for which students are to be prepared, to
what is included in similar programs at other good quality institutions, and to any special
requirements for graduates in that field in Saudi Arabia. This should be done in sufficient
detail and with any necessary explanations to provide a basis for decisions about what
should be included or excluded in the program. Wherever possible express the learning
outcomes in terms of what students can do (or will habitually do) rather than giving a list
of content. A very clear statement is essential. The intended learning outcomes can be
specified in a more formal summary statement at a later stage for inclusion in the
program specification.

This work should be done by a small program planning committee, and then discussed
and (hopefully) agreed in a broader meeting with staff teaching in the program,

The program planning committee prepares a draft program specification using the
template provided by the Commission. Information in the sections of the template should
be sufficiently detailed to communicate clearly to all members of teaching staff involved
with the program.

Individuals or small sub-committees of teaching staff familiar with existing courses
prepare draft specifications for their courses. They should be asked to indicate clearly
any prerequisite learning that is necessary before students start the course, to indicate
how material taught could be utilized or further developed in later courses, and to make
tough decisions about any content that could be omitted or new information or skills that
should be included, taking into account the mission and learning outcomes specified in (i)
above.

The program planning committee then reviews the suggested course specifications,
making adjustments where necessary, and assigning major responsibility for the
development of generic skills (e.g. utilizing web based reference material, group
processes, use of IT for analysis and reporting, etc) to individual courses as appropriate.
A course planning matrix summarizing these allocations should be attached to the
program specification. Teaching staff who have been responsible for courses should be
consulted about these amended course plans and assignments of responsibility, the final
drafts discussed in a broader meeting of teaching staff, and the program and course
specifications formally approved by the relevant decision making body.

One of the problems faced by program planners is that the amount of relevant knowledge
in almost any field of study is continually increasing. Faculty members with expert
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ATTACHMENT 2
Key Performance Indicators

Quality Assurance
and Improvement

of their learning experiences at the
institution.

(Average rating of the overall quality of
their program on a five point scale in an
annual survey of final year students.)

Standard/Broad Key Performance Indicator Level at Which Data is
Area Required
Management of 1. Students overall evaluation on the quality | Program

Institution

Data separately for male and
female sections and combined
for all,

2. Proportion of courses in which student
evaluations were conducted during the year.

Department

Institution

Data separately for male and
female sections and combined
for all.

3. Proportion of departments in which there | College
was independent verification of standards of | Institution
student achievement through internal

processes during the past year.

4. Proportion of departments verifying College
achievement standards through external Institution

processes during the past year.

Learning and
Teaching

5. Ratio of students to teaching staff,
(Based on full time equivalents)

Department or College (see
note)

Institution

Data separately for male and
female sections and combined
for all.

6. Students overall rating of the quality of
their courses.

(Average rating by students on a five point
scale on overall evaluation of courses.)

Department or College (see
note)

College

Institution

Data separately for male and
female sections and combined
for all.

7. Proportion of teaching staff with verified
doctoral qualifications.

Department or College (see
note)

Institution

Data separately for male and
female sections and combined
for all,

8. Proportion of students entering
preparatory program who successfully
complete that program within the specified
time.

Sections within prep year
program if separate sections
provided.

Institution

Data separately for male and
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female sections and combined
for all.

9. Percentage of full time undergraduate
students who are eligible to proceed to
second year after their first academic year.

Program/ College (See note)
Institution

Data separately for male and
female sections and combined
for all.

10. Course completion rates for
a. Full time students

b. Part time students and

c. Distance education students,

Program/Department/College
(see note)

Institution

Data separately for male and
female sections and combined
for all.

11. Proportion of full time students
commencing undergraduate programs who
complete those programs in minimum time
specified for the program.

Program/Department/College
(see note)

Institution

Data separately for male and
female sections and combined
for all.

12. Apparent completion rate for
undergraduate programs.

a. Full time students

b. Part time students and

c¢. Distance education students.

(Actual completion rate can be used if data
is available)

Program/Department/College
(see note)

Institution

Data separately for male and
female sections and combined
for all.

13. Proportion of students entering post
graduate programs who complete those
programs in minimum time specified for the
program,

Program/College (see note)
Institution

Data separately for male and
female sections and combined
for all.

14. Proportion of graduates from
undergraduate programs who within six
months of graduation are:

employed

enrolled in further study

not seeking employment or further study

Program

College

Institution

Data separately for male and
female sections and combined
for all.

Student

Administration and
Support Services

15. Ratio of administrative and support
staff to students.

College

Institution

Data separately for male and
female sections and combined
for all.

16. Proportion of total operating funds
(other than accommodation and student
allowances) allocated to provision of student
services.

Institution

Data separately for male and
female sections and combined
for all.

17. Student evaluation of academic and Program

career counselling. (Average ratingonthe | College
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adequacy of academic and career
counselling on a five point scale in an
annual survey of final year students.

Institution

Data separately for male and
female sections and combined
for all.

Learning
Resources

18. Ratio of book titles held in the library to
the number of students.

Institution

Data separately for male and
female sections and combined
for all.

19. Number of data base subscriptions as a
proportion of the number of programs
offered.

Institution

20 Number of periodical subscriptions as a
proportion of the number of programs
offered.

Institution

21. Student evaluation of library and
learning resource services. (Average rating
on adequacy of library and or learning
resource services on a five point scale in an
annual survey of final year students.) (See
explanatory notes)

Institution

Data separately for male and
female sections and combined
for all.

terminals per student.

Facilities and 22. Annual expenditure on IT as a Institution
Equipment proportion of total operating funds.
23. Number of accessible computer Institution

Data separately for male and
female sections and combined
for all.

24. Average overall rating of adequacy of
facilities and equipment in a survey of
teaching staff.

Department

College

Institution

Data separately for male and
female sections and combined
for all.

Financial Planning
and Management

25. Total operating expenditure (other than
accommodation and student allowances) per
student.

Institution

Employment
Processes

Faculty and Staff

26. Proportion of teaching staff leaving the
instifution in the past year for reasons other
than age retirement.

Department

College

Institution

Data separately for male and
female sections and combined
for all.

27 Proportion of teaching staff participating
in at least one full day or equivalent of
professional development activities arranged
by the department, college or institution
during the past year.

Department

College

Institution

Data separately for male and
female sections and combined
for all.
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Research 28 Number of refereed publications in the Department
previous three years per full time members | College
of teaching staff. (Publications based on the | Institution
formula in the Higher Council Bylaw Data separately for male and
excluding conference presentations) female sections and combined
for all.
29. Number of citations in refereed journals | Department
to publications by full time teaching staff as | College
a proportion of full time teaching staff. Institution
Data separately for male and
female sections and combined
for all.
30. Proportion of full time members of Department
teaching staff with at least one refereed College
publication during the previous year. Institution
Data separately for male and
female sections and combined
for all.
31 Number of research articles published by | Department
graduate students or recent graduates based | College
on their thesis research as a percentage of Institution
the number of postgraduate students. Data separately for male and
female sections and combined
for all.
32. Number of papers or reports presented | Department
at academic conferences during the past College
year per full time member of teaching staff. | Institution
Data separately for male and
female sections and combined
for all.
33 Research income from external sources | Institution
in the past year as a proportion of the
number of full time teaching staff members.
34. Proportion of total operating funds Institution
spent on research in the last financial year.
Community 35. Number of community education Department
Service programs provided. College
Institution
Data separately for male and
female sections and combined
for all.
36. Number of hours of voluntary Department
professional work spent in the community College
as a percentage of full time teaching staff. Institution
Data separately for male and
female sections and combined
for all.
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Note: Inindicators 5 to 14 where the level at which data is required shows
department/college, program/college, or program/department/college the larger
administrative unit should be used where a substantial number of common courses are
taken within the larger unit,
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ATTACHMENT 2 (a)

Program Specification

Kingdom of Saudi Arabia

National Commission for Academic Accreditation &
Assessment

Program Specification
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Program Specification

For guidance on the completion of this template, please refer to Chapter 2, of Part 2 of
this Handbook and to the Guidelines on Using the Template for a Program Specification
in ATTACHMENT 3 (b).

Institution

College/Department

A. Program Identification and General Information

1 Program title and code

2. Total credit hours needed for completion of the program
3. Award granted on completion of the program

4. Major tracks/pathways or specializations within the program (e.g. transportation or
structural engineering within a civil engineering program or counseling or school
psychology within a psychology program)

5. Intermediate Exit Points and Awards (if any) (e.g. associate degree within a bachelor
degree program)

6. Professions or occupations for which students are prepared. (If there is an early exit
point from the program (e.g. diploma or associate degree) include professions or
occupations at each exit point)

7. (a) New Program D Planned starting date I:I

(b) Continuing Program I:l

Year of most recent major program review :

Organization involved in recent major review (e.g. internal within the institution,

Accreditation review by ?
Other ?

8 Name and position (e.g. department chair person) of faculty member managing or
coordinating the program.

9. Location if not on main campus or locations if program is offered in more than one
location.
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B Program Context

1 Explain why the program is needed.

a. Summarize economic reasons, social or cultural reasons, technological developments,
national policy developments or other reasons.

b. Explain the relevance of the program to the mission of the institution.

2. Relationship (if any) to other programs offered by the institution/college/department.
a. Does this program offer courses that students in other programs are required E::L_z'ke?
Yes

No
If yes, what should be done to make sure those courses meet the needs of students
in the other programs?

b. Does the program require students to take courses taught by other departments?
Yes D

No D

If yes, what should be done to make sure those courses in other departments meet the
needs of students in this program?

3. Do the students who are likely to be enrolled in the program have any special needs or
characteristics that should be considered in planning the program? (e.g. Part time evening
students, limited IT or language skills) ~ Yes No

If yes, what are they? |:| D

4. What should be done in the program to respond to these special characteristics?

C. Mission and Goals of the Program

Program Mission Statement
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2. List goals of the program for a specified period of time (e.g. 5 to 10 years)

3. List specific objectives for development of the program. (Objectives should be expressed in specific
measurable terms with a date for achievement -normally up to 3 to 5 years)

4. List Key Performance Indicators to be used in monitoring the effectiveness and quality of the program.
For each KPI indicate the source of the data to be provided and the person responsible for obtaining it. The
list should include KPIs identified by the NCAAA that are relevant to individual programs and any
additional KPIS specified by the institution or the college or departnent.

Key Performance Indicators Source of Data/ Person Responsible
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4. List any major changes or strategic new developments planned for the program within
the next three to five years to help achieve its mission. For each change or development
describe the major strategies to be followed and list the indicators that will be used to
measure achievement,
Major Changes or Strategies Indicators
Developments

D. Program Structure and Organization
Program Description

A program or department manual should be available for students or other stakeholders
and a copy of the information relating to this program should be attached to the program
specification.

This information should include required and elective courses, credit hour requirements
and department/college and institution requirements, and details of courses to be taken
in each year or semester.

2. Development of Special Student Characteristics or Attributes

List any special student characteristics or attributes beyond normal expectations that the
institution, college or department is trying to develop in all of its students. (Normally
one or two, up to a maximum of four that directly reflect the program mission and
distinguish this program from others in the same field and make it exceptional. For
example, graduates particularly good at creative problem solving, leadership capacity,
commitment to public service, high level of skills in IT). For each special attribute
indicate the teaching strategies and student activities to be used to develop it and the
evidence to be used to assess whether it has been developed in all students.

Special Attributes Strategies or Student Activities to be Used throughout
the Program to Develop These Special Attributes
Strategy
Evidence
Strategy
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Evidence

Strategy

Evidence

Strategy

Evidence

3. Required Field Experience Component (if any) (e.g. internship, cooperative program,
work experience)

Summary of practical, clinical or internship component required in the program.
Note that a more detailed Field Experience Specification comparable to a course
specification should also be prepared in a separate document for any field experience
required as part of the program.

a. Brief description of field experience activity

b. List the major intended learning outcomes for the program to be developed through
the field experience

c. At what stage or stages in the program does the field experience occur? (e.g. year,
semester)

d. Time allocation and scheduling arrangement. (E.g. 3 days per week for 4 weeks, full
time for one semester)

¢. Number of credit hours

4. Project or Research Requirements (if any)

Summary of any project or thesis requirement in the program. (Other than projects or
assignments within individual courses) (A copy of the requirements for the project
should be attached.)
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a. Brief description

b. List the major intended learning outcomes of the project or research task.

c. At what stage or stages in the program is the project or research undertaken? (e.g. year,
semester)

d. Number of credit hours

e. Summary description of provisions for student academic advising and support.

f. Description of assessment procedures (including mechanism for verification of
standards)

5. Development of Learning Outcomes in Domains of Learning

For each of the domains of learning shown below indicate:

The knowledge or skill the program is intended to develop and the level of that
knowledge and skill. (as a guide see general descriptions of knowledge and skills in the
National Qualifications Framework for the qualification level of this program;

The teaching strategies to be used in courses in the program to develop that knowledge
and those skills. (This should be a general description of the approaches taken
throughout the program but if particular responsibility is to be assigned to certain courses
this should be indicated.);

The methods of student assessment to be used in courses n the program to evaluate
learning outcomes in the domain concerned.

a. Knowledge

(i) Summary description of the knowledge to be acquired
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Teaching strategies to be used to develop that knowledge

Methods of assessment of knowledge acquired

b. Cognitive Skills

(i) Cognitive skills to be developed and level of performance expected

(ii) Teaching strategies to be used to develop these cognitive skills
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Methods of assessment of students cognitive skills

c. Interpersonal Skills and Responsibility

Description of the level of interpersonal skills and capacity to carry responsibility to be
developed

(ii) Teaching strategies to be used to develop these skills and abilities

Methods of assessment of students interpersonal skills and capacity to carry
responsibility
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d. Communication, Information Technology and Numerical Skills

(i) Description of the communication, IT and numerical skills to be developed

(ii) Teaching strategies to be used to develop these skills

(ii1) Methods of assessment of students numerical and communication skills
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e. Psychomotor Skills (if applicable)

Description of the psychomotor skills to be developed and the level of performance
required

(ii) Teaching strategies to be used to develop these skills

Methods of assessment of students psychomotor skills

6. Admission Requirements for the program

Attach handbook or bulletin description of admission requirements including any course
Or experience prerequisites.

7. Attendance and Completion Requirements

Attach handbook or bulletin description of requirements for:

a. Attendance,

b. Progression from year to year.

c. Program completion

E. Regulations for Student Assessment and Verification of Standards

1. Regulations or policies for allocation and distribution of grades

If the institution, college, department or program has policies or regulations dealing with
the allocation or distribution of student’s grades, state the policy or regulation, or attach a

copy.
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2. What processes will be used for verifying standards of achievement (e.g. check
marking of sample of tests or assignments? Independent assessment by faculty from
another institution) (Processes may vary for different courses or domains of learning.)

F Student Administration and Support
Student Academic Counseling

Describe arrangements to be made for academic counseling and advice for students,
including both scheduling of faculty office hours and advice on program planning,
subject selection and career planning (which might be available at college level)

2. Student Appeals

Attach regulations for student appeals on academic matters, including processes for
consideration of those appeals.

G. Text and Reference Material

1. What process is to be followed by faculty in the program for planning and acquisition
of text, reference and other resource material including electronic and web based
resources?

2. What processes are to be followed by faculty in the program for evaluating the
adequacy of book, reference and other resource provision?
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H. Faculty and other Teaching Staff
1. Appointments

Summarize the process of employment of new teaching staff to ensure that they are
appropriately qualified and experienced for their teaching responsibilities.

2. Participation in Program Planning, Monitoring and Review

Explain the process for consultation with and involvement of teaching staff in monitoring
program quality, annual review and planning for improvement.

3. Professional; Development

What arrangements are made for professional development of teaching staff for:

(a) Improvement of skills in teaching?

(b) Other professional development including knowledge of research and developments
in their field of teaching?

4. Preparation of New Teaching Staff
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Describe the process used for orientation and/or induction of new, visiting or part time
teaching staff to ensure full understanding of the program and the role of the course(s)
they teach as components within it.

5. Part Time and Visiting Teaching Staff

Provide a summary of Program/Department/ College/institution policy on appointment
of part time and visiting teaching staff. (i.e., Approvals required, selection process,
proportion of total teaching staff etc.)

L. Program Evaluation and Improvement Processes

1. Effectiveness of Teaching

a. What processes will be used to evaluate and improve the strategies planned for
developing learning in the different domains of learning? (e.g. assessment of learning
achieved, advice on consistency with learning theory for different types of learning,
assessment of understanding and skill of teaching staff in using different strategies)

b. What processes will be used for evaluating the skills of teaching staff in using the
planned strategies?
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2. Overall Program Evaluation

a. What strategies will be used in the program for obtaining assessments of the overall
quality of the program and achievement of its intended learning outcomes:

(i) From current students and graduates of the program?

(ii) From independent advisors and/or evaluator(s)?.

(iii) From employers and/or other stakeholders.

b. What processes will be used to gather and record data on key performance indicators
for the quality and effectiveness of the program?

¢. What processes will be followed for reviewing these assessments and planning
action to improve the program?
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Attachments

1. Copies of regulations and other documents referred to in template preceded by a table
of contents.

2. Course specifications for all courses including field experience specification if
applicable.

3. Learning outcomes for the program if more extended listing is needed. (See item 5
and reference to that item in Guidelines on Using the Template for a Program
Specification.

4. Course Planning Matrix
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ATTACHMENT 2 (¢)

Annual Program Report

Kingdom of Saudi Arabia

The National Commission for Academic Accreditation &
Assessment

ANNUAL PROGRAM REPORT
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Annual program reports should be prepared by the program coordinator in consultation
with faculty teaching in the program or a program committee. The reports are provided
to the head of department or college, and used as the basis for any modifications or
changes that are required in the program. They should be retained on file to provide a
record of developments in the program for use in periodic program self-studies and
external reviews for accreditation.

Where reference is made to advice or comment from an independent evaluator, advice

should be obtained from a person familiar with the program who is not directly involved
in its delivery.

Annual Program Report

Institution

College/ Department

A. General Information

Program title and code

Name of program coordinator

Date of report

Academic year to which this report applies.

Location if not on main campus or locations if program is offered in more than one
location.
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B Statistical Information

1. Number of students who started the first year of the program in the year cl:l(l:

2. Number of students completing the program in the year concerned:

Completing the final year of the program: !:l

Completing major tracks within the program (if applicable) l:l

Completing an intermediate award specified as an early exit point (if any)

3. Apparent completion rate.

Percentage of students completing the full program I:l
(Number shown in 2 (a) as a percentage of the number that started the full program in
that student intake.

(b) Percentage of students completing an intermediate award (if any) {:]

(e.g. Associate degree within a bachelor degree program)

(Number shown in 2 (b) as a percentage of the number that started the program leading
to that award in that student intake.)

Comment on any special or unusual factors that might have affected the apparent
completion rates, (e.g. Transfers between intermediate and full program, transfers to or
from other programs)

4. Number and percentage of students passing each year of the program.

Number Starting Number Percent
Completing and Completing and
Passing Passing
Year |
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Year 2

Year 3

Year 4

.Year to year progression rates .°

Proportion of students who started each year level in the previous year who passed and
continued to a higher year level the current year.

Started in Year 1 and continued to start in Year 2 l:] %
Started in Year 2 and continued to start in Year 3 ‘:’ %

Started in Year 3 and continued to start in Year 4 %

6. Special factors outside the control of the program (if any) affecting the numbers
completing the year and continuing in the following year.

7. Destination of graduates as shown in survey of graduating students (Include this
information in years in which a survey of employment outcomes for graduating
students is conducted)

Date of Survey :
Number Surveyed \:I Number Responding I:I Response Rate l:

%

Destination | Not available for Available for Employment
Employment
Further { Other Employed in | Other Unemployed
Study Reasons Subject Field | Employment

Number

Percent of

Respondents

Comment on significance of percentages. (e.g. Comparison with past results, results at
other institutions, nature of job market, implications for program planning)

C. Program Context
| Significant changes within the institution affecting the program (f any) during the past |
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two years.

Implications for the program

2. Significant changes external to the institution affecting the program (if any) during
the past two years.

Implications for the program

D. Course Information Summary

Course Results

Attach a list of all courses taught during the semester/year showing for each course the
number commencing, the number completing, and the distribution of grades (A, B, C,
etc.)

2. Analysis of Unusual Results.

List any courses where the proportion completing or passing the course, or the
distribution of grades, was unusually high or low, or departed from policies on grades or
assessments. For each such course indicate what was done to investigate, the reason for
the difference, and what action has been taken as a result. (Include or attach additional
summaries if necessary)

a. Course Variation

Investigation Undertaken

Reason for Difference

Action Taken (if Required)

b. Course Variation

Investigation Undertaken
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Reason for Difference

Action Taken (if Required)

c. Course

Variation

Investigation Undertaken

Reason for Difference

Action Taken (if Required)

4. Delivery of Planned Courses

(Attach additional summaries if necessary)

(a) List any courses that were planned but not taught and indicate the reason and what
will need to be done if any compensating action is required.

Course title and code

Explanation

Compensating action if
required

some compensating action)

(b) Compensating Action Required for Units of Work Not Taught in Courses that were
Offered. (Complete only where units not taught were of sufficient importance to require

Ver. 2.0
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Course Unit of work Reason
Compensating action if required

Course Unit of work Reason
Compensating action if required

Course Unit of work Reason
Compensating action if required

Course Unit of work Reason
Compensating action if required

F Program Management and Administration

List difficulties (if any)
encountered in management
of the program

Impact of difficulties on
the achievement of the
program objectives

Proposed action to avoid
future difficulties in
Response
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E. Summary Program Evaluation

undertaken)

Attach survey results

Date of Survey |:|

1. Graduating Students Evaluation (To be reported on in years when surveys are

a. List most important criticisms,
strengths and suggestions

Comment (e.g. Valid comment, action
already taken, other considerations, etc.)

b. Changes proposed in program (if any) in response to this feedback.

review))

Describe evaluation process

2. Other Evaluation (e.g. Evaluations by employers or other stakeholders, external

a. List most important criticisms,
strengths and suggestions

Comment (e.g. Comment is valid and action
will be taken, action already taken, other
considerations, etc.)
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b. Changes proposed in program (if any) in response to this feedback.

2. Ratings on Quality Standards (Refer to Quality Standards for Higher Education
Programs.)

(a) Attach rating scales for Learning and Teaching, and other scales used for program
evaluation. (To be reported on in years when rating scales are first completed and in later
years when a comprehensive evaluation is undertaken)

(b). List sub-scales selected for annual monitoring. (normally those where the practice is
not followed but is considered a priority for development, or which were assessed as in
need of improvement (rating of less than three stars) [ndicate action proposed to improve
performance (if any).

In first year in which scales are
Sub-Scale completed indicate action proposed

In later years, comment on performance
in the year of the report.

Practice
Followed
Star Rating
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{Attach additional items if necessary)
G. Quality of Teaching

1. a. List courses taught during the year. Indicate for each course whether student
evaluations were undertaken, and/or other evaluations made of quality of teaching. For

each course indicate if action is planned to improve teaching.
Student Other Evaluation Action
Course/Course Code Evaluations | (specify) Planned
Yes | No Ye | No

S
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(Add items or attach list if
necessary)

based on instructors course reports.)

2. Effectiveness of teaching strategies. Comment on the effectiveness of teaching
strategies planned for use in courses for the type of learning involved in each of the
domains of learning. (See description of domains in National Qualifications Framework
and the proposed strategies in item D 2. in the Program Specification.) (Note this question
is not an assessment of the skills of instructors, but an evaluation of the planned strategies

Summary of comments by instructors or
other feedback on the effectiveness of
teaching strategies for domains of learning
outcomes indicating any difficulties
encountered, and suggestions for
improvement.

Planned response to comments (¢.g.. training
and assistance provided, modification in
planned strategies)

(When appropriate refer to particular courses
where changes are to be made)

a. Knowledge

b. Cognitive skills

c. Interpersonal skills and responsibility
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d. Communication, IT and numerical
skills

e. Psychomotor skills (if applicable)

3. Orientation programs for new teaching staff

Orientation programs provided Yes I:I No I:l If offered, how many
participated?

a. Brief Description

b. Summary of evaluations by staff who participated in the orientation program.

If orientation programs were not provided, give reasons.
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How many
Participated
Teaching | Other
Staff Staff

4. Professional Development Activities for Teaching and Other Staff
a. Activities Provided

b. Summary comments on usefulness of activities based on participants evaluations

H. Independent Opinion on Quality of the Program after Considering Draft Report (e.g.
head of another department offering comment on evidence received and conclusions

reached) (Attach notes)

1. Matters Raised by Person Giving Opinion | Comment by Program coordinator on
Matters Raised
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2. Implications for Planning for the Program

I. Action Plan

1Progress on Implementation of Previous Year's Action Plans

Actions Planned

Completion
Date

Person
Responsible

Completed or
not
completed

Reason if not completed as planned.

Reason if not completed as planned

Reason if not completed as planned
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Reason if not completed as planned

2. Proposals for Program Development

courses, other)

a. Proposals for Changes to Program Structure (units/credit-hours, compulsory or optional

teaching or assessment procedures etc.)

b. Proposals for Changes to Courses, (deletions and additions of units or topics, changes in

c. Development Activities for Teaching and Other Staff

3. New Action Plan for Academic Year

Actions Required

Completion
Date

Person
Responsible
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Program Coordinator: -

Signature: Date Report Completed:
Received by (Dearn/Department Head)
Date

Attachments

Summary of Data on Program Key Performance Indicators
Copy of all course reports

Rating scales applicable to the program from the Self Evaluation Scales for Higher
Education Programs that were completed this year (See Item E 2)

Summary of any evaluations by graduates or other stakeholders in this year (See item E

D

Independent evaluators report
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Key Performance Indicators

List KPIs stated in the Program Specification (See item C3 of Program Specification)

show result for the year concerned. (Note that some of this data will also be required for

response to specific questions later in this report)

Key Performance Indicators

Result Obtained

Ver. 2.0
July 2011

Elsa Bedos — « L’enjeu de la qualité dans [’enseignement supérieur saoudien. L’instrumentation de I’action publique » -

These IEP de Paris — 2019

Page 114 of 248

637



Annexe 4

NCAAA - Handbook for Quality Assurance and
Accreditation in Saudi Arabia - Part 3
(Extraits)
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CHAPTER 2

PLANNING AND CONDUCT OF EXTERNAL REVIEWS

2.1 Eligibility for Accreditation Review

Accreditation reviews may occur at several stages for both institutional and program assessments.

*  Before, or shortly after an institution begins to operate or a program is introduced. These reviews lead to
provisional accreditation.

*  Assoon as the first group of students has graduated (from the institution or from the program from which
students have graduated). These reviews lead to full accreditation.

*  After the institution or program has been accredited, further reviews for accreditation will occur on a five
year cycle.

The main purposes of the accreditation processes are to promote quality improvement and to provide assurance to
the institution and the students and wider community that good standards are being achieved. The objective is to
recognize good quality, not to “fail” institutions or programs that may be having difficulties. Consequently before
an accreditation review process begins there is a preliminary check to make sure that necessary processes and other
requirements are in place. The review after that will make a judgment about the quality of what is done.

The preliminary check will determine eligibility for a review to take place. For a new or recently established
institution the eligibility check will be largely based on plans for development, combined with some information
about initial activities. The eligibility checks for a program will similarly be largely based on plans, and if the
program has already been introduced on preliminary evaluative data that is available.

For institutions or programs that are fully established, that is those from which initial students have already
graduated, more complete information must be available about the existence and effectiveness of a substantial
number of processes and outcomes,

Details of these eligibility requirements are included in Attachment 5.
2.2 Activities Prior to a Review for Provisional Accreditation

The process for provisional accreditation of an institution involves an analysis of the institution’s plans for
development and of the programs it plans to offer during its first few years. This can be done in advance before the
first students are admitted which gives those responsible for establishing the institution and its first student’s greater
confidence that it will meet requirements for accreditation. However it can also be done at a slightly later stage
when it has started its teaching programs. In the latter case, the assessment will involve a combination of what has
already been done, and what is proposed.

In either case continuation of provisional accreditation and eventual full accreditation will require monitoring of
implementation as time goes on to ensure that the plans are being implemented as planned.

After provisional accreditation has been granted, the institution submits brief annual reports indicating action taken
to continue implementation of its plans, the institution is visited by the NCAAA again in its third year after which (if
implementation is proceeding satisfactorily) the provisional accreditation is confirmed. The institution begins
preparations for a full accreditation evaluation during its fourth year, and its assessment for full accreditation occurs
in the year following the graduation of its first group of students (normally in its fifth year).

Before this process begins the NCAAA must be satisfied that certain requirements for provisional accreditation are
met. These requirements relate to core elements in the NCAAA’s standards for quality assurance and accreditation,

and (for a private institution) to compliance with the terms and conditions of its final license.
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The details of requirements are shown in Attachmentsl, 2 and 3 of this Handbook. An application for consideration
for provisional accreditation of an institution should be made at least two semesters in advance of the planned time
for a review and in the case of a new institution this application should be accompanied by applications for
provisional accreditation of programs to be offered by the institution during its first three years.

2.3 Activities Prior to a Review for Full Accreditation

Eighteen Months Prior to a Proposed Review

The institution may initiate a request for a review at a time to suit its planning arrangements.

Nine Months Prior to a Review

The Commission finalizes a schedule of reviews and notifies institutions of planned dates.

The Commission nominates a member of staff as a liaison officer to facilitate conduct of the review and the liaison
officer meets with the institution to discuss arrangements and timelines. This representative of the Commission will
be available during the period of preparation to provide advice and assistance.

The institution completes a self-study and prepares other required documentation.

The institution nominates a senior contact person to liaise with the Commission about arrangements for the review.

The Commission commences planning for the appointment of a chair and members of the review panel.

The Commission estimates costs for the visit and notifies the institution of the fee for the review and the estimated
costs. Payment should be made within one month of this notification.

Four Months Prior to a Review
The Commission finalizes appointment of the chair and members of the review panel.

The Institution provides copies of the self-study report, the institution or program profile and other required
documentation in electronic and hard copy form to the Commission.

The chair of the review panel may visit the Commission and the institution for consultations about the review
process.

Three Months Prior to a Review

The Commission arranges travel to Saudi Arabia for review panel members from outside the country and makes
accommodation arrangements.

The staff member of the Commission facilitating the review sends to the members of the panel:

*  Copies of the institutional or program self-study report, completed self evaluation scales and a list of other
documents received from the institution;

*  Summary information about postsecondary education in Saudi Arabia, the approach taken to accreditation
and quality assurance, and a draft program for the visit to the institution. Reference is given to documents
included on the Commission’s web site.

¢ The chair of the review panel consults with panel members about the review process and their particular

roles within it, about issues arising from their initial review of the material, and may contact the
Commission to obtain additional information or material if required.
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One Month Prior to the Review

The chair of the review panel informs the Commission of any variations the panel would like in the draft visit
program (see draft for different types of review below) and any additional material from the institution it would like
to have available prior to the review.

The member of staff of the Commission who is facilitating the review consults with the institution to finalize the
visit program including the schedule for the visit to the institution, meeting and interview rooms and arrangements
for nominating participants in interview sessions.  Arrangements are also made for provision of any additional
information sought by the review panel.

Arrangements for accommodation, local transport and other matters as required for members of the review panel
are finalized by the staff member of the Commission and the person appointed by the institution to manage internal
arrangements for the review. These arrangements include provision of interpreting and translating services during
the review if required. Arrangements are made at the institution for meeting room(s), work areas, equipment and
other requirements.

The staff member of the Commission sends to the members of the panel an itinerary for the visit including final
details of travel arrangements, accommodation, and a finalized visit program; and a template for the panel to use in
preparing its draft report on the visit.

Immediately Before the Review

The institution is responsible for ensuring that the panel members arriving by air are met at the airport and escorted
to their hotel.

2.4 Activities During a Review

An external review may take three to five days depending on the size and complexity of the institution, whether
programs and the institutional review are conducted concurrently, and the number of programs considered.

The person appointed by the institution to manage institutional arrangements should be available on a full time
basis during the review, with other technical and support people being available as required. If program reviews
are being conducted concurrently with an institutional review, an additional person should be appointed for each
program. If the reviews are being conducted in separate male and female sections, these staff should be available in
each section.

The person appointed as an institutional liaison during the review has very important responsibilities. That person
should meet with the liaison officer of the Commission prior to the review to ensure full understanding of what is
needed. He or she should meet the panel when it arrives and ensure that necessary arrangements are made and
followed. In an institution that operates with separate campuses or sections for male and female students,
institutional liaisons should be nominated who can assist with arrangements on each campus.

During the visit the person nominated as a liaison should escort the panel to meetings and introduce members as
appropriate. In public meetings the liaison should remain, but in meetings with staff or students should leave after
the introductions and return when the meeting concludes. In meetings to review material and documents the person
appointed to assist should leave to permit the panel to review materials and discuss matters in confidence. However,
the panel chair may request the person to remain and assist.

If the panel requires additional material, or wishes to meet with others for discussion, the person acting as liaison
should make the necessary arrangements.

During the review the panel undertakes a series of visits and meetings in the institution to review activities. The

panel may break into sub groups from time to time to see different things, and will meet together periodically to
review progress and compare notes.
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At the end of the visit the panel will spend approximately one day preparing a draft report which is given to the
Commission Liaison Officer. The panel then meets with the Rector or Dean and other senior faculty for an exit
meeting in which the general conclusions of the review are explained.

Sample schedules are provided in Chapter 3 of Part 3 of this handbook for an institutional review, a program
review, and a review in which programs and an institution are considered concurrently. These are for illustrative
purposes only. A detailed schedule will be developed for each review taking account of the particular
circumstances at the institution concerned.

2.5 Activities After a Review

One Month After the Review

The draft review report given to the Commission Liaison Officer is edited for consistency and to eliminate inadvertent
errors, and put into a form suitable for release, The revised draft is sent to the chair of the panel for a final check, and then
sent to the institution with an invitation to identify any factual errors that might have occurred.

Evaluation questionnaires are sent by the Commission to the panel members and to the institution inviting comments on
the value and effectiveness of the review process.

Two Months After the Review

Within two weeks of receiving the draft report the institution has the opportunity to respond to the Commission indicating
any factual errors it believes may have been made. The staff member of the Commission consults with the chair of the
panel about the response and any possible adjustments that may be needed in the report. The chair may consult with
members of the panel about implications of the changes.

Three Months After a Review

The final report is sent to the institution which is asked for its response to recommendations for action that were included
in the report. These responses should be made in brief summary form. The institution is not required t accept every
recommendation but is expected to take them all seriously and if not accepted or an issue that has been identified is
responded to in a different way reasons, should be given. The institution’s response to the recommendations will be
considered when decisions are made on whether the institution or program should be accredited

The report is considered by the Commission’s Accreditation Review Committee which may provide comment and advice
on the report for consideration by the Commission in making its decision on accreditation. This Committee does not make
separate judgments on whether an institution or program should be accredited, but is asked to provide advice on the
equivalence of standards applied by different review panels to try to ensure that some external review panels are not
tougher or easier than others,

Four Months (approximate date) After a Review

The report and its recommendations are considered by the Commission, together with the response of the institution to the
recommendations and any comments or advice from the Accreditation Review Committee. The Commission decides on
accreditation after considering the report and this advice.

The final report is sent to the institution together with details of the decision on accreditation.

Two weeks after the report and the decision are sent to the institution, the report is included on the Commission’s web-site.
If the report has identified processes or activities in the institution that it believes are commendable and that should be
made known to other institutions through the Commissions good practice web-site, they may include on its website a
description of those practices in appropriate form.

The institution is asked for its response to recommendations for action that were included in the report. This response is

expected within three months of the request being made, but the time line for action will depend on the matters raised and
the institution’s plans for response.
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Later Action
The timeline for later action will depend on action required and time scale for response.

At a time specified by the Commission, the institution provides a report on action taken in relation to recommendations
made by the panel and its plans for response. The Commission may review action taken and will include an addendum to
the report on the website indicating what has been done in response to the review recommendations.

2.6 Preparations by an Institution for an Institutional Review

External reviews of institutions will consider the performance of the institution in achieving its mission driven aims and
objectives, and the extent to which it is meeting the standards described in the Standards for Quality Assurance and
Accreditation in Higher Education Institutions:

A. Mission and objectives

Governance and Administration

Management of Quality Assurance and Improvement
Learning and Teaching

Student Administration and Support Services
Learning Resources

Facilities and Equipment

Financial Planning and Management
Employment Processes

Research

Institutional Relationships With the Community

ROy

Rerzam

In considering these matters the reviewers will pay particular attention to the institution’s self-study report and an
important outcome of the review will be to verify the conclusions of that self-study, although the review panel will also
make its own independent assessment of the standards achieved.

The review may also deal with matters identified as priorities by the Commission or the relevant Ministry as important
general policy initiatives, and to any areas of weakness or difficulty identified in previous internal or external reports at the
institution.

Processes and requirements for completion of an institutional self-study are included in Part 2 of this Handbook and a
template for presentation of a self-study report is included in Attachment 2 to that document,

As soon as possible after dates have been set for extemal reviews to be undertaken the institution should plan for
completion of the self-study and prepare for other documents and activities that will be required.

The self study should be completed in time for the report to be sent to the Commission four months before the external
review is to take place.

The self-study report should include a detailed institutional profile, descriptions of processes followed in conducting the
self-study and an analysis of the institutions performance in relation to the eleven standards identified by the Commission.

An institutional profile section of the report should include the following material:
a) A brief summary of the institution’s history, scale and range of activities;

b) A description of the management and organizational structure using an organizational chart, a list of colleges and
departments, and the names and contact details of key individuals;

¢) A list of campus locations indicating programs offered and student numbers;
d) Faculty, staff and student numbers in total and by college, department, and program;
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¢) Summary information about the institution's accreditation status including the outcomes of any previous
institutional reviews, and any conditions that were established;

f) A description of the institution’s quality assurance arrangements, priorities for development, and any special
issues affecting its operations; and

g) A list of matters that are of particular interest to the institution and on which the institution is seeking comment
and advice in the review.

The body of the report should include descriptions and evidence of performance relating to each of the Commission’s
standards. This evidence should include specific data about quality of performance based on clearly defined performance
indicators and other information as appropriate, together with comparative information for other relevant institutions
selected by the institution for performance benchmarking. The report should include hard data and quantitative
information wherever possible.

The report should draw on information provided in the Commission’s self-evaluation scales and a copy of the completed
scales should be provided in a separate document. However the self-evaluation scales do not constitute the self-study and
should be made available for reference in a single separate document.

Six copies of the institutions self-study report should be provided to the Commission four months prior to the date of the
review. These should be on A4 paper, unbound, printed on one side, page numbered, and with a table of contents for easy
reference. A list of acronyms used in the report should be included as an attachment.

In addition six copies of the report should be provided in electronic form on CDs.

Because of the extensive involvement of international reviewers the self-study report should be provided in English unless
otherwise agreed in advance by the Commission, Other documents could be available in English or Arabic.

In addition to the self-study report the following documents should be provided:
(a) To be sent in advance to external reviewers.
(i) Self-evaluation Scales for Higher Education Institutions. The completed scales should include star ratings,
independent comments and indications of priorities for improvement as requested in the document, and
should be accompanied by a description of the processes used in investigating and making evaluations.

(ii) A copy of the institution’s strategic plan.

(iii) A copy of the institutions strategic plan for quality improvement (which may be included within the
broader institutional strategic plan}

(iv) A current student catalogue, prospectus, bulletin or handbook that includes descriptions of the curriculum,
admissions requirements, degree completion requirements, and related information.
(b) To be available for review panels during the site visit. Reviewers may request that some of this material be

sent in advance, and may ask for additional material during the visit.

) Faculty handbook or similar document with information about staffing policies, professional development
policies and procedures and related information

(vi) Administrative and financial policies manual or similar document including the institution’s bylaws and

regulations, roles and responsibilities of administrative and academic officers and major committees, and
an explanation of the institutions governance and administrative structure.
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(vi)  Quality assurance manual or description of procedures including information about the institutions system
of assessing programs and services, the role of the institution’s quality center and systems for gathering
and analyzing data on quality of performance and planning for improvement.

(viii)  Current data on faculty and other teaching staff including tables with numbers by academic rank, by
highest qualification, teaching staff/student ratios for each department and college, and for the institution as
a whole For a university (optional for a college) information sheuld be provided on research output for
each department, college and for the institution as a whole. CVs of current teaching staff should be on file
and available for the review panel if required.

Preliminary discussions should be held with the Commission Liaison Officer nominated to facilitate the review to confirm
dates, arrange for provision of documents, plan organizational arrangements, and other matters described in preparations for
a review.

2.7 Preparations by an Institution for an External Program Review

Program reviews will consider the quality of a program in relation its achievement of its aims and objectives and its
performance in relation to the eleven standards described in Standards for Quality Assurance and Accreditation of Higher
Education Programs. Particular attention will be given to the standard for Learning and Teaching including evidence about
achievement of intended learning outcomes and consistency with the requirements of the MNational Qualifications
Framework. In a professional program attention will be given to the requirements for employment in the field concerned
and the processes used to assess the extent to which those requirements have been met.

The document that will be the main focus of attention will be the program self study report which should be a complete
separate document based on the template for a periodic program self study provided in the attachment to Part 2 of this
handbook. An important outcome of the review will be to verify the conclusions of that self-study. However the review
panel will also make its own independent assessment of the standards achieved.

The review may also deal with matters identified as priorities by the Commissien or the relevant Ministry as important
general policy initiatives, and to any areas of weakness or difficulty identified in previous internal or external reports at the
institution.

As soon as possible after dates have been set for external review, plans should be made for completion of the program self
study and preparation of other documents required.

1. The program self-study should be completed in time for the report to be sent to the Commission four months before the
external review is to take place.

The report sheuld include descriptions and evidence of performance relating to each of the Commission’s standards. This
evidence should include specific data about quality of performance based on clearly defined performance indicators and
other information as appropriate, together with comparative information for other programs within the institution and in other
institutions for benchmarking. The report should include quantitative data as much as possible.

The report should draw on information provided in the Commission’s self-evaluation scales and a copy of completed scales
should be provided in a separate document. However, the self-evaluation scales do not constitute the self-study report which
should be provided as a single separate document.

Five copies of the program self-study report should be provided to the Commission four months prior to the date of the
review. These should be on A4 paper, unbound, printed on one side, page numbered, and with a table of contents for easy
reference. A list of acronyms used in the report should be included as an attachment. Five copies of the report should be
provided in electronic form on CDs.

Because of the extensive involvement of international reviewers, the self-study report should be provided in English unless
otherwise agreed in advance by the Commission. Other documents could be available in English or Arabic.
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2. In addition to the self-study report, the following documents should be provided in hard copy and desirably in electronic
format as well.

(a) To be sent in advance to external reviewers.

(] Completed scales from the Self-Evaluation Scales for Higher Education Programs. The
completed scales should include star ratings, independent comments, and indications of priorities for
improvement as requested in the document and should be accompanied by a description of the processes
used in investigating and making evaluations.

(iiy The program specification including the matters described in Chapter 2 of Part 2 of this handbook.
(ili)  Anannual program report for the most recent year

(iv) A brief summary of the outcomes of previous accreditation processes (if any) including program
accreditations and any special issues or recommendations emerging from them.

(v) A copy of the program description from the bulletin or handbook including descriptions of
courses, program requirements and regulations

(b) To be available for the review panel during the site visit: (Members of the panel may ask for some
items to be sent to them in advance, and mask for additional material)

(vi)  Course specifications for courses in the program and annual course and program reports.

(vii) Faculty handbook or similar document with information about faculty and staffing
policies, professional development policies and procedures and related information,

(viif)  CVs for faculty and staff teaching in the program and a listing of courses for which they
are responsible. This information should include the highest qualification (and if appropriate
other qualifications and experience relevant to their teaching responsibilities)

(ix) Copies of survey responses from students and other sources of information about quality
such as employers, other faculty, etc,

(x) Statistical data summarizing responses to these surveys for several years to indicate
trends in evaluations.

(xi) Statistical data on employment of graduates from the program.
(xii) Representative samples of student work and assessments of that work.

Preliminary discussions should be held with the Commission Liaison Officer nominated to facilitate the review to
confirm dates, arrange for provision of documents, plan organizational arrangements, and other matters described
in preparations for a review.

A person at the institution will need to be nominated as liaison to coordinate preparations and assist the panel during
the review. That person should meet with the nominated Commission Liaison Officer prior to the review to ensure
full understanding of what is needed. He or she should meet the panel when it arrives at the institution and ensure
that necessary arrangements are made and followed. If a program is offered on separate campuses for male and
female students institutional guides should be nominated who can assist with arrangements on each campus.

During the visit the person nominated as a liaison should escort the panel to meetings and introduce members as
appropriate. In public meetings the liaison should remain, but in meetings with staff or students should normally
leave after the introductions and return when the meeting concludes. In meetings to review material and documents
the liaison would normally leave to permit the panel to review materials and discuss matters in confidence.
However the panel may request the person to remain and assist.
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If the panel requires additional material, or wishes to meet with others for discussion, the person acting as guide
should make the pecessary arrangements.

Documentation Required if Institutional and Program Reviews are conducted Concurrently
If the two types of review are conducted concurrently the self-studies and related material for both are required.

Requirements for Assistance, Facilities, and Equipment For an External Review

1. Staff Assistance

*  One person should be available on a full time basis to manage arrangements and coordinate activities
during the review.

* If program reviews are being conducted concurrently with an institutional review, the person managing
institutional arrangements should provide overall coordination and additional persons should be available
for each program review. (If program reviews are in closely related areas within a college or department
one person may be able to provide support for several of these reviews. However if programs are in
different fields a person is required for each.)

*  If there are separate sections of an institution for male and female students or if a program being reviewed
1s offered in male and female sections, a person is required (for the institutional review and for each
program) to assist in each section.

*  Technical assistance should be provided for computing and other equipment.

¢ Transport should be provided from and to the airport, and between the reviewers’ hotel and the institution,

2. Facilities

® A meeting room accessible to male and female staff for use by the review

* A work room for the review panel to examine reference material provided by the institution and prepare
and discuss draft reports,

*  Meeting and interview rooms accommodating up to 10 people for meetings with members of faculty, staff
and students.

*  For an institutional review these facilities should be centrally located. For program reviews it is desirable
that facilities be in or close to the department offering the program. For concurrent reviews of an
institution and one or more programs work spaces should be available both centrally and within the
department(s) concerned.

* If programs are offered on sections for male and female students, meeting and interview facilities should be
available in both sections.

3. Equipment
*  Computers with printing and internet facilities for each member of the review panel (s).
*  Photocopier and associated stationary supplies.

4. Reference Material

*  Paper copies of all documents provided for the review.
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*  Any other relevant reference material including such things as handbooks, policy documents, reports,
samples of students work and assessment tasks, faculty research reports, etc,

*  Tea and coffee provisions in each location.

2.8 Preparations by the Commission for an External Review

The main processes are the same for institutional and program reviews although the composition of the review
panels and the schedule of activities during the review itself will differ.

1. As soon as it has determined its schedule of external reviews the Commission will notify institutions of the dates.
This will be done at least nine months in advance of the reviews. The Commission will notify the institution of its
expected costs of the review. Payment will be required within one month of this notification.

2. The Commission will nominate a liaison officer to be the main contact for matters involved in the organization
and conduct of each review. This person will have responsibility for consultations with the institution and
facilitating the review. The initial task will be to hold a meeting with representatives of the institution to review
procedures and requirements, and establish a time line submission of documents and conduct of the review.

The liaison will maintain contact with the institution and provide or arrange for advice and assistance as required.

3. A review panel will be selected by the Commission drawing on a register of trained and experienced reviewers
from within Saudi Arabia and outside, ensuring appropriate expertise within the group and avoiding any real or
apparent conflict of interest. (See note on conflict of interest below) A person experienced in quality reviews and
with experience relevant to the review to be undertaken will be appointed by the Commission to serve as the
chairperson of the review team. The selection of a panel and a panel chair will be at the discretion of the
Commission, but the Commission will take into account any matters raised by the institution about the composition
of the panel.

Review panels will normally consist of three to five people depending on the size and complexity of the review.

The process of selection of review panel members will commence nine months prior to the review and be completed
four months prior to the review.

4. Four months prior to the review the Commission:
¢ Finalizes the appointment of the chair and members of the review panel;
¢ Checks the documentation provided by the institution;
5. Three months prior to the review the Commission:
¢  Arranges for travel and accommodation for the review panel as required;
¢ Sends to the chair and members of the review panel the self study report, institutional or program profile and
a list of other material provided by the institution, and for members from outside the country, documents
describing the process of accreditation and quality assurance in Saudi Arabia.
6. One month prior to the review the staff member of the Commission:

*  Finalizes travel and accommodation arrangements for the review panel;

¢ Finalizes the visit program to the institution in consultation with the chair of the review panel and the
representative of the institution;

¢ Sends to the review panel and the institution a final itinerary;
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*  Sends to the members of the review panel a template for use in preparing the report on the review.
¢ Arranges for interpreting and translating services if required during the review.

7.Immediately prior to the review the staff member of the Comnission:
*  Meets the chair and members of the review panel at their hotel to provide a final briefing and discuss details
of the review;
*  Accompanies the panel to the institution and participates in the initial social function and first meeting with
the Rector or Dean.
The Commission Liaison Officer will normally remain with the panel and provide assistance during the review. At

the end of the review that staff member will meet with the panel for its final meeting at the hotel, receive a copy of
the draft report and accompany the panel in its exit meetings at the institution.
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CHAPTER 3

CONDUCT OF AN EXTERNAL REVIEW

An indicative outline of activities that might be undertaken in a review visit is provided below. This may be varied
to suit particular requirements, and the provision of papers and supplementary information enables the panel to
indicate any variations in the visit program they believe are needed. The panel chair should notify the nominated
officer at the Commission of any variations requested at least three weeks prior to the visit, so the institution can be
informed and any necessary changes in the program made by the institution.

An institutional review would normally take between three and five days depending on the size and complexity of
the institution or the program concerned. A program review may take less time unless a number of programs are to
be considered concurrently.

This sequence of activities is for illustrative purposes only. Details will be varied to meet differing circumstances.
3.1 Summary of Activities

The review process assumes that panel members have read and understood the documents describing the particular
emphases and processes involved in the system of quality assurance and accreditation in Saudi Arabia. They will
have studied the documents provided by the institution taking the emphases and processes of the Saudi Arabian
system into account and will have formed preliminary views that will be reviewed through discussions and
observations during the visit.

3.1.1  Preliminary Meeting(s)

At the beginning of the review, the chair and the Commission staff person assigned to the review will hold a half-
day orientation and planning meeting with the panel members. This meeting will review arrangements for the visit
and ensure understanding of cultural issues relevant to Saudi Arabian institutions and with which international
visitors may be unfamiliar.

3.1.2  Informal Social Function

Whenever possible a social function should be held just prior to or at the beginning of the review at which members
of the review team can meet informally with members of the quality committee and senior faculty. This is intended
to assist in establishing a collegial and supportive relationship rather than an inspectorial one. The function should
be informal, with brief introductory comments by the Rector or Dean or another senior member of faculty, and the
chair of the review panel, to help establish a constructive and supportive tone for the review.

3.1.3  First Working Session

The first working session shoutd begin with a meeting with the Rector or Dean, or in the case of a program review,
an appropriate senior academic administrator who could be the Rector or Dean for an institutional review, or an
Academic Vice Rector or Dean of the College and Head of Department for a program review. At this meeting the
panel would be welcomed and an opportunity provided to discuss and clarify any issues relating to the review.

3.1.4  Review Activities

The panel will go together or may divide into sub-groups for visits and discussions with academic and
administrative units within the institution. The selection and order of visits will vary according to the focus and
priorities of the review, but should always include meetings with faculty and students, and a tour of facilities

relevant to the review such as the library /resource center, a sample of computing and laboratory facilities, and for an
institutional review, facilities for student recreation and cultural activities, and classrooms.
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When considering particular functions or facilities attention should be given to the relevant sections of the Standards
Jor Quality Assurance and Accreditation of Higher Education Institutions and Standards for Quality Assurance and
Accreditation of Higher Education Programs. Judgments of adequacy should take into account the scale and stage
of development of the institution, and its priorities for development as reflected in its mission statement, its self-
study report and other relevant documents.

Opportunities should be taken for both planned interviews and informal conversations with faculty and students
during the visits, and at least one meeting should be held with a representative group of students.

Al an early stage during the review members of the review panel should meet with representatives of the quality
committee to discuss its work and the priorities and strategies of the institution for quality improvement.

Provision should be made for the panel to meet periodically during the visit to review progress and identify any
further matters requiring attention.

3.1.5  Concluding Activities in the Review

The review panel should meet to agree on its views and recommendations and prepare a draft report. Summary
notes on particular matters should be prepared by members of the panel assigned to investigate those issues, and
discussed and agreed by the panel. During this discussion every effort should be made to reach consensus.
However if there are strongly held differing views, these should be accurately reflected in the written comments and
the report. The statements and conclusions should clearly specify the evidence on which the comments are based.

A final meeting should be held with the Rector or Dean (for an institutional review) or academic vice rector and
college dean (for a program review) at which the chair of the review panel outlines the major conclusions of the
review. At the discretion of the Rector or Dean other senior faculty and academic administrators might be included
in this meeting. An additional brief meeting might be held at which other senior faculty and academic
administrators can be briefed on the outcomes of the review.

3.2 Sample Review Programs

Individual review schedules will differ depending on the number of panel members, the size of the institution, the
number of programs, the location of the institution, and the arrival times of the panel members. The following
sample schedules will serve as guides to an institutional review, a program review, and a combined review. Position
titles used in these samples are for illustrative purposes. It is expected that institutions will use a variety of titles and
have differing administrative arrangements for many of the functions concerned.

3.2.1 Illustrative Schedule for an Institutional Review (5 Days)

Arrival Panel members arrive late afternoon or evening and check into their hotel.
Day 1
8:30 am Panel meets for an orientation and planning session to discuss the review and the assignment of

roles and responsibilities to members. Meeting is led by chair of the panel and the Comumission
staff person. A brief tour of the campus may be arranged.

11:30 am In institutions or programs offered in different sections for male and female students, senior staff
provide a briefing on arrangements for coordination and interactions between these sections.

12:30 Informal lunch at the institution hosted by the Rector or Dean, and including senior faculty and
members of the quality committee. Welcome given by the Rector or Dean and response from chair
of the panel.

2:00 pm Orientation session at the institution with the Rector or Dean—for an introduction to the
institution, its mission and goals and objectives, and an overview of its strategic plans.
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2:45pm Panel meets with the Academic Vice Rector, a representative group of deans and heads of
departments, and the head of the quality center. Overview of program development and
evaluation processes and general information on academic performance of the institution.
Discussion of section of self study report dealing with Standard 4, Learning and Teaching.

4:15 pm Brief tour of campus.

5:00 pm Panel departs for the hotel.

7:00 pm Panel meets at the hotel to debrief and have dinner.

Day 2

8:30 am Panel arrives at the institution and meets briefly.

9:00 am Meeting with Rector, Vice Rectors, Head of women’s section. Qverview of administrative

arrangements, Discussion of Standard 2 report.

10:00 am Meetings with heads of departments and equivalent for male and female sections. (Selected
sample of departments across institution. —if program reviews are being conducted simultaneously
with the institutional review, these should be from different departments)

11:15 am Meetings with two representative groups of 8 to 10 undergraduate students at different levels
drawn from departments across the institution.

12:30 pm Working Lunch

1:30 pm Panel tours the library/information resource center and meets with the head librarian, Discussion
of library systems and support services and report on Standard 6.

2:30 pm Panel sub-divides:

Group A meets with director of admissions and reviews admissions standards and processes and
with the registrar and reviews student record keeping functions and sample student transcripts and
files.

Group B meets with the director of student services and reviews student activities, advising,
counseling, and other student support services and extracurricular activities.

4:00 pm Panel reconvenes in the meeting room.

5:00 pm Panel departs for the hotel.

7:00 pm Panel meets to debrief and have dinner.

Day 3

8:30 am Panel arrives at the institution and meets briefly,

9:00 am Panel meets with dean or vice rector responsible for research development and representative

group of deans and heads of departments. Discussion of research performance and research
development strategies, and self study report on Standard 10

10:15 am Panel sub divides. Group A tours IT support services and computer labs and meets with the head
of information technology.
Group B meets with the director and with representative faculty teaching in the English language
and foundation programs.
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11:30 am

12:30pm

1:30 pm

2:30 pm

3:30 pm
5:00 pm
7:00 pm
Day 4

8:30 am

9:00 am

10:00 am

11:15 am

12:30 pm

1:30 pm

2.:15pm

5:00 pm

7:00 pm

Pay §

8:30 am

9:30 am

11:00 am

12:30
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Meetings with representative groups of 5 to 8 faculty and teaching staff drawn from across the
institution. (If there are concurrent program reviews these would be drawn from other
departments)

Working Lunch

Panel Sub-divides. Group A meets with senior financial managers for briefing on financial
management and budgeting.

Group B meets with senior managers responsible for facilities and equipment for briefing on
capital planning, maintenance, equipment policies etc.

Panel meets with senior managers responsible for employment and staffing policies for briefing on
faculty employment and professional development policies. Panel reviews a representative
selection of faculty qualifications and contracts in faculty personnel files.

Visits to selected facilities as requested by the Panel.

Return to hotel

Panel meets to debrief on day’s activities and have dinner.

Panel arrives at the institution and meets briefly.

Meeting with members of the institutions council for discussion of functions and activities of the
Council.

Panel meets with representative groups of 8 to 10 recent graduates from different programs in the
institution.

Panel meets with group of employers of graduates from the institution.

Working Lunch. Informal discussion with Academic Vice Rector and Director of Quality Center
for follow up on questions raised during the visit.

Panel meeting

Members of panel may visit particular facilities or academic or administrative units to follow up
on issues or questions raised or commence drafting sections of report.

Panel departs for the hotel.

Panel meets to debrief on the day’s activities. The chair clarifies assignments and responsibilities
in drafting the report. The panel has dinner at the hotel.

Panel meets to discuss possible conclusions and recommendations and to draft designated sections
of the report.

Panel members draft sections of report.

Target time for completion of draft of sections of report. Panel meets to review draft
recommendations and suggestions.

Panel breaks for lunch at the hotel.
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2:00 pm Exit meeting of Chair of the Panel with Rector/Dean.

3:30 pm (Optional Meeting) Panel Chair presents main conclusions to meeting of senior faculty, staff and
students.

3.2.2 IMustrative Schedule for a Program Review (4 Days)

Arrival Panel members arrive in the late afternoon or evening and check into the hotel.

Day 1

8:30 am Panel meets for orientation and planning session to discuss the review and the assignment of roles
and responsibilities to members. Meeting is led by the chair of the panel and the Comnyission
staff person.

11:00 am Initial meeting with the Academic Vice Rector or Dean and Head of Department—for an
introduction to the institution, and the program and its goals, objectives and recent developments.

11:45 am For programs offered in different sections for male and female students, senior staff provide a
briefing on arrangements for coordination and interactions between these sections.

12:30 pm Informal lunch at the institution hosted by the Academic Vice Rector or Dean, and including
senior faculty associated with the program and members of the program self study committee.
Welcome given by the Vice Rector or Dean and response from chair of the panel.

2:00 pm In the case of a review of one program, the panel meets with the appropriate dean, department
head, and/or program coordinator for an overview of the program. If multiple programs are being
reviewed, the panel may sub-divide for these meetings. Discussions include description by
program coordinator of strategies used to coordinate planning and delivery to achieve the range of
learning outcomes in courses offered, successes and difficulties encountered, and program
evaluation and improvement strategies. Program coordinator describes main elements of program
and course specifications and makes specifications and reports available for review. Panel
members pursue questions arising from these descriptions and from their analysis of the self study
report.

3:45 pm Tour of facilities for the program (e.g. classrooms, laboratories, computing facilities etc.)

5:00 pm Panel departs for the hotel.

7:00 pm Panel meets at the hotel to debrief and have dinner.

Day 2

8:30 am Panel meets with head of department for briefing on research and professional development
activities, community service activities. Panel may review faculty resumes and research reports.

10:00 am Panel meets with faculty members who teach in the program(s) and with the coordinator of any
internships or post-graduate studies that may be associated with the program. In the case of
multiple programs or a larger number of faculty members, the panet may subdivide.

11:30 pm Panel meets with a representative group of 8-12 current students from different levels within the
program,

12:30 pm Panel has lunch with a small group of faculty and administrators of the program(s).

1:30 pm Panel meeting.
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2:00 pm

3:30 pm

5:00 pm

7:00 pm

Day 3
8:30 am
10:00 am

11:30 am

12:30 pm
2:00 pm
5:00 pm
7:30 pm
Day 4
8:30 am

9:30 am

11:30 am

12:30 pm
1:30 pm

2:30 pm

Visit to library/learning resource center used for the program to review resources available and
receive briefing on systems for program and student support.

Panel meets with the program coordinator to review examples of students work on tests or
assignments and discuss strategies for verifying standards of student achievement.

Panel leaves the institution for the hotel.

Panel meets to discuss possible suggestions and recomumendations and plan for preparation of
report. Dinner at the hotel.

Panel meets with a representative group of graduates of the program(s).
Panel meets with a representative group of employers of graduates.

Planning meeting, Initial consideration of conclusions and recommendations, and identification of
any matters requiring further investigation

Working Lunch.
Follow up visits and consultations as required. Initial preparation of sections of draft report.
Return to hotel.

Panel breaks for dinner at the hotel.

Panel meets to review draft suggestions and recommendations.

Panel members continue with drafting of report. Additional consultations or visits to facilities or
review materials arranged if required.

Target time for completion of sections of draft report. Report consolidated and reviewed by panel
chair.

Lunch.
Exit meeting with Dean/Head of Department/ Academic Vice Rector.

(Optional Meeting) Panel Chair presents main conclusions to meeting of senior faculty, staff and
students.

3.2.3 Combined Institutional and Program Review

For smaller institutions or institutions that have one or two programs areas, such as business and IT for example, it

will be possible to review both the institution and its programs at the same time. The panel will include experts in
institutional and academic administration as well as experts in the individual discipline areas under review. It will
also be possible in some larger institutions to conduct institutional reviews and some program reviews
simultaneously. Arrangements will differ in different circumstances and details will be worked out on a case-by-
case basis. In general however the two types of review will be separate rather than combined exercises, though
provision will be made for consultation and exchanges Of information between the review teams at stages during the

program.
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Annexe 5
Statuts de la NCAAA

660

Elsa Bedos — « L’enjeu de la qualité dans I’ enseignement supérieur saoudien. L instrumentation de I’action publique » -

These IEP de Paris — 2019



el
S el | ol
(st S 3 bouk 9 ontguiald

661

Elsa Bedos — « L’enjeu de la qualité dans [’enseignement supérieur saoudien. L’instrumentation de I’action publique » -

These IEP de Paris — 2019



1o oy Aipgdl pusl 1 Jg¥1 8l

slately sl Lubgll Ll o e8] Bs Lugnadl Ty el 2Ll G Las

Olyd] a5y ¢ JUy Y Ui Yly Lygiall Loasntlly xlamy  oaplSY
pulaa sy SSU L_SJL"J; pedll i aolp Byls] s L) 035y ¢ Il el s
LELIl fals L) g b Lagll o o235 o emag 05l Do la s 05y ¢ JUl pldl

" Wil Byls] pudame o ylyRs D Byg 2l cussl 1)

. gl s, Laal L_;JUIJ Syl Y ISl gy foass e a8l —)
gl LY Laas e d8ledl —Y

L Bl 5] gl clael @Bl yass -1
gl il ol e Ablsll —

b by U1 palell ulaa ety

s agdl Cdlaal ¢ A3 saU

Sl gsb palaidl Slaio s S3 olasYl 533 o Wggall ABLF > Bagdl

L3 4

JIRE| By R

slaefy o G LaolsY sl § Lhebs JAS5 31 bylgall Z2loy ol

C bl S5 G ogll ods Lo B8 s 1 Sl
slaiely ¢ sabelly LIS (o Ledoby b sl Bapaad] Tosladl lasgall oLl slas¥) —v
. LaasolSYI Lehibis g Lslanssy Lol

3! gl LBagSy ¢ L“SJS...;.*J| r—_!.LL.\Jl | KT
m L:"L” .L:.gij..é“ :JL_L.Q_B Lwdu:ﬂ JLJ@Y'} [ag}.lﬂ|b})_.:»j _)._U_Lx.oj J-F|Jo.§ c._'vj —\
L Lol Ll aey Zabind) LaalSY ol fll § Liuks

¢ AR | PP | d_jj.t,.:_' i alesl| & '_)LL"\‘.‘:[ \.:.'L“-”j —‘_E-j—-:-ti g 3y =Y

Sl L

Ry

S Slatiet) g g8l Akl Al da

Elsa Bedos — « L’enjeu de la qualité dans [’enseignement supérieur saoudien. L’instrumentation de I’action publique » -

These IEP de Paris — 2019

662



¢ Ldolay Lo 5T Ll Tumalondl ol jall copsl S e (5501 pygitlly Lol 11—
L3 JShy Leayyy aalally LIS o LagalST Ll )l Lebbisg LeoLuBT slazsly

@l oo LuolST ALl § W palail] ol rL_.:eij ol 2lisl Jl Geuiill -2
) L oLzl

¢ pisarlly ¢ ugnd LSl asmy JUA psloatly ¢ osay LSl ol slaiely s =1
. Lesltbal Gyl Tealylly ¢ Ledoley Lo gl of 538l

LISzl S ¢ Llall Tl any ¢ TpapalSY Tl a1 bl s —
a1y TuogSodl olg Taalall loslyalfy Lol

TSl sl w3l § Laoaledlly Tyl Liead| ol ol pdl slaisly psi —A
. Lala¥l

¢ ialindl e¥laall § caslSHl oYl sy sl Lldl bhaJl #1581 § dS,Lall 4
sLael ¢ysSg L3Bhe of TaSly Bslus ()51 plady 2l LaepolST plad S5 Baglly
2k oo gl Lolasl g g olall 0l

sl ol posly Ll 0312y olaieYU Lol wUlyly cloglell J55 = s
Lale B Gl o133y wleadl La bl

s gl AdlaYl wlblaadl ¢ dayl Ji sall
sz" L Ls_c.a ¢ wlblas s LREX] 4_..;_:_)“ Lg.ﬂl.ml D” UL.D\.“J tu.g.” rw
k 2:-__-_6_“ _-‘.L_:L:__g,l ‘_—',\f[ N d__i__!l.—' ‘Jn' ﬂu-_iig.J} r;\ —\
. Leslazal Jaw L_; u:.vSJ,.i._‘Jlj Lualadl wilyysally @l law] —Y
£y S Loy Bl Tkl Bameladl bl L1 iy ol ally oLl v
; QL-I—-J}-U AR l_g LG'."S'“j U_U_JLSHI ‘lJﬁ‘ S 3o

(Y) S SLaieY) g aughill Authgl) A5l Ao

663

Elsa Bedos — « L’enjeu de la qualité dans [’enseignement supérieur saoudien. L’instrumentation de I’action publique » -
These IEP de Paris — 2019



LSt Jos s usbens¥l wlugdl ol colawlly L)l pum Al =z Jsls —¢
- Lyl

LIl G L slasdly gl oluaes wlua @lps oo Balinadl —2

layiy el plaill el pins Bagay Lilaill wleloaYl Joeg elulyadl ] =1

¢ L Jpa¥ly Tallly Tuboall Leiglly LuapalSY1 o2)lally @l psilly wlsaddl &e =V
el iy Slasil 35 dayling dg Lol A1l (Al ool @S sl A28l
- Lelag 30l

s Lgiilgg dbsgdl ISua sdeldl B0l

Do sy Laule BB gt Bl oulre Bpl) 038y ¢ Aagdl 8,0 Lo Y]
L) - S el 55
ot U LSU  aglall pp3all JWI el 3505 JaSy X
to Bl laads § pugptll Lgn oliael oo Lw —¥

elas]  LessSall (531 Il el wlasfoy sl
Tyt Y Jall bl s o 431y 55
Tyl Gl s 5 Ja31 plbill oo elas] Y —o
slas pladdly sazg (3Ll o JS § Leliall
elael L JUH palail) by pa5 U LaagSal gl o upde 1
[ Bomeall ol Lspandf Ragll Jhas
[  otigall Lagaad] Lisgll Jies —A
Jgie ol sloall Logaod! Tigll Jhao —
£ (S L) g BN Al gl A Aa

664

Elsa Bedos — « L’enjeu de la qualité dans [’enseignement supérieur saoudien. L’instrumentation de I’action publique » -
These IEP de Paris — 2019



p3Say ¢ apanall LB olgiy &3 sl Ll lras Lpe 0555
| Bgll gulame ey 08 LR (& ¢ A € V) a5l & Sl elasYl s

sdeg ol jeamas Uigs s 5 5,0 Lisle Lolainl Liugll utome Sinsg
oSy ¢ Slasl iad sl bl sy b (e Wy ol Glanl pulaall
ols & sty ¢ audie Qb § Baase Sl s o ol b plaaadl
- BN |- R P ER IR B | rts.a.I ol b (c_ma_.m

o 0352 0l e Slasl B jsio Y] Toums bl wilelital 555 Yy
siey o ysladl elgol el putaall @3 oy« 456 ot oIl g
Gy pulall gty o 035 Sl G 5l

: Bgll ulino Slghuss

Vgl elal g JiS5 2 el yarYly ol 01 3L Ll (e iy

Dk b o Ldlaad Liidasg Lkl

o BN 3oLl § Lale popanill Lighl Glasl gaiod) LUl w1 3551 =
. Laduiss Leslisy 125001 0a

TS edgd Lpkuaial] aeldll L8] —Y

. Ej._,.s.l.! (:-;JLZJ..:\.”} gJLUj ‘:SJIJ:M JS__Lg.” Jg#} LJ._g.Uu' C'ﬁ' —Y

L LSoll ada Jhass 1,8l —

Fagling oapsl Y1 slane¥ly psiil) Ljleme 3L ) Byleall g3l o W8I —o
C (BN s el L_j aiaiis

S5 3 Ly aralSYI olaiely g il oS> 1 leladlls Ll Al —1
aasdg Leale cuaslally anlSY e lanblly Ty ,ailly el b5l
: t.:JLn._t.j.’CIJb ;..&u:y{ %Jg_ji:.ﬂ L:ll:’.-:y" (= Dlj.] L f.g..u‘..'v'j 2 r.g_n'l._g.‘}:x...-.a

{43 (S SLaie) g oy g3l duibgl digll dany

Elsa Bedos — « L’enjeu de la qualité dans [’enseignement supérieur saoudien. L’instrumentation de I’action publique » -
These IEP de Paris — 2019

665



gl LI oLl LSasy ¢ fgaxg o] ¢ oeeslal LYl gund —Y
 ggind! Lualisdl Lol Jlog Tugdl Ll3a e IU —A
Lslyal JUI L Aol JH3L -4
—. ole pilly olgdl Jgd —\ e
| Ll B @b TSV wlasdll Lgde pywy 2225 —\)
 gla¥ly pogSadl Ul el sl e peilly olazs¥l pysy 2023 Y
gl ple el BB a3 Y
ot Ll Sasls wUBlSsy L3lly Lasldl pladlly Lol <UL f,B) —\¢
— Tl o piglailly ity onpliaudls
- oulanall Eigll ole el Lpasy 1 gl Jaddl o> 18] 0
bl g plall el o3y g1 il Sl 201 e 1L Laostl =\
. Ll

Bl ualally d ol clasglf ¢ 5
3 Ultes Galadl BLYI o Lol Lugdl 0555 ¢ 0,83 Y1 Tagdl dame J] BLSYL
A [ ER Iy Ky | PP g X | rLrJI R [
e 5222591 pygally sLas¥I 850
- e8I slaze W duns — |
.-Lﬁﬁsl psid] dead —o
Jansall gladls c__,;u;;_mj ol il Lant —>
sy (s 2SUly ¢ Ayl Lyl el JIB Y1 03s By
o slaze¥l o3 a gl Teaks Ligs LaesslST Toale ol LSl bl
ISty ihs paisy Ld Lol @logl clya] JI BLSYL ¢ pagdl
Byl oin e of LS ¢ Bl gl (Lo 03l pgiilly alaasdl el

(e) | s LN g pagil) Al Al Aoy

666

Elsa Bedos — « L’enjeu de la qualité dans [’enseignement supérieur saoudien. L’instrumentation de I’action publique » -
These IEP de Paris — 2019



ol oad LY gty SLasel o330 a3l Lol byl sl
il Ge s ¢ Lyl latball il 25§ Ley ¢ gyl ol
ool g B3e db JS of Duolasi¥l ggandly LUl Lolslly Lualally
- g

: L_;Er gy Lyl ol slasel ] Y
o3l syl pogls Tnd — 1
sl glaly ggylanadly slpsdl s —o

by sl By ga STy LY colalyall sl (Lo 3,031 03a Joss

Ths poo pagall gf slanedl pats (onpis ool Tyspadl pulally ulsdl
dy Ligll pelas o 40, 2ol Lol JLSEY D301 @lshadl pu
LS Tslagey Baio Lol w3y 3ol elrly 1030 o5 AbI 413] Ul
g gl Sl il sl Gl By 3 ynll

L TULg oYl gyghadl Bylaf —

iy T sty LSl Lgd aiy e YLasVly wloglally Geaall 310 —1
Ly Audomall ol 38T4a JLadWf lgiy wloglell

L babsally sgandl wlulys Bylsl —o

s dwssld! S0l
U a1 iy yad) f g Ll pedane sy 00 Sl gl ple el o
ooy olroladly oyl Lisa slasl ani oo 05Syy adl! f.ui Leliony Lirgll Lgsdlly 2yl
Ly Lugll Jlesl g Gy 1,85 oLl eIl aagg ¢ ylaly Tualell BeUSIL oy haaty Gl
Wiy w3y Ggldl slenely oS e s 85 Ja s b3 g ol 0o ol

 Lagll
(i : (a1 ALY g pa il il gl digl) Aoy

667

Elsa Bedos — « L’enjeu de la qualité dans [’enseignement supérieur saoudien. L’instrumentation de I’action publique » -
These IEP de Paris — 2019



s Ll oyl g0 9 AUl Andl ¢ depludf 80l
 Jgall TIUN Bl o L) LU Tl
£ L_;'SH O dagdl 3yles 9SS —Y
elolain by LI @l amsiall L yatlly LaapalSY wlawll Ligds pouy 1
. Lagll ol wlluialg
gyl gl dl slaisly =225 gl sy~
. LpgSall Yl —— (
e Bl by Il lepally Slgdl — o
lalysy oy s 0olas] pi Lo gy 35 Upany Liggll Jlgal Lol Sle 2
oboad o deds Ly wihlinuly il e3hey lgaiy sy 30,
L EUI LY gy e Gl iy Leanly Jis Cla § gl Jigel g2 Y

s Luadl clblus U8l 0 ¢ Al 5all
sl garaloll (o L S Lisgll b ahns bl 10 Ligl) 05
LeS eollaadle oo ol b slayly wolaiiudly Bl Je &)U:QJI G 4 opSay ! o3l £y
052 ol iy ¢ U L 5 sy Bagll lblas Taxle Ll pk
il DB Liugll pulae amgy ¢ Ll pulas § lpae 15,5 axi gl 8l
3 Lagill gyl Lagll bl bs § mityy 0 Sl 1 G Bale] 4y Lo
PR S P TRER A (

- Bl gl B0 e by Sl pelall pulas g0l TSl 03 (LS jee

V) lwﬁ‘-‘f‘f‘ﬁw‘ﬂwﬂ dgih gl digl) day

668

Elsa Bedos — « L’enjeu de la qualité dans [’enseignement supérieur saoudien. L’instrumentation de I’action publique » -

These IEP de Paris — 2019



669

Elsa Bedos — « L’enjeu de la qualité dans [’enseignement supérieur saoudien. L’instrumentation de I’action publique » -

These IEP de Paris — 2019



Annexe 6
NCAAA - Standards for Quality Assurance and
Accreditation of Higher Education Programs

(Anglais et arabe)
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National Commission for Academic

Accreditation & Assessment

Standards for Quality Assurance and

Accreditation of Higher Education Programs

November 2009
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Introduction

The National Commission for Academic Accreditation & Assessment has been
established by the Higher Council of Education in Saudi Arabia with responsibility to

establish standards and accredit institutions and programs in post secondary education.

The system for quality assurance and accreditation is designed to support continuing
quality improvement and to publicly recognize programs and institutions that meet required
quality standards. = The objective is to ensure good international standards in all post

secondary institutions and in all programs offered in Saudi Arabia.

Students, employers, parents and members of the community should be able to have
complete confidence that what has been learned by students, the research conducted, and the
services provided are equivalent to good international practice. Accreditation of a program
will give public recognition that these standards have been achieved. Saudi Arabian

qualifications should be accepted without question anywhere in the world.

This document deals with standards for higher education programs. The standards
apply to programs in all public and private universities and colleges, including those
responsible to the Ministry of Higher Education and to any established or regulated by other
ministries or agencies. The only exception is for military education which is administered

under different arrangements.

There is considerable variation in the amount of experience that higher education
institutions have had with quality assurance processes and the system of higher education is
expanding rapidly. In recognition of this the system for accreditation will be introduced
progressively over a transition period of several years. During this time programs may be

considered for accreditation in institutions that are well advanced with the introduction of
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quality assurance systems, and others will be evaluated and accredited as their internal quality

assurance systems are put in place.

The National Commission for Academic Accreditation & Assessment in Saudi Arabia
has developed a set of standards for quality assurance and accreditation of higher education

institutions and programs in eleven general areas of activity.

Mission Goals and Objectives

Program Administration

Management of Program Quality Assurance
Learning and Teaching

Student Administration and Support Services
Learning Resources

Facilities and Equipment

Financial Planning and Management

. Employment Processes

10. Research

11. Relationships With the Community

S R TN S

These standards are based on what is generally considered good practice in higher
education throughout the world and adapted to meet the particular circumstances of higher

education in the Kingdom of Saudi Arabia.

The standards are described with several levels of detail. First, there are general
descriptions for each of the eleven major areas of activity. Second, these are broken down
into sub-standards dealing with requirements within each of the major areas. Third, within
each of those sub-standards there are a number of good practices that are carried out in good
quality institutions.  To evaluate performance in relation to the standards, a college or
department offering the program should investigate whether these good practices are carried
out and how well this is done. A set of self evaluation scales has been prepared to assist in
this process. (Self Evaluation Scales for Higher Education Programs) In that document the
groups carrying out the evaluation of the program are asked whether the particular practices

are followed, and to rate the quality of those practices in the program on a five point rating
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scale. Their judgments of quality MUST be based on appropriate evidence including at least
some comparisons with other comparable programs in their own and other institutions on
important items. The development of internal systems to provide that evidence is an essential
requirement for an institution’s quality assurance system. Unless adequate sources of

evidence are available in an institution a program cannot be considered for accreditation.

To be granted accreditation it is necessary for evidence of good quality performance to
be provided in relation to all the eleven general standards and with all of the subsections of
those standards. There is one exception. Any institution with the title “university” is
expected to meet the standard for research and a college within a university is expected to
contribute to those requirements. A private college offering only undergraduate programs is
not required to have any significant involvement in research though teaching staff must have

continuing involvement in scholarly activities in their field of study.

It is not expected that a program will achieve a high rating for every “good practice”
described within the sub-sections of the standards. They are not a simple check list, and are
not equal in importance. Their importance will vary according to the mission and objectives
of the program and the institution within which it is offered, and its stage of development.
However it is desirable that all are met and some are essential. In the initial stages of the
introduction of the quality assurance and accreditation system the Commission will indicate a
number of items to which special attention will be given. The judgment about whether
accreditation should be granted will be an overall assessment by an experienced peer review
panel taking account of the mission, objectives and stage of development of the institution

and the program and the priorities identified by the Commission.

A description of the eleven general standards as they apply to programs is provided in
this document together with some comments on possible performance indicators and kinds of
evidence that could be considered in determining quality of performance in relation to those

standards. Further guidance on the use of the standards for monitoring performance and
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preparations for accreditation is given in Handbook for Quality Assurance and Accreditation

in Saudi Arabia prepared by the Commission.

Relationships Between Standards for Institutions and Standards for Programs

General standards have been developed for higher education institutions and programs.

They cover the same general areas of activity but there are some differences that reflect a total

institutional overview on the one hand and the perspective of just one specific program on the

other.

In addition, some general institutional functions are not considered in a program

evaluation.

Activities relating to the standards fall into three categories.

Those that are institutional and have no impact or only very indirect impact on
programs. Examples include the management of extra curricular activities or the
attractiveness of buildings and grounds. These are not considered in looking at the
application of the standards to programs.

Those that are general institutional activities with a major impact on programs.
Examples would be the provision of learning resources through a library or the
processes for employment and promotion of teaching staff. These should be
considered in evaluating a program as they impact on the program concerned. For
example whether the library provides the services needed for the particular program
being considered, or whether appropriately qualified and experienced faculty and staff
are available to teach in the program. The quality of a program is affected by these
things regardless of who is responsible for administering them. Evaluation of these
functions in an institutional evaluation would be broader and consider the quality of
management and services provided for the institution as a whole and how effectively
they support all programs throughout the institution.

Those that relate directly to the planning and delivery of programs. Examples would
be the appropriateness of intended learning outcomes for students and the quality of
teaching in the program. For an institutional evaluation these things should be looked
at within all programs, and then a judgment made about strengths and weaknesses in
the institution’s programs as a whole. This would normally be done by getting a
profile of performance at the level of departments or colleges, and then preparing a
report identifying similarities and differences and overall performance for programs in
general.
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In this document a selection has been made of the things that should be considered in
relation to evaluation of programs. They include the matters described in the second and third

categories above.

Special Requirements for Specific Fields of Study

These standards are expressed in general terms and apply to all programs in higher

education.

In addition it is necessary for programs to meet any special requirements that apply to
specific fields of study. This is particularly relevant to professional programs that must
prepare students to practice as skilled professionals in their chosen field. For example, a
program in medicine must develop all the knowledge and skill required of a medical
practitioner, and a program in civil engineering must develop the abilities required of a civil

engineer.

The general standards include a requirement that plans for a program be developed after
considering relevant academic and professional advice. Consequently for a judgment to be
made about the accreditation of individual programs it is also necessary to consider any

special requirements that are applicable to particular fields of study.

This can include consideration of what is done at other good institutions offering
similar programs or advice from senior staff at such institutions. For a professional program
it should also include consultations with experienced professionals in the field of activity
familiar with any special requirements for working in the Kingdom of Saudi Arabia. Specific
field of study requirements are being developed by the Commission but are not yet available.
However an important additional source of advice is the standards set out by relevant

international specialist accreditors in a number of different professional fields.
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Notes on What Constitutes a Program

A program is regarded as an integrated package of courses and activities in an academic
or professional field leading to a qualification. However organizational arrangements in
institutions differ and there are sometimes questions about what should be considered as a

program.

A program includes all of the courses a student is required to take, including courses
that are required by an institution or a college as well as those required by a department, and
including any general education courses as well as those in a professional or academic field.

It includes courses that may be offered as service courses by another department or college.

A program offered on both men’s and women’s campuses is a single program and
should be evaluated as such. However since there may be significant differences in facilities,
resources, experience of faculty, employment of graduates or other matters evidence should
be obtained about what happens on each campus and any differences noted and considered in
planning what should be done in response. Program reports should show both the evaluations

for each campus and a combined result.

A program offered on a remote as well as on an institution’s main campus should be
dealt with in the same way, that is, information should be obtained about the program in each

location and then combined in a single report that identifies any significant variations.

The same principle applies to a program offered either on-campus or through distance
education. That is, information should be collected for programs in each mode of delivery,
and reported in a way that shows clearly any differences found. There are also a number of
additional matters that relate to distance education and the distance education portion of the
program must be considered using the standards for distance education that have been

developed by the Commission.
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A program may have an early exit point, for example it may be possible for students to
complete two years of study and receive a diploma or to continue for several more years and
complete a bachelor degree. If this is done it is essential that the diploma be planned so that it
provides a complete and useful qualification in its own right. For example it might include
significantly more practical and applied work in the field than students would normally
undertake in the first two years of a bachelor degree program. It is not acceptable for such an
award to be granted simply because students fail or drop out after the early parts of a longer

program.

The distinction between what is regarded as a single program or a cluster of related

programs is difficult to define and may be best explained through examples.

A bachelors degree program to prepare a student as a civil engineer would be regarded
as a different program from one to prepare a mechanical engineer, even though there may be
some courses that are common to both. Similarly, if a student had completed the bachelors
degree program and wished to take a post graduate program leading to a masters degree or a
doctorate in the same general field, that would be regarded as a separate program. The test in
these examples relates to there being a qualification that is regarded as being complete in
itself, and in the case of a professional program, qualifying the person who has taken the
program for professional practice in the field. The distinction does not necessarily relate to
organization of an institution or college into departments. In the particular example given it is
likely that a civil engineering department would offer both the undergraduate and the
postgraduate programs. It would also be possible if an institution wished to organize itself in

that way for a single department to offer programs in both civil and mechanical engineering.

The title of an academic award is not necessarily a useful guide to what should be
regarded as a program. For example general titles such as Bachelor of Arts, or Business, or
Science, could include many different programs. In an Arts degree there could be programs

in history and or social sciences, in psychology, in social work, or many others. A Business
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degree could include separate programs for accountants, for economists, or for management
and administration, and these would be different programs leading to quite different

occupational skills even though there may be a number of common courses.

The programs that have been used in these examples are separate entities, and will be
accredited as such. However this does not prevent groups of related programs being
considered together by an external review team in the accreditation process provided it is
possible for external review panels to include the necessary expertise. A panel might consider
an undergraduate and a postgraduate program in the same field at the same time. However
the institution’s self study and the reports of the review panel will deal separately with each

program and it would be possible for one such program to be accredited and not the other.

Guidance on the planning and review of new and existing programs to meet these
requirements is provided in Chapter 2 of Part 2 of the Handbook for Quality Assurance and

Accreditation in Saudi Arabia.

Evidence of Performance

Judgments about quality based on general impressions could be accurate, but they could
also be badly distorted for a number of reasons. Consequently general opinions without
supporting evidence cannot be relied on in making assessments of quality. Because of this it
is necessary to consider appropriate forms of evidence whenever a judgment is made about

quality of performance in relation to standards.

What is appropriate evidence will vary widely for different things that are evaluated and
an important element in any quality assessment is to decide on what kind of evidence is

appropriate for the matter being considered.
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In many cases several different forms of evidence should be considered to make a
reliable judgment, and the evidence will need to be interpreted. For example high average
grades in a course could mean that students have achieved very high standards because of
excellent teaching. Alternatively they could mean that standards are low and grades have
been inflated. To draw valid conclusions it would be necessary to check that tests were
sufficiently rigorous and that criteria for allocating grades were appropriate and fairly

administered.

Interpretations of evidence can also be unreliable, and to guard against this it is
recommended that groups that undertake evaluations in relation to the standards include some
people who have been involved in the activity concerned, some who are the recipients of the
service provided (eg students, graduates, or members of other departments for which service
courses are provided) and also some who are familiar with that kind of program, but are not
directly involved. As a further safeguard it is recommended that the final judgments be
reviewed by someone who has not been involved in the initial evaluation as a check on

whether the interpretations seem reasonable in the light of the evidence provided.

Performance Indicators

A wide range of kinds of evidence can be considered. However as part of the evidence
to be used decisions should be made about some specific items of information that can be
expressed in quantitative terms and used as performance indicators. These should be
identified in advance as part of planning processes. For example when major goals or
objectives are established specific indicators should be specified so achievement of those
goals and objectives can be monitored on a continuing basis. It is also important for an
institution to identify some key performance indicators that will be used consistently by
departments and colleges throughout the institution to monitor their own performance,
provide for comparisons of performance between departments and colleges, and permit
university committees and senior administrators to monitor the quality of programs
throughout the institution on a continuing basis.
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Data on these indicators should be collected in standard form, retained in the
department and in a central database. Summaries including comparative information should
be distributed to departments, colleges, senior administrators and key committees so there can
be comparisons within the institution and over time. An evaluation of the effectiveness of
these processes will consider whether appropriate indicators have been identified, whether the
data is consistently collected and recorded, and whether the information is used in monitoring

and analysing quality of performance.

While it is the responsibility of every program to monitor and plan for improvement in
relation to its own mission and objectives the Commission has also identified certain key
performance indicators on which information should be provided by all institutions. This
requirement has several important objectives. It provides a common set of statistical data that
can be used by programs for comparisons of performance within their institution and
benchmarking with other programs within the country. (The Commission will publish
information for groups of similar institutions, but individual institutional and program data
will be confidential to each institution) It assists the Commission and other relevant Ministries
and organizations in monitoring the quality of performance of the system of higher education
as a whole, and it provides a sample of important information about institutions and programs
that makes it possible for the Commission to maintain accreditation of institutions and

programs in the interval between major external reviews.

These indicators established by the Commission should be used by institutions and
departments administering programs as part of their quality assurance processes, but they
are also encouraged to add additional indicators which they select for themselves that

relate to their own mission and objectives and their priorities for improvement.

Good Practices Relevant to More than One Standard
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Within each standard and sub-standard a number of statements are made about
things that should be done if the standard (or sub-standard) is being met. Many of these
statements appear in several different places. This should not be regarded as unnecessary
duplication, but rather as a result of the fact that a number of practices are relevant to
more than one standard. For example, an expectation that teaching staff be involved on a
continuing basis with scholarly activities that ensure they remain up to date is relevant to
Qualifications and Experience of Teaching Staff (Standard 4.8) and also to Personal and
Career Development (Standard 9.3), and an expectation that standards of learning
outcomes should be checked against the National Qualifications Framework and
standards at other comparable institutions is relevant to the standard for Management of
Quality Assurance and Improvement (Standard 3) and also to the sub-standards for

Student Learning Outcomes (Standard 4.1) and Student Assessment (Standard 4.4).

Application of the Standards to Programs in Different Types of Institutions.

The standards are designed for programs in all higher education institutions, that is
institutions offering programs described as higher education and leading to higher

education qualifications in the National Qualifications Framework.

While the general standards for higher education are the same for all providers
there are some important differences in the circumstances of some types of institutions

that affect how the standards should be applied.

There are some differences in the regulations affecting public and private
institutions, including some relating to borrowing, fee payments by students
and financial management. Consequently some of the standards specified for
these matters are not relevant in some institutions.

As indicated above there are special requirements affecting universities
relating to involvement in research. Although scholarly activities on the part
of teaching staff should be encouraged in all institutions these requirements
for research do not have to be met in private colleges that are not part of
universities.

Elsa Bedos — « L’enjeu de la qualité dans I’ enseignement supérieur saoudien. L instrumentation de I’action publique » -

These IEP de Paris — 2019

682



Some institutions are involved in partnership arrangements with other
institutions, either within or outside the Kingdom, under which certain
elements of program planning and evaluation are shared. If such
arrangements exist processes must be followed that ensure that quality is
maintained and the requirements of the Saudi Arabian system are met.

Some institutions offer programs by distance education. This different form
of delivery changes the form of interaction between students and institutions
and leads to additional requirements for program delivery and support. (see
note below)

In the statements of standards and in the related document providing self
evaluation scales attention is drawn to some of these differences. However some
flexibility is required in the application of the standards in cases where a particular

requirement is not applicable to the institution concerned.

An equivalent set of standards has been developed for institutions offering post
secondary programs in technical education and training. These standards differ from
those for higher education institutions because of important differences in the nature of
programs and the processes for program development and delivery. The standards for
these institutions are set out in another document, Standards for Accreditation of

Technical Education and Training Institutions.

Standards for Distance Education Programs

This document has been prepared for programs through conventional and largely
campus-based instruction. For programs through distance education methodology there are
some different expectations that relate to that mode of teaching. The standards for distance
education or dual mode or blended instruction (a combination of conventional and distance

education) standards are set out in separate publications.
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Self Evaluation Scales

High quality standards can only be achieved by action planned and undertaken within
the institutions offering educational programs. In keeping with this the approach to quality
assurance and accreditation of institutions in the Kingdom of Saudi Arabia is based on self
evaluation in relation to generally accepted standards of good practice, and verified by

independent external review.

To support this approach the standards are supported by self evaluation scales through
which institutions (or sections responsible for particular functions within them) and faculty
and staff responsible for programs rate their own performance using a starring system. Self
evaluation scales that relate directly to these standards are included in separate publications.
Self Evaluation Scales for Higher Education Institutions and Self Evaluation Scales for
Higher Education Programs. It is expected that these self evaluation scales will be used by
institutions, and by those responsible for programs in their initial quality assessment, their
continuing monitoring of performance, and in their more extensive periodic self studies prior

to an accreditation review by the Commission.
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Standards for Accreditation of Higher Education Programs

Standard 1. Mission Goals and Objectives

The mission of the program must be consistent with that for the institution and apply
that mission to the particular goals and requirements of the program concerned. It must
clearly and appropriately define the program’s principal purposes and priorities and be

influential in guiding planning and action.

Requirements

1.1 Appropriateness of the Mission;

The mission statement must be appropriate for the institution and for a program of its type in

Saudi Arabia.

To satisfy this requirement:

1.1.1 The mission for the program should be consistent with the mission of the institution.
1.1.2  The mission should establish directions for the development of the program that are
appropriate for a program of its type and the needs of students in Saudi Arabia.

1.1.3  The mission should be consistent with Islamic beliefs and values.
1.1.4 The mission should be explained to its stakeholders in ways that demonstrate its
appropriateness. (which may relate to local, national or international issues)

1.2 Usefulness of the Mission Statement

The mission statement must be useful in guiding planning and decision making for the

program.
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To satisfy this requirement:

1.2.1 The mission statement should be sufficiently specific to provide an effective guide for
decision-making and choices among alternative planning strategies.

1.2.2 The mission statement should be achievable through effective strategies that can be
implemented within the level of resources expected to be available.

1.2.3 The mission statement should be clear enough to provide criteria for evaluation of
progress towards the achievement of the program goals and objectives.

1.3 Development and Review of the Mission

The mission must be developed through consultative processes and formally adopted

and periodically reviewed.

To satisfy this requirement:

1.3.1 The mission should be defined in consultation with and with the support of major
stakeholders.

1.3.2 The mission should be formally approved by the appropriate decision making body
within the institution.

1.3.3 The mission should be periodically reviewed and reaffirmed or amended as
appropriate in the light of changing circumstances.

1.3.4 Stakeholders should be kept informed about the mission and any changes made to it.

1.4 Use Made of the Mission

The mission must be used consistently as a basis for planning and major policy

decisions.

To satisfy this requirement:
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1.4.1 The mission should be used as the basis for a strategic plan over a specified medium
term (eg. 5 years).

1.4.2 The mission should be publicized widely among those associated with the program
and action taken to ensure it is known about and supported by teaching and other staff
and students.

1.4.3 The mission should be used to provide criteria for consideration of major program
proposals.

1.5 Relationship Between Mission, Goals and Objectives

The mission must be used to guide the establishment of goals and objectives and

strategic plans for the development of the program.

To satisfy this requirement:

1.5.1 Goals for the development of the program should be consistent with and support the
mission.

1.5.2 Goals should be stated clearly enough to guide planning and decision making in ways
that are consistent with the mission.

1.5.3 Goals and objectives for the development of the program should be reviewed
periodically and modified if necessary in response to results achieved and changing
circumstances.

1.5.4 Statements of major objectives should be accompanied by specification of clearly
defined and measurable indicators that are used to judge the extent to which objectives
are being achieved.

Evidence and Performance Indicators

Evidence about the quality of the mission could be obtained from examination of the
mission statement itself, copies of papers proposing the mission or modifications in it,
interviews with teaching and other staff and students and graduates to find out how well it is

known and supported, and consideration of other reports, proposals and statements to see the
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extent to which the mission is used as a basis for decisions. Indicators that could be used
include responses to questions on surveys to see how well the mission is known and
supported, or the proportion of policy decisions that refer to the mission among criteria for the

decision made.
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Standard 2: Program Administration

Program administration must provide effective leadership and reflect an appropriate
balance between accountability to senior management and the governing board of the
institution within which the program is offered, and flexibility to meet the specific
requirements of the program concerned. Planning processes must involve stakeholders (eg.
students, professional bodies, industry representatives, teaching staff) in establishing goals
and objectives and reviewing and responding to results achieved. If a program is offered in
sections for male and female students resources for the program must be comparable in both
sections and there must be effective communication between them and equitable involvement
in planning processes. The quality of delivery of courses and the program as a whole must be
regularly monitored with adjustments made promptly in response to this feedback and to

developments in the external environment affecting the program.

Requirements

2.1 Leadership

Program administrators must provide effective and responsible leadership for the

development and improvement of the program.

To satisfy this requirement:

2.1.1 The responsibilities of program administrators (department chairs or others) should be

clearly defined in position descriptions.

2.1.2 There should be sufficient flexibility at the level of the department or college offering the
program to respond rapidly to course and program evaluations and changes in program

learning outcome requirements, (eg. Departments should have authority to change text
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and reference lists, modify planned teaching strategies, details of assessment tasks and

updating of course content.)

2.1.3 Program administrators should anticipate issues and opportunities and exercise

initiative in response.

2.1.4 Program administrators should ensure that when action is needed it is taken in an

effective and timely manner.

2.1.5 Program administrators should have sufficient authority to ensure compliance within
the program with formally established or agreed institutional or program policies and

procedures.

2.1.6  Program administrators should provide leadership, and encourage and reward

initiative on the part of teaching and other staff.

2.1.7 Program administrators should accept responsibility for the effectiveness of action
taken within their area of responsibility regardless of whether that action is taken by

them personally or by others responsible to them.

2.1.8 Regular feedback should be given on performance of teaching and other staff by the
head of the

department.

2.1.9 Delegations of responsibility should be formally specified in documents signed by the
person delegating and the person given delegated authority, that describe clearly the
limits of delegated responsibility and responsibility for reporting on decisions made.

2.1.10 Regulations governing delegations of responsibility should be established for the

institution and approved by the governing board. These regulations should indicate key
functions that cannot be delegated, and specify that delegation of authority to another
person or organization does not remove responsibility for consequences of decisions
made from the person giving the delegation. Delegations affecting the program should

be consistent with these regulations.

2.1.11 Advice and support should be made available to teaching and other staff in a manner

that

contributes to their personal and professional development.
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2.1.12 Proposals for program developments and recommendations on policy issues should be

presented to the appropriate decision making body in a form that clearly identifies

the issues for decision and the consequences of alternatives.

2.2 Planning Processes

Planning processes must be managed effectively to achieve the mission and goals of the

program through cooperative action by the instructional team and program and course

reporting and decasion making. Planning must combine coordinated strategic planning with

flexibility to adapt to results achieved and changing circumstance.

To satisfy these requarements:

2.2.1

2.2.2

223

22.4

2.2.5

2.2.6

2.2.7

2.2.8

Planning should be strategic, incorporating priorities for develgpment and
appropriate sequencing of action to produce the most effective short-term and long-
term resullts.

Plans should take full and realistic account of aspects of the external environment
affecting demand for graduates and the skills they require.

Planning processes should provide for involvement of teaching and other staff,
students and other stakeholders.

Planning should have a particular focus on intended learning outcomes for students
with course content and teaching and assessment strategies that reflect both the
background of students and theory and research on different kinds of learning. (For
advice on the planning of new programs and review and documendation of existing
programs refer to Section 2.4.7 in Handbook for Quality Assurance and Accreditation
in Saudi Arabia Part 2, Internal Quality Assurance Arrangements.

Plans should be effectively communicated to all concerned with impacts and
requirementq for different constituencies made clear.

Implementation of plans should be monitnred with checks made against short term
and medium term targets and outcomes evaluated.

Planning should provide for regular reports on key performance indicators to senior
management in the institution.

Plans should be reviewed, adapted and modified, with corrective action taken as
required in response to operational developments, formative evaluation, and changing
circumstances.
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2.2.9 Planning should incorporate risk management as an integral component of planning
strategies with appropriate mechanisms developed for risk assessment and
minimization.

2.3 Relationship Between Sections for Male and Female Students

In programs offered in sections for male and female students the program
administrators and teaching staff in both sections must participate fully in cooperative
planning, decision making and program and course reporting. There must be equitable
distribution of resources and facilities to meet the requirements of program delivery, research,
and associated services in each section and quality evaluations must consider both

performance in each section as well as the program overall.

To satisfy these requirements:

2.3.1 Resources, facilities and staffing provisions should be comparable in both sections.

2.3.2 Program administrators in both sections and staff teaching the same courses should be
fully involved in planning and reporting processes and decision making, and
communicate regularly about the program through appropriate processes that are
consistent with bylaws and regulations of the Higher Council of Education.

2.3.3 Male and female sections should be adequately represented in the membership of
relevant committees and councils.

2.3.4 Planning processes and program and course specifications should lead to comparable
standards in each section while taking account of differing needs.

2.3.5 Planning and implementation processes should ensure that reports on courses and the
program, and information on key performance indicators show results for both
sections as well as for the program as a whole.

2.4 Integrity

Teaching and other staff involved with the program must meet high ethical standards of
honesty and integrity including avoidance of conflicts of interest and avoidance of plagiarism
in their teaching, research, administrative and service functions. These standards must be

maintained in all dealings with students, teaching and other staff, and in relationships with
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other internal and external agencies including both government and non-government

organizations.

To satisfy these requirements:

24.1

2.4.2

2.4.3

Teaching and other staff and students should comply with codes of practice relating to
ethical conduct in research, teaching, performance evaluation and assessment,
committee decision making and in the conduct of administrative and service activities.
Declarations of pecuniary interest should be made whenever they exist and conflicts of
interest should be avoided in all dealings by teaching and other staff.

Advertising and promotional material should always be truthful, avoid any actual or
implied misrepresentations or exaggerated claims, or negative comments about other
programs or institutions.

2.5 Internal Policies and Regulations

Policies and regulations must be established that clearly define the major responsibilities and

procedurer for the administration of the program and for committees and teaching and other

staff and students involved.

To satisfy this requirement:

2.5.1

252

253

254

255

Terms of reference and operating procedures associated with the program should be
established for major committees and administrative positions.

Policies and regulations should be made available to staff and students and kept in
locations that are readily accessible to all teaching and other staff and students who are
affected by them, including new members of teaching and other staff, and members of
committees.

Decisions made by committees on procedural and academic matters should be
recorded and referred to as a guide in future related decisions to ensure consistency.
Guidelines or regulations should be established for dealing with recurring procedural
or academic issues.

All policies, regulations, terms of reference and statements of responsibility relating to
the management and delivery of the program should be periodically reviewed and
amended as required in the light of changing circumstances.
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Evidence and Performance Indicators

Evidence about effective management could include documents setting out policies,
terms of reference and operating procedures for major committees and administrative
positions, responses to surveys of teaching and other staff and students about procedures
followed, and opinions of senior administrators in the institution to which program
administrators are responsible. Evidence of dissemination of integrity expectations should
include information on websites, advertisements and awareness of requirements on the part of

staff and students in interviews or surveys.

Indicators could be at least partly based on responses to surveys by teaching and other

staff and students, graduates, employers and professional bodies.
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Standard 3: Management of Program Quality Assurance

Teaching and other staff involved in the program must regularly evaluate their own
performance and be committed to improving both their own performance and the quality of
the program as a whole. Regular evaluations of quality must be undertaken within each
course based on valid evidence and appropriate benchmarks, and plans for improvement made
and implemented. Quality must be assessed by reference to evidence and include
consideration of specific performance indicators and challenging external benchmarks.
Central importance must be attached to student learning outcomes with each course

contributing to the achievement of overall program objectives.

Requirements

3.1 Commitment to Quality Improvement in the Program

Program administrators and teaching and other staff must be committed to maintaining

and improving the quality of the program.

To satisfy this requirement:

3.1.1 All teaching and other staff should participate in self-evaluations and cooperate with
reporting and improvement processes in their sphere of activity.

3.1.2 Innovation and creativity should be encouraged within a framework of clear policy
guidelines and accountability processes.

3.1.3 Mistakes and weaknesses should be recognized by those responsible and used as a
basis for planning for improvement.

3.1.4 Improvements in performance should be acknowledged and outstanding achievements
recognized.

3.1.5 Evaluation processes and planning for improvement should be integrated into normal
administrative processes.

3.2 Scope of Quality Assurance Processes
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Quality assurance activities that are necessary to ensure good quality must apply to all
aspects of program planning and delivery including provision of related services, and to all

teaching and other staff involved in those processes.

To satisfy this requirement:

3.2.1 Quality assurance processes should deal with all aspects of program planning and
delivery, including services and resources provided by other parts of the institution.

3.2.2 Quality evaluations should provide an overview of quality issues for the total program
as well as components within it (including individual courses and program offerings in
sections for male and females students)

3.2.3 Quality evaluations should consider inputs, processes and outcomes, with particular
attention given to learning outcomes for students.

3.2.4 Quality assurance processes should include evaluations of performance in relation to
both continuing routine activities and to strategic objectives.

3.2.5 Quality assurance processes should ensure both that required standards are met, and
that there is continuing improvement in performance.

3.2.6 If the program is offered in sections for male and female students detailed evaluations in
relation to all standards should be carried out in a consistent way in both sections and quality
reports on those standards should report on any significant differences found and make
appropriate recommendations for action in response to what is found.

3.3 Administration of Quality Assurance Processes

Quality assurance arrangements for the program must meet any particular requirements

for this program as well as the quality assurance arrangements for the institution as a whole.

To satisfy this requirement:

3.3.1 Quality assurance processes should be fully integrated into normal planning and
program delivery arrangements.

3.3.2 Evaluations should be (i) based on evidence, (ii) linked to appropriate standards, (iii)
include predetermined performance indicators, and (iv) take account of independent
verification of interpretations.

696

Elsa Bedos — « L’enjeu de la qualité dans I’ enseignement supérieur saoudien. L instrumentation de I’action publique » -

These IEP de Paris — 2019



3.33

3.34

3.3.5

3.3.6

3.3.7

Quality assurance processes for the program should make use of standard forms and
survey instruments for use in the institution as well as gathering any special
information required for this program.

Statistical data on indicators, including grade distributions, progression and
completion rates should be retained in an accessible central data base and regularly
reviewed and reported in annual and periodic program reports.

Responsibility should be given to a member of the teaching staff to provide leadership
and support for the management of quality assurance processes. The responsible
person should involve other staff in the planning and carrying out of the quality
assurance processes.

The quality assurance arrangements for the program should be regularly evaluated
and improved. As part of these reviews unnecessary requirements should be removed
to streamline the system and avoid unnecessary work.

Processes for evaluation of quality should be transparent with criteria for judgments
and evidence considered made clear.

3.4 Use of Performance Indicators and Benchmarks

Specific indicators must be identified for monitoring performance and appropriate

benchmarks selected for comparative evaluation of the achievement of goals and objectives

and quality of performance more generally.

To satisfy this requirement:

3.4.1

34.2

343

3.44

3.4.5

Information should be provided regularly on key performance indicators required by
the institution.

Additional performance indicators and benchmarks relevant to this particular program
should also be selected and used for program evaluation and reporting.

The additional benchmarks for the program should be approved by the appropriate
senior committee or council within the institution (eg. senior academic committee,
university council)

Benchmarks for comparing quality with past performance and for comparisons with
similar programs elsewhere should be selected and used in evaluations and reports.
The format for indicators and benchmarks should be consistent with those used across
the institution.

3.5 [Independent Verification of Evaluations
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Evaluations of performance must be based on evidence (including but not restricted to
predetermined performance indicators and benchmarks) and conclusions based on that

evidence must be independently verified.

To satisfy these requirements:

3.5.1 Self-evaluations of quality of performance should be based on several related sources
of evidence including feedback through user surveys and opinions of stakeholders
such as students and staff; graduates and employers.

3.5.2 Interpretations of evidence about quality should be verified by independent advice
from persons familiar with the type of activity concerned and impartial mechanisms
should be used to reconcile any differing opinions.

3.5.3 Standards of learning outcomes achieved by students should be checked in relation to
the requirements of the National Qualifications Framework and standards in similar
programs at other comparable institutions.

Evidence and Performance Indicators

Evidence about the quality of management of quality assurance processes can be
obtained by looking at the extent of involvement in quality assurance processes by teaching
and other staff and the adequacy of responses made to evaluations that are made in program
and course reports and other reports prepared. The outcomes of those processes can be
assessed by examining trend data to see whether there has been progressive improvement in

the planning and administration and the learning outcomes achieved by students.

Evidence about the quality processes followed can be obtained from surveys or
discussions with staff or students and the quality of reports prepared by program
administrators, including whether the quality evaluations are evidence-based and

appropriately benchmarked in relation to external standards.
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The key performance indicators identified by the Commission should be used, but
additional indicators linked to the particular mission of the institution and the program should
also be used when needed. When goals and objectives are established for the development
and improvement of the program appropriate performance indicators should be identified as

part of that planning process.
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Standard 4: Learning and Teaching

Student learning outcomes must be clearly specified, consistent with the National
Qualifications Framework and requirements for employment or professional practice.
Standards of learning must be assessed and verified through appropriate processes and
benchmarked against demanding and relevant external reference points. Teaching staff must
be appropriately qualified and experienced for their particular teaching responsibilities, use
teaching strategies suitable for different kinds of learning outcomes and participate in
activities to improve their teaching effectiveness. Teaching quality and the effectiveness of
programs must be evaluated through student assessments and graduate and employer surveys
with evidence from these sources used as a basis for plans for improvement. If the program is
offered in different sections for male and female students required standards must be the

same, equivalent resources provided, and evaluations must include data for each section.

Requirements

4.1 Student Learning Outcomes

Intended student learning outcomes must be consistent with the National Qualifications
Framework, and with generally accepted standards for the field of study concerned including

requirements for any professions for which students are being prepared.

To satisfy these requirements:

4.1.1 Relevant academic and professional advice should be considered when defining
intended learning outcomes.

4.1.2 Intended learning outcomes should be consistent with the National Qualifications
Framework. (covering all of the domains of learning at the standards required).

4.1.3 Programs leading to professional qualifications should develop learning outcomes that
meet requirements for professional practice in the Kingdom of Saudi Arabia in the
fields concerned. (These requirements should include local accreditation requirements
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and also take account of international accreditation requirements for that field of
study, and any Saudi Arabian regulations or special regional needs.)

Any special student attributes specified by the institution for its graduates, or in the
program, should be incorporated as intended learning outcomes in all relevant courses
and required student activities, and appropriate teaching strategies and forms of
student assessment used for them.

Appropriate program evaluation mechanisms including graduating student surveys,
employment outcome data, employer feedback and subsequent performance of
graduates should be used to provide evidence about the appropriateness of intended
learning outcomes and the extent to which they are achieved. (see also sections 4.3
and 4.4 dealing with processes for program evaluation and verification of standards of
student achievement)

4.2 Program Development Processes

Programs must be planned as coherent packages of learning experiences in which all

courses contribute in planned ways to the intended learning outcomes for the program.

4.2.1

4.2.2

423

4.2.4

4.2.5

4.2.6

4.2.7

To satisfy this requirement:

Plans for delivery and evaluation of the program should be included in detailed
program specifications that include knowledge and skills to be acquired, and strategies
for teaching and assessment for the progressive development of learning in all the
domains of learning.

Plans for courses should be set out in course specifications that include knowledge and
skills to be acquired and strategies for teaching and assessment for the domains of
learning to be addressed in each course.

The content and strategies set out in course specifications should be coordinated and
followed in practice to ensure effective progressive development of learning for the
total program in all the domains of learning.

Planning should include any action necessary to ensure that teaching staff are familiar
with and are able to use the strategies included in the program and course
specifications.

The academic and/or professional fields for which students are being prepared should
be monitored on a continuing basis with necessary adjustments made in programs and
in course content and reference materials to ensure continuing relevance and quality.
In all professional programs continuing advisory panels with membership that
includes leading practitioners from the relevant occupations or professions should be
used to monitor and advise on content and quality of programs.

New program proposals or major changes in programs should be assessed and
approved or rejected by the institution’s senior academic committee using criteria that
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ensure thorough and appropriate consultation in planning and capacity for effective
implementation.

4.3 Program Evaluation and Review Processes

The quality of all courses and of the program as a whole must be monitored regularly

through appropriate evaluation mechanisms and amended as required, with more extensive

quality reviews conducted periodically.

4.3.1

4.3.2

433

4.3.4

4.3.5

4.3.6

4.3.7

4.3.8

4.3.9

4.3.10

4.3.11

To satisfy this requirement:

Courses and programs should be evaluated and reported on annually and reports
should include information about the effectiveness of planned strategies and the extent
to which intended learning outcomes are being achieved.

When changes are made as a result of evaluations details of those changes and the
reasons for them should be retained in course and program portfolios.

Quality indicators that include learning outcome measures should be established for
all courses and the program.

Records of student completion rates should be kept for all courses and for the
program, and included among quality indicators.

Reports on the program should be reviewed annually by senior administrators and
quality committees.

Systems should be established for central recording and analysis of course completion
and program progression and completion rates and student course and program
evaluations, with summaries and comparative data distributed automatically to
departments, colleges, senior administrators and relevant committees at least once
each year.

If problems are found through program evaluations appropriate and timely action
should be taken to make improvements.

In addition to annual evaluations a comprehensive reassessment of the program should
be conducted at least once every five years. Procedures for conducting these
reassessments should be consistent with policies and procedures established for the
institution.

Program reviews should involve experienced people from relevant industries and
professions, and experienced teaching staff from other institutions.

In program reviews opinions about the program should be obtained from students and
graduates through surveys and interviews, discussions with teaching staff, and other
stakeholders such as employers.

If the program is offered in sections for male and female students evaluations should
provide data for each section as well as for the program as a whole, and any
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deficiencies in one or the other section dealt with appropriately in recommendations
for action.

4.4 Student Assessment

Student assessment processes must be appropriate for the intended learning outcomes

and effectively and fairly administered with independent verification of standards achieved.

To satisfy this requirement:

4.4.1

4.4.2

4.43

4.4.4

4.4.5

4.4.6

4.4.7

4.4.8

449
4.4.10

Student assessment mechanisms should be appropriate for the different forms of
learning sought.

Assessment practices should be clearly communicated to students at the beginning of
courses.

Appropriate, valid and reliable mechanisms should be used for verifying standards of
student achievement in relation to relevant internal and external benchmarks. The
standard of work required for different grades should be consistent over time,
comparable in courses offered within a program and college and the institution as a
whole, and in comparison with other highly regarded institutions. (Arrangements for
verifying standards may include measures such as check marking of random samples
of student work by teaching staff at other institutions, and independent comparisons of
standards achieved with other comparable institutions within Saudi Arabia, and
internationally.)

Grading of students tests, assignments and projects should be assisted by the use of
matrices or other means to ensure that the planned range of domains of student
learning outcomes are addressed.

Arrangements should be made within the institution for training of teaching staff in
the theory and practice of student assessment.

Policies and procedures should include action to be taken to deal with situations where
standards of student achievement are inadequate or inconsistently assessed.

Effective procedures should be used to ensure that work submitted by students is
actually done by the students concerned.

Feedback to students on their performance and results of assessments during each
semester should be given promptly and accompanied by mechanisms for assistance if
needed.

Assessments of student work should be conducted fairly and objectively.

Criteria and processes for academic appeals should be made known to students and
administered equitably. (see also item 5.3)
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4.5 Educational Assistance for Students

Effective systems must be in place for assisting student learning through academic

advice, study facilities, monitoring student progress, encouraging high performing students,

and providing assistance when needed by individuals.

4.5.1

452

453

454

4.5.5

4.5.6

4.5.7

4.5.8

4.5.9

To satisfy this requirement:

Teaching staff should be available at sufficient scheduled times for both full time and
part time students as appropriate consultation and advice to students. (availability of
staff should be confirmed, not just assumed because times have been scheduled).
Teaching resources (including staffing, learning resources and equipment, and clinical
or other field placements) should be sufficient to ensure achievement of the intended
learning outcomes.

If arrangements for student academic counselling and advice include electronic
communications through email or other means the effectiveness of those processes
should be evaluated through means such as analysis of response times and student
evaluations.

Adequate tutorial assistance should be provided to ensure understanding and ability to
apply learning.

Appropriate preparatory and orientation mechanisms should be provided to prepare
students for study in a higher education environment. Particular attention should be
given to preparation for the language of instruction, self directed learning, and
bridging programs if necessary for students transferring to the institution with credit
for previous studies. Preparatory studies must not be counted within the credit hour
requirements for programs.

If the language of instruction in the program is English, action should be taken to
ensure that language skills are adequate for instruction in that language when students
begin their studies. (This may be done through language training prior to admission to
the program. Language skills expected on entry should be benchmarked against other
highly regarded institutions with the objective of skills at least comparable to
minimum requirements for admission of international students in universities in
English speaking countries. The benchmarking process should involve testing of at
least a representative sample of students on major recognized English language tests)
If preparatory programs are outsourced to other providers the institution should still
accept responsibility for ensuring the necessary standards are met and entry
requirements to the program are maintained.

Systems should be established for monitoring and coordinating student workload
across courses.

Progress of individual students should be monitored and assistance and/or counselling
provided to those facing difficulties.
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4.5.10

4.5.11

4.5.12

4.5.13

4.5.14

Year to year progression rates and program completion rates should be monitored, and
analysed to identify and provide assistance to any categories of students who may be
having difficulty.

Feedback on performance by students and results of assessments should be given
promptly to students and accompanied by mechanisms for providing assistance if
needed.

Adequate facilities should be provided for private study with access to computer
terminals and other necessary equipment.

Teaching staff should be familiar with the range of support services available in the
institution for students, and should refer them to appropriate sources of assistance
when required.

The adequacy of arrangements for assistance to students should be periodically
assessed through processes that include, but are not restricted to, feedback from
students.

4.6 Quality of Teaching

Teaching must be of high quality with appropriate strategies used for different

categories of learning outcomes.

4.6.1

4.6.2

4.6.3

4.6.4

4.6.5

4.6.6

To meet this requirement:

Effective orientation and training programs should be provided within the institution
for new, short term and part time teaching staff. (To be effective these programs
should ensure that teaching staff are fully briefed on required learning outcomes, on
planned teaching and assessment strategies, and the contribution of their course to the
program as a whole.)

Teaching strategies should be appropriate for the different types of learning outcomes
the program is intended to develop.

Strategies of teaching and assessment set out in program and course specifications
should be followed by teaching staff with flexibility to respond to the needs of
different groups of students.

Students should be fully informed about course requirements in advance through
course descriptions that include knowledge and skills to be developed, work
requirements and assessment processes.

The conduct of courses should be consistent with the outlines provided to students and
with the course specifications.

Textbooks and reference material should be up to date and incorporate the latest
developments in the field of study.
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4.6.7 Textbooks and other required materials should be available in sufficient quantities
before classes commence.
4.6.8  Attendance requirements in courses should be made clear to students and compliance

with these requirements monitored and enforced.
4.6.9 Effective systems should be used for evaluation of courses and of teaching.

4.6.10 The effectiveness of different planned teaching strategies in achieving learning
outcomes in different domains of learning should be regularly reviewed and
adjustments should be made in response to evidence about their effectiveness.

4.6.11 Reports should be provided to program administrators on the delivery of each course
and these should include details if any planned content could not be dealt with and any
difficulties found in using planned strategies.

4.6.12 Appropriate adjustments should be made in plans for teaching if needed after
consideration of course reports.

4.7 Support for Improvements in Quality of Teaching

Appropriate strategies must be used by the program administrators and teaching staff to

support continuing improvement in quality of teaching.

To satisfy this requirement:

4.7.1 Training programs in teaching skills should be provided within the institution for both
new and continuing teaching staff including those with part time teaching
responsibilities.

4.7.2 Training programs in teaching should include effective use of new and emerging
technology.

4.7.3 Opportunities should be provided for additional professional development of teaching
staff, with special assistance given to any who are facing difficulties.

4.7.4 The extent to which teaching staff are involved in professional development to
improve quality of teaching should be monitored.

4.7.5 Teaching staff should be encouraged to develop strategies for improvement of their
own teaching and maintain a portfolio of evidence of evaluations and strategies for
improvement.

4.7.6 Formal recognition should be given to outstanding teaching, and encouragement given
for innovation and creativity.

4.7.7 Strategies for improving quality of teaching should include improving the quality of
learning materials and the teaching strategies incorporated in them.
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4.8 Qualifications and Experience of Teaching Staff

Teaching staff must have qualifications and experience necessary for teaching the

courses they teach, and keep up to date with academic and/or professional developments in

their field.

To satisfy this requirement:

4.8.1 Teaching staff should have appropriate qualifications and experience for the courses
they teach. (For undergraduate and masters degree programs this would normally
require academic qualifications in their specific teaching area at least one level above

that of the program in which they teach.)

4.8.2 If part time teaching staff are appointed (for example in a professional program where
current industry experience may be sought) there should be an appropriate mix of full
time and part time teaching staff. (As a general guideline at least 75 % of faculty

should be employed on a full time basis.)

4.8.3  All teaching staff should be involved on a continuing basis in scholarly
activities that ensure they remain up to date with the latest developments in their field and

can involve their students in learning that incorporates those developments.

4.8.4 Full time staff teaching post-graduate courses should be active in scholarship and

research in the fields of study they teach.

4.8.5 In professional programs teaching teams should include some experienced and

highly skilled professionals in the field.

4.9 Field Experience Activities
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In programs that include field experience activities, the field experience activities must
be planned and administered as fully integrated components of the program, with learning
outcomes specified, supervising staff considered as members of teaching teams, and
appropriate evaluation and course improvement strategies carried out. (Field experience
includes any work based activity such as internships, cooperative training, practicums, clinical
placements or other activities in a work or clinical setting under the supervision of staff

employed in that work or professional setting)

To satisfy these requirements:

4.9.1 Intended learning outcomes from the field experience should be clearly specified and
effective processes followed to ensure that those learning outcomes, and strategies to
develop that learning, are understood by students and supervising staff in the field
setting.

4.9.2  Supervising staff in field locations should be thoroughly briefed on their role and the
relationship of the field experience to the program as a whole.

4.9.3 Teaching staff from the program should visit the field setting for observations and
consultations with students and field supervisors often enough to provide proper
oversight and support. (Normally at least twice during a field experience activity)

4.9.4 Students should be thoroughly prepared for participation in the field experience
through briefings and descriptive material.

4.9.5 Students should be required to prepare a report on their field experience that is
appropriate for the nature of the activity and the learning outcomes expected.

4.9.6 Arrangements should be made through follow up meetings or classes for students to
reflect on and generalize from their experience, applying that experience to situations
likely to be faced in later employment.

4.9.7 Field experience placements that are selected should have the capacity to develop the
learning outcomes sought and their effectiveness in developing that learning should be
evaluated.

4.9.8 If supervisors in the field setting and teaching staff from the institution are both
involved in student assessments, criteria for assessment should be clearly specified
and explained, and procedures established for reconciling differing opinions.

4.9.9 Provision should be made for evaluations of the field experience activity by students,
by supervising staff in the field setting, and by teaching staff of the institution, and the
results of those evaluations should be considered in subsequent planning.

4.9.10 Preparations for the field experience should include a thorough risk assessment for all
parties involved, and plans should be made to minimize and deal with those risks.

4.10  Partnership Arrangements With Other Institutions

708

Elsa Bedos — « L’enjeu de la qualité dans I’ enseignement supérieur saoudien. L instrumentation de I’action publique » -

These IEP de Paris — 2019



In situations in which a local institution delivers programs through cooperative
arrangements with another institution these arrangements must be clearly specified,
enforceable under Saudi Arabian law, and all requirements for programs in the Kingdom of

Saudi Arabia must be fully complied with.

Educational programs or courses offered by international organizations including on
line or other distance education programs or courses, must not be used unless they have been
accredited or otherwise quality assured and approved by the relevant government authorized
educational quality assurance agency in the country of origin. Any such programs must
adapted as needed to suit the needs of students in this country, and must meet all Saudi

Arabian requirements regardless of where and by whom materials are developed.

In situations where institutions deliver programs using materials developed by another
institution, the institution granting the academic award must accept full responsibility for the
quality of all aspects of the program including the materials used and the teaching and other

services provided.

An institution based in another country and delivering programs in Saudi Arabia
through a Saudi Arabian agent or local institution, and for which it grants an academic award,
must meet all Saudi Arabian requirements for standards of educational provision and for cross

border provision of education into the country.

To satisfy these requirements:

4.10.1 The respective responsibilities of the local institution and the partner should be clearly
defined in formal agreements enforceable under the laws of Saudi Arabia.

4.10.2 The effectiveness of the partnership arrangements should be regularly reviewed.

4.10.3 Briefings and consultations on course and program requirements should be adequate,
and effective mechanisms should be available for ongoing consultation on emerging
issues.
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4.10.4

4.10.5

4.10.6

4.10.7

4.10.8

4.10.9

Teaching staff from the partner institution who are familiar with the content of courses
offered under the partnership arrangement should visit the local institution regularly
for consultation about course details and standards of student assessments.

If arrangements involve assessment of student work by the partner institution in
addition to assessments within the local institution, procedures should be established
that ensure that final assessments are completed promptly and results made available
to students within the time specified for reporting of student results under Saudi
Arabian regulations.

If the program is based on that of the partner institution, courses, assignments and
examinations should be adapted to the local environment, unfamiliar colloquial
expressions should be avoided, and use made of examples and illustrations relevant to
the local setting where the programs is offered. This may require amended and/or
supplementary materials, and special tutorial assistance to apply learning to the local
environment.

The program and courses should be consistent with the requirements of the
Qualifications Framework for Saudi Arabia, and in professional programs, include
regulations and conventions relevant to the Saudi Arabian environment.

If courses or a programs developed by a partner institution are delivered in Saudi
Arabia adequate processes should be followed to ensure that standards of student
achievement are at least equal to those achieved elsewhere by the partner institution as
well as by other appropriate institutions selected for benchmarking purposes.

If an international institution or other organization is invited to provide programs, or to
assist in the development of programs for use in Saudi Arabia full information should
be provided in advance about relevant Ministry regulations and NCAAA requirements
for the National Qualifications Framework and requirements for program and course
specifications and reports.

Evidence and Performance Indicators

Evidence about the quality of learning and teaching may be obtained from ratings by

students, graduates and employers of the quality of programs, statistics on course and program

completions and employment outcomes, ratios of students to teaching staff, and statistics on

teaching staff qualifications. Important sources of evidence might include independent expert

advice on the appropriateness of teaching strategies and assessments for the different domains

of learning in the National Qualifications Framework. Evidence should be available about the

results of benchmarking of standards of learning outcomes in relation to appropriate external

reference points. This could be done in several different ways including check marking of

samples of students’ work and independent assessments of the standards of test questions and

students’ responses.
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The selection of performance indicators for quality of learning and teaching requires use
of data in a form that can be quantified and used in comparisons across the institution, with

other institutions, and with past performance.
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Standard 5: Student Administration and Support Services

Admission processes must be efficient, fair, and responsive to the needs of students
entering the program. Clear information about program requirements and criteria for
admission and program completion must be readily available for prospective students and
when required at later stages during the program. Mechanisms for student appeals and
dispute resolution must be clearly described, made known, and fairly administered. Career
advice must be provided in relation to occupations related to the fields of study dealt with in

the program.

Requirements

5.1 Student Admissions

Student admission processes must be reliable, efficient and simple for students to use.

To satisfy this requirement:

5.1.1 Admission requirements should be consistently and fairly applied for all students.
5.1.2  For programs or courses that include components offered by distance education, or use
of e-learning in blended programs information should be provided before enrolment about any
special skills or resources needed to study in these modes. (For distance education programs a
separate set of standards that include requirements for that mode of program delivery are set
out in a different document, Standards for Quality Assurance and Accreditation of Higher
Education Programs Offered by Distance Education

5.1.3 Student advisors familiar with details of course requirements should be available to
provide assistance prior to and during the student registration process.

5.1.4 Rules governing admission with credit for previous studies should be clearly specified.
5.1.5 Decisions on credit for previous studies should be made known to students by
authorized staff before classes commence.

5.1.6 Complete information about the program, including the range of courses, program
requirements, costs, services and other relevant information should be publicly available to
potential students and families prior to applications for admission.
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5.1.7 A comprehensive orientation program should be provided for commencing students to
ensure thorough understanding of the range of services and facilities available to them, and of
their obligations and responsibilities.

5.2 Student Records

Student records must be maintained in a secure and confidential location. Statistical
data needed for quality indicators and internal and external reporting requirements and
generation of reports on student progress and achievements must be readily available through

automated processes that protect the confidentiality of individual student information.

To satisfy these requirements:

5.2.1 Automated procedures should be in place for monitoring student progress throughout
their programs

5.2.2 The student record system should regularly provide statistical data required for
planning, reporting and quality assurance.

5.2.3 Clear rules should be established and maintained governing privacy of information
and controlling access to individual student records.

5.2.4 Eligibility for graduation should be formally verified in relation to program and course
requirements.

5.3 Student Management

Policies and regulations must be established for fair and consistent processes of student
management, with effective safeguards for independent consideration of disputes and

appeals.

To satisfy this requirement:

5.3.1 Attendance requirements should be made clear to students, monitored and enforced.
5.3.2 Student appeal and grievance procedures should be specified in regulations, published,
and made widely known within the institution. The regulations should make clear the
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533

534

535

5.3.6

grounds on which academic appeals may be based, the criteria for decisions, and the
remedies available.

Appeal and grievance procedures should protect against time wasting on trivial issues,
but still provide adequate opportunity for matters of concern to students to be fairly
dealt with and supported by student counselling provisions.

Appeal and grievance procedures should guarantee impartial consideration by persons
or committees independent of the parties involved in the issue, or who made a
decision or imposed a penalty that is being appealed against.

Procedures should be established to ensure that students are protected against
subsequent punitive action or discrimination following consideration of a grievance or
appeal.

Appropriate policies and procedures should be in place to deal with academic
misconduct, including  plagiarism and  other forms of  cheating.

5.4 Student Advising and Counselling Services

Adequate provision must be made for academic advising and counselling services to

assist students in planning their participation in the program and in seeking subsequent

employment.

54.1

542

543

544

To satisfy this requirement:

Provision should be made for academic counselling and for career planning and
employment advice within the college, department or another appropriate location
within the institution.

Adequate protection should be provided, and supported by regulations or codes of
conduct, to protect the confidentiality of academic or personal issues discussed with
teaching or other staff or students.

Effective mechanisms should be established for follow up to ensure student welfare
and to evaluate quality of service.

An effective student support system should be available to identify students in
difficulty and provide help with personal, study related, financial, family,
psychological or health problems.

Evidence and Performance Indicators

Evidence about the quality of student administration and support services can be

obtained from surveys of students about the quality and responsiveness of services provided,
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usage rates for particular services, response times for communicating decisions on admissions
and results and the frequency and results of discipline procedures. Performance indicators
can be based directly on this information, but additional evidence in a review might include

such things as visits to facilities and discussions with students and staff.
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Standard 6: Learning Resources

Learning resource materials and associated services must be adequate for the
requirements of the program and the courses offered within it and accessible when required
for students in the program. Information about requirements must be made available by
teaching staff in sufficient time for necessary provisions to be made for resources required,
and staff and students must be involved in evaluations of what is provided. Specific
requirements for reference material and on-line data sources, and for computer terminals and
assistance in using this equipment will vary according to the nature of the program and the

approach to teaching.

Requirements

6.1.1.Planning and Evaluation

Policies and procedures must be in place to ensure that resource materials and services
needed to support student learning are adequate and appropriate for the program, regularly

evaluated, and kept up to date as required.

To satisfy these requirements:

6.1.1 Teaching staff responsible for the program and for courses within it should regularly
provide advice on materials required to support teaching and learning.

6.1.2 Teaching staff and students should participate in user surveys dealing with adequacy
of resources and services, extent of usage, and consistency with requirements for
teaching and learning.

6.1.3 Data on the extent of usage of learning resources for the program should be used in
evaluations of learning and teaching in the program.

6.1.4 In addition to participation in surveys program administrators and teaching staff
should have opportunities to provide input to evaluations of forward planning for
provision of resources and services.
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6.1.5 Teaching staff should provide regular advice on material that should be held in
reserve in the library to ensure access to necessary materials and this advice should
be responded to appropriately.

6.2 Organization

The library or resource center must be managed in a way that meets the requirements of

the program for student access and availability of resources and services.

To satisfy this requirement:

6.2.1 Library and resource centers and associated facilities and services should be
available for sufficient extended hours to ensure access when required by users in the
program .

6.2.2 Heavy-demand and required reading materials required for the program should be
held in reserve collections.

6.2.3 Provision should be made for reliable and efficient access to on-line data-bases and
research and journal material relevant to the program.

6.3 Support for Users

Adequate support must be provided to assist students and teaching staff to make

effective use of library services and resources.

To satisfy this requirement:

6.3.1 Orientation and training programs should be provided for new students and other
users to prepare them to access facilities and services.

6.3.2 Assistance should be available to help users in conducting searches and locating and
using information.

6.3.3 A reference service should be provided through which in-depth questions can be
answered by qualified librarians.

6.3.4 Electronic and/or other automated systems with search facilities should be available
to assist in locating resources within the institution and in other collections.
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6.3.5 Teaching staff and students in the program should be kept informed about library
developments such as acquisition of new materials, training programs, or changes in
services or opening hours.

6.4 Resources and Facilities

Adequate reference material for the program must be available and facilities in the

library or resource center must be appropriate for the needs of the program,

To satisfy these requirements:

6.4.1 Adequate books, journals and other reference material including on-line resources

should be available to meet program requirements.

6.4.2 Up to date computer equipment and software should be available on a sufficient scale
to meet program requirements to support electronic access to resources and reference

material.

6.4.3 Books and journals and other materials should be available in Arabic and English (or

other languages) as required for the program and associated research.

6.4.4 Sufficient facilities should be provided for both individual and small group study and

research as required for the program.

Evidence and Performance Indicators

Evidence about the quality of learning resource provision and performance indicators
derived from this evidence can be obtained from user satisfaction surveys, success rates for
students in accessing course reference material, documents describing processes for
identifying and responding to course requirements, and details of times when facilities are
available for use by students and teaching staff. Information should be available about

provision of orientation programs for new students and other users, and responsiveness to
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requests from groups of stakeholders. The institution and/or the program should be able to
provide information about comparisons of level of provision through books, periodicals and
web-based resources with comparable institutions offering similar programs and an
appropriate performance indicator would be whether that level of provision was equalled or

exceeded.
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Standard 7: Facilities and Equipment

Adequate facilities and equipment must be available for the teaching and learning
requirements of the program. Use of facilities and equipment should be monitored and
regular assessments of adequacy made through consultations with teaching and other staff,

and students.

Requirements

7.1 Policy and Planning

Planning processes for the provision of facilities and the acquisition and maintenance of
equipment  should include consultation with program representatives to ensure clear
specification of program requirements. Plans for provision should appropriately balance
program requirements with institutional policies to ensure compatibility of systems and

resources available.

To satisfy these requirements:

7.1.1 Equipment acquisitions should meet program requirements and also be consistent
with institutional policies to achieve compatibility of equipment and software systems
across the institution.

7.1.2  Teaching staff should be consulted before major equipment acquisitions to ensure that

current and anticipated emerging needs are met.

7.1.3 Equipment planning should provide for acquisition, servicing and replacement

according to a planned schedule.

7.2 Quality and Adequacy of Facilities and Equipment
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Facilities and equipment must be of good quality with effective strategies used to evaluate

their adequacy for the program, their quality and the services associated with them.

To satisfy these requirements:

7.2.1
7.2.2

7.2.3

7.2.4

7.2.5

Facilities should meet health and safety requirements.

Quality assessment processes should include both feedback from principal users about
the adequacy and quality of facilities, and mechanisms for considering and responding to
their views.

Standards of provision of teaching, laboratory and research facilities should be
adequate for the program and should be benchmarked through comparisons with
other comparable institutions. (This includes such things as classroom space,
laboratory facilities and equipment, access to computing facilities and associated
software, private study facilities, and research equipment.)

Adequate facilities should be provided for confidential consultations between teaching
staff and students.

Appropriate provision should be made for students and teaching and other staff with
physical disabilities or other special needs.

7.3 Management and Administration of Facilities and Equipment

Management and administration of facilities, equipment and associated services must be

efficient and ensure maximum effective utilization of facilities provided.

To satisfy this requirement:

7.3.1

7.3.2

7.3.3

7.3.4

A complete inventory should be maintained of equipment used in the program that is
owned or controlled by the institution including equipment assigned to individual staff
for teaching and research.

Services such as cleaning, waste disposal, minor maintenance, safety, and
environmental management should be efficiently and effectively carried out.

Regular condition assessments should be carried out and provision made for
preventative and corrective maintenance and replacement when required.

Effective security should be provided for specialized facilities and equipment for
teaching and research, with responsibility between individual members of staff,
departments or colleges, or central administration clearly defined.
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7.3.5

7.3.6

Effective systems should be provided to ensure the personal security of teaching and
other staff and students, with appropriate provisions for the security of their personal
property.

Arrangements should be made for shared use of underutilized facilities with adequate
mechanisms for security of equipment.

7.4 Information Technology

Computing equipment and software and related support services must be adequate for the

program and managed in ways that ensure secure, efficient and effective utilization.

To satisfy this requirement:

7.4.1

7.4.2

7.4.3

7.4.4

7.4.5

7.4.6

7.4.7

Adequate computer equipment should be available and accessible for teaching and
other staff and students in the program.

Institutional policies governing the use of personal computers by students should be
complied with.

Technical support should be available for teaching and other staff and students using
information and communications technology.

Opportunities should be available for teaching staff input into plans for acquisition
and replacement of IT equipment for use in the program.

Security systems should be in place to protect privacy of personal and institutional
information, and to protect against externally introduced viruses.

Compliance with a code of conduct relating to inappropriate use of material on the
internet should be checked and instances of inappropriate behaviour appropriately
dealt with.

Training programs should be available for teaching and other staff to ensure effective
use of computing equipment and appropriate software for teaching, student
assessment, and administration.

Evidence and Performance Indicators
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Evidence about the quality of provision of facilities and equipment can be obtained
from planning documents, user satisfaction surveys, comparisons of provision with
comparable institutions offering similar programs and direct observations by independent

evaluators.

Condition assessments and maintenance schedules provide information about the
quality and maintenance of facilities and major equipment. Regulations and codes of practice
relating to the use of facilities and expensive equipment provide evidence of sound
management practices and security arrangements. Performance indicators could include such
things as ratings on surveys of user satisfaction, statistics on equipment breakdowns,

comparisons of provision in relation to other institutions.
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Standard 8: Financial Planning and Management

Financial resources must be sufficient for the effective delivery of the program. Program
requirements must be made known sufficiently far in advance to be considered in institutional
budgeting. Budgetary processes should allow for long term planning over at least a three
vear period. Sufficient flexibility must be provided for effective management and responses to
unexpected events and this flexibility must be combined with appropriate accountability and

reporting mechanisms.

8.1 Financial Planning and Budgeting

Funding must be adequate for program requirements and planning must involve full cost
estimates and both short and medium term cost projections. Sufficient flexibility must be
provided for effective management and responses to unexpected events and this flexibility

must be combined with appropriate accountability and reporting mechanisms.

To satisfy these requirements:

8.1.1 Proposals for new programs, major program changes or other activities with financial
implications, equipment or facilities should be accompanied by business plans that
include independently verified cost estimates and cost impacts on other services and
activities.

8.1.2 If new programs, projects or activities are cross-subsidized from existing funding
sources the cost sharing strategy should be made explicit and intermediate and long
term costs and benefits assessed.

8.1.3  The amount of financial resources available for the program should be sufficient for
good quality program provision and benchmarked against costs of equivalent
programs at other similar institutions.

8.1.4 The program coordinator (or department chair or dean) should submit annual budget
proposals setting out detailed program requirements and follow up as necessary to
make adjustments after those proposals have been considered and financial resources
allocated.

8.1.5 Budget proposals should support strategic priorities for program developments and
improvements in quality, and consider possibilities for savings or alternative revenue
sources as well as seeking additional funding if necessary.
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8.2 Financial Management

Financial affairs must be effectively managed with a proper balance between flexibility for

the cost center manager and institutional accountability and responsibility.

To satisfy this requirement:

8.2.1

822

823

824

825

826

Sufficient delegations of spending authority should be given to the program
manager/head of department for effective program administration.

Any financial delegations should be clearly specified, and accompanied by
appropriate accountability and reporting processes.

The program manager/head of department should be involved in the budget planning
process, and be held accountable for expenditure within the approved budgets.

The accounting system should provide for accurate monitoring of expenditure and
commitments against budgets with regular reports prepared throughout the year for
the program/department.

Where possibilities of conflict of interest exist or may be perceived to exist the persons
concerned should declare their interest and refrain from participation in decisions.
Financial carry-forward provisions should be sufficiently flexible to avoid rushed end
of year expenditure or disincentives for long term planning.

Evidence

Evidence about the quality of financial planning and management can be obtained from

budget statements and audit reports. Surveys of teaching staff can provide information about

whether resources considered by them to be necessary for all programs are available.

Comparisons of funding provisions with similar programs elsewhere can provide useful

evidence of adequacy of provision provided care is taken to take account of any differences in

the management of financial systems. Reports on risk assessment should be available together

with strategies for risk minimization.

Standard 9: Employment Processes
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Teaching and other staff must have the knowledge and experience needed for their
particular teaching or other responsibilities and their qualifications and experience must be
verified before appointment. New teaching staff must be thoroughly briefed about the
program and their teaching responsibilities before they begin. Performance of all teaching and
other staff must be periodically evaluated, with outstanding performance recognized and
support provided for professional development and improvement in teaching skills. (Note:
Teaching staff refers to all staff with responsibility for teaching classes including full and part

time staff, faculty, lecturers, and teaching assistants)

9.1 Recruitment

Recruitment processes must be designed to ensure that capable and appropriately qualified
teaching and other staff are available for all teaching and administrative functions,

administered fairly, and that new staff are thoroughly prepared for their responsibilities.

To satisfy these requirements:

9.1.1 Recruitment processes should ensure that teaching staff have the specific areas of
expertise, and the personal qualities, experience and skill to meet the teaching
requirements in the program. (See also Section 4.8 dealing with qualifications and
experience of teaching staff.)

9.1.2 Candidates for employment should be provided with full position descriptions and
conditions of employment, together with general information about the institution and
its mission and programs, and full details about the particular program for which they
are being considered. (The information provided should include details of employment
expectations, indicators of performance, and processes of performance evaluation.)

9.1.3 References should be checked, and claims of experience and qualifications verified
before appointments are made.

9.1.4  The legitimacy of qualifications claimed by applicants should be checked through
processes that consider the standing and reputation of the institutions from which they
were obtained, taking account of recognition of qualifications by the Ministry of
Higher Education.
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9.1.5

9.1.6

9.1.7

9.1.8

In professional programs there should be sufficient teaching staff with successful
experience in the relevant profession to provide practical advice and guidance to
students about work place requirements.

All new staff should be given an effective orientation to the institution to ensure
familiarity with the institution and its operating procedures, services and priorities for
development.

New teaching staff should be given a thorough orientation to the program to ensure
they have a thorough understanding of the program as a whole, of the contributions to
be made to it through the courses they teach, and of the expectations for coordinated
planning and delivery of courses and evaluation and reporting requirements.

The level of provision of teaching staff (i.e. the ratio of students per teaching staff
member calculated as full time equivalents) should be adequate for the program and
benchmarked against comparable student/teaching staff ratios at good quality Saudi
Arabian and international institutions.

9.2 Personal and Career Development

Processes for personal and professional development must be fair to all teaching and other

staff, designed to encourage and support improvements in performance and recognize

outstanding achievements.

To satisfy these requirements:

9.2.1

9.2.2

9.2.3

9.2.4

9.2.5

9.2.6

9.2.7

9.2.8

Criteria and processes for performance evaluation should be clearly specified and
made known in advance to teaching and other staff.

Consultations about work performance should be confidential and supportive, and
occur on a formal basis at least once each year.

If performance is considered less than satisfactory clear requirements should be
established for improvement.

Performance assessments of teaching and other staff should be kept confidential but
should be documented and retained. Teaching and other staff should have the
opportunity to include on file their own comments relating to these assessments,
including points of disagreement.

Outstanding academic or administrative performance should be recognized and
rewarded.

All teaching and other staff should be given appropriate and fair opportunities for
personal and career development.

Junior teaching and other staff with leadership potential should be identified and
given a range of experiences to prepare them for future career development.
Assistance should be given in arranging professional development activities to

improve skills and upgrade qualifications.
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9.2.9 Appropriate training and professional development activities should be provided to
assist with new programs or policy initiatives.

9.2.10 Teaching staff should be expected to participate in activities that ensure they keep up
to date with developments in their field and the extent to which they do so should be
monitored.

Evidence and Performance Indicators

Evidence about quality of employment processes can be obtained from documents
setting out employment and promotion processes and criteria, descriptions of orientation
programs for new teaching and other staff, and procedures for performance evaluation and
support for improvement. Records of assessments of quality of teaching, and teaching and
other staff participation in professional development activities relevant to their employment
can provide valuable evidence, particularly when they include ratios of participation and
assessments of the value of those activities by the participants. Data on staff turnover can be
used to indicate stability or instability in staffing. = Regulations dealing with dispute
resolution combined with records of he incidence and outcomes of disputes can provide

evidence of the effectiveness of those processes.

Performance indicators almost always include student/teaching staff ratios and
proportions of teaching staff with levels of qualifications. However a number of others that
can also be readily quantified are important such as participation ratios in professional
development and scholarly activities. Some others such as rates of turnover of teaching and

other staff might be selected if there are problems in the institution that need to be monitored.
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Standard 10: Research

A research strategy that is consistent with the nature and mission of the institution

should be developed. All staff teaching higher education programs must be involved in

sufficient appropriate scholarly activities to ensure they remain up to date with developments

in their field, and those developments should be reflected in their teaching. Staff teaching in

post graduate programs or supervising higher degree research students must be actively

involved in research in their field. Adequate facilities and equipment must be available to

support the research activities of teaching staff and post graduate students to meet these

requirements in areas relevant to the program. Staff research contributions must be recognized

and reflected in evaluation and promotion criteria.

10.1

Teaching Staff and Student Involvement in Research

Expectations for teaching staff involvement in research and scholarly activities must be made

clear

and provide for widespread participation. Encouragement and support must be

provided to encourage research activity by junior teaching staff and postgraduate students.

To satisfy these requirements.

10.1.1

10.1.2

10.1.3

Expectations for teaching staff involvement in research and scholarly activities should
be clearly specified and performance in relation to these expectations considered in
performance evaluation and promotion criteria. (For universities criteria should
require at least some research and/or appropriate scholarly activity of all full time
teaching staff.)

Clear policies should be established in the institution for defining what is recognized
as research, consistent with international standards and established norms in the field
of study of the program. (This normally includes both self-generated and
commissioned activity but requires creative original work, independently validated by
peers, and published in media recognized internationally in the field of study.)

Support should be provided for junior teaching staff in the development of their
research programs through mechanisms such as mentoring by senior colleagues,
inclusion in project teams, assistance in developing research proposals, and seed
funding.
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10.1.4 Opportunities should be provided for postgraduate research students to participate in
Jjoint research projects.

10.1.5 Participation by research students in joint research projects should be appropriately
and fully acknowledged. When a significant contribution has been made reports and
publications should indicate joint authorship.

10.1.6 Assistance should be given for teaching staff to develop collaborative research
arrangements with colleagues in other institutions and in the international community.

10.1.7 Teaching staff should be encouraged to include in their teaching information about
their research and scholarly activities that are relevant to courses they teach, together
with other significant research developments in the field.

10.1.8 Strategies should be developed for identifying and capitalizing on the expertise of
teaching staff and postgraduate students in providing research and development
services to the community and generating financial returns to the institution.

10.2 Research Facilities and Equipment

Adequate facilities and equipment appropriate for research in the program field of study must
be available for use by teaching staff and post graduate students. Clear policies must be
established for ownership and care for specialized facilities and equipment obtained through

research grants or cooperation with industry.

To satisfy these requirements:

10.2.1 Adequate laboratory space and equipment, library and information systems and
resources should be available to support the research activities of teaching staff and students

in the field in which the program is offered.

10.2.2 Security systems should be established to ensure safety for researchers and their
activities, and for others in the institutional community and the surrounding region.

10.2.3 Policies should make clear the ownership and responsibility for maintenance of
equipment obtained through teaching staff research grant applications, commissioned
research or other cooperative ventures with industry or the outside community.

10.2.4 Adequate budget and facilities for the conduct of research at a level consistent with
institutional, program and departmental policies should be provided.

Evidence and Performance Indicators
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Evaluations of the quality of research should include a review of the research strategy
for the department or the college, and other supporting documents including details of the
extent and quality of research output by staff associated with the program. Evidence about
involvement in research can be obtained from staff and from departmental research reports
and staff evaluation and promotion criteria. Further evidence can be obtained by
consideration of agreements for cooperative research and for shared use of major equipment
items. Staff and student surveys can provide evidence about the adequacy of provisions for

research facilities and equipment.

Performance indicators for research are commonly based on statistics on the volume of
research publications per faculty member, the proportions of research-active teaching staff (a
term that needs to be defined) and numbers of research citations. These figures should be
compared with those at other comparable institutions and departments. In institutions with a
commitment to research comparisons may include the extent to which research and scholarly

activities are translated into applications within the academic or professional field concerned.
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Standard 11: Relationships with the Community

Significant and appropriate contributions must be made to the community in which the
institution is established drawing on the knowledge and experience of staff and the needs of
the community for that expertise. Community contributions should include both activities
initiated and carried out by individuals and more formal programs of assistance arranged by
the institution or by program administrators. Activities should be documented and made
known in the institution and the community and staff contributions appropriately recognized

within the institution.

For the purposes of this standard contributions to the community should include
services and activities to assist individuals, organizations or communities outside the
institution (i.e. they would not include such things as financial assistance or extra curricular
activities for enrolled students or the provision of academic programs leading to
qualifications) but could include participation in research or development projects, and

community education programs provided either with or without charge.

11.1 Policies on Community Relationships

Commitment to service to the community by the department or program must be clearly
specified, clear in its nature and scope, consistent with the community service policies of the
institution and appropriate for the particular skills and knowledge of staff teaching in the
program. The service commitment should be supported by policies to encourage involvement

and regular reports prepared on activities that take place.

To satisfy these requirements:
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11.1.1 The service commitment of the program should be defined in a way that reflects the
community or communities within which the institution operates, and the skills and

abilities of staff teaching in the program.

11.1.2 Contributions to the community by staff teaching in the program should be reported
on annually.

11.1.3 Community contributions should be included in promotion criteria and staff
assessments.

11.1.4 Departmental or program initiatives in working with the community should be

coordinated with responsible units in the institution to avoid duplication and possible

confusion.

11.2Interactions With the Community

Relationships should be established with the community to provide needed services and draw

on community expertise to support the program.

To satisfy this requirement:

11.2.1 Staff should be encouraged to participate in forums in which significant community
issues are discussed.

11.2.2 In professional programs relationships should be established with local industries and
employers to assist program delivery. (For example, placement of students for work-
study programs, part time employment opportunities, and identification of issues for
analysis in student project activities.)

11.2.3 Local employers and members of professions should be invited to join appropriate
advisory committees considering programs and other institutional activities.

11.2.4 Continuing contact should be maintained with schools in the region, offering
assistance and support in areas of specialization, providing information about
programs and activities and subsequent career opportunities, and arranging
enrichment activities for the schools.

11.2.5 Regular contact should be maintained with alumni, keeping them informed about
program developments, inviting their participation in activities, and encouraging their
financial and other support for new initiatives.

11.2.6 Advantage should be taken of opportunities to seek funding support from individuals
and organizations in the community for research and other developments.

11.2.7 Records should be maintained of community services undertaken by individuals and
centers or other organizations within the department and provided regularly for
recording in a central data base within the institution.
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Evidence and Performance Indicators

Evidence about quality of community relationships can be obtained from documents
describing policies on service to the community, criteria for staff evaluation and promotion
that include community contributions, and guidelines and processes for community media
releases and other public comments on behalf of the institution. Reports on community
relationships that include such matters as community use of institutional facilities,
participation of staff on community committees or development projects and interactions with
schools and other agencies can provide relevant information. The extent of community
service activity, including formal courses and other services provided by the department or
individuals within it should be documented and reported so records can be retained in a
central data system. Community views about the quality of the institution and its standing as
a respected member of the community can be obtained from surveys.

A number of these forms of evidence include ratings that can be used directly as performance
indicators. However in this area in particular the mission of the institution and the community
within which it operates is important in deciding what aspects of performance should be
closely monitored.
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